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ABSTRACT 

Mastery over speech acts plays a significant role in the accomplishment of communication 

between interlocutors. Thus, the present study aimed to investigate Iranian EFL Instructors' 

perception and instructional practices towards form-focused instruction of speech acts, 

specifically request, apology, and invitation. To this aim, through a sequential explanatory 

mixed-methods design, the present researchers selected 30 English language instructors in 

Islamic Azad University (IAU) of North Tehran Branch based on criterion sampling as the 

study participants. All the participants completed an adapted version of Pragmatic Knowledge 

Questionnaire (PKQ), and were successively interviewed in terms of their claimed perceptions 

and practices regarding form-focused instruction of speech acts through a semi-structured 

interview. Finally, six classes were observed by the researchers to get informed of their real 

classroom practices. The results of data analyses were then triangulated, and the findings 

revealed that Iranian EFL instructors used explicit strategies rather than implicit strategies to 

instruct speech acts in their classes. Also, they presumed and agreed that explicit instruction is 

more effective since this technique seems to be easier, understandable and without ambiguity 

for the learners. The results of the current study are beneficial for EFL instructors, syllabus 

designers, materials developers, and scholastic administrators to enrich the current English 

language teaching curricula. 
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INTRODUCTION 

Pragmatic competence in a second/foreign language 

is difficult to develop. That is why a lot of EFL 

learners find it challenging to understand the 

proposed meaning interpretations expressed by the 

speech acts because they are mainly determined by 

the situational context (Baker & Abdzadeh, 2020; 

McConachy & Liddicoat, 2022, Rajabi et al., 2015). 

Based on Kondo (2008), the suitable practice of 

language is extremely linked to its cultural tenets 

and situations. Reports from the classroom context 

have also signified that inappropriate use of the 

speech acts by the instructors will lead to 

misunderstanding and low quality development of 

learners in this respect (Nurani, 2015).  

Most of the research carried out to solve the 

challenges of teaching pragmatics in the language 

classroom and to enable EFL/ESL learners to 

interact effectively, have concentrated on syntactic 

mistakes as the basis of communication failure 

(Ansarin & Mohamadi, 2013; Martínez-Flor & Usó-

Juan, 2010). On the other hand, error correction can 
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have more detrimental effects than the grammatical 

faults for the non-native speaker which might 

categorize him/her as unhelpful, impolite and 

aggressive (Crandall & Basturkmen, 2004). Many 

second/foreign language learners seem to struggle to 

display pragmatic maturity once it appears in real-

life circumstances, and the situation is also valid for 

fluent students (Amiri & Javanshir, 2017; DeCapua 

& Dunham, 2007; Hinkel, 1997; Martínez Flor, 

2005; Pishghadam & Sharafaddini, 2011; Savvidou 

& Economidou-Kogetsidis, 2019). In educational 

contexts, training inter-language pragmatics (ILP) 

and its principles aiming at enhancing learners’ 

pragmatic knowledge has been taken into account 

(Amiri & Birjandi, 2015; Kamarudin, 2020; Kasper 

& Rose, 2002; Sykes, 2017; Takimoto, 2012). 

Furthermore, teaching language functions and 

speech acts to EFL learners proved effective in 

enhancing EFL learners' inter-language pragmatics. 

(Bardovi-Harlig, 2001; Halenko & Jones, 2011; 

Hmouri, 2021; Kasper, 2001;  Malmir, 2021; 

Malmir & Derakhshan, 2020;  Martínez-Flor & 

Usó-Juan, 2020; Olshtain & Cohen, 1990; Soler & 

Pitarch, 2010; Wattananukij & Pongpairoj, 2020). 

Both explicit and implicit instruction of speech 

acts and inter-language pragmatics have been the 

home of choice for ELT researchers: Through 

explicit instruction, the learners' brain is activated 

and tries to explain the difficulties deliberately and 

examine the associated memory (Eysenck & Keane, 

2020). Learners study better when they need to 

study from rational involvements rather than 

perceptual comparisons (Schmidt, 1990). Besides, 

the instructor may offer some explanations to the 

class with explicit instructions (Amiri, 2019; 

Bardovi‐Harlig, 2018; Rajabi & Farahian, 2013; 

Schmidt, 1993; Soler, 2002) providing them with to 

the point practical examples and language in use. In 

this regard, explicit teaching of speech acts to EFL 

learners, which usually involves defining, 

illustrating, and conversing a target realization and 

comparison concerning L1 and L2 have found 

supporters among ELT researchers and practitioners 

(Rajabi et al., 2015; Salemi et al., 2012). Likewise, 

implicit instruction of speech acts in which the 

instructor plays the role of a facilitator, has been 

found effective (Alerwi & Alzahrani, 2020; Dole, 

2000). In addition, some other studies have 

indicated that both implicit and explicit instructions 

of speech acts are conducive to good results in 

awareness-raising and helping learners improve 

their inter-language pragmatic performance (Farshi 

& Baghbani, 2015; Fordyce, 2014). 

Previous studies have specified that among the 

English language speech acts, request, apology and 

invitation are the most problematic speech acts for 

the EFL leaners, and they need high levels of 

suitability and considerable cultural and linguistic 

skills to use them appropriately (Amiri et al., 2015; 

Blum-Kulka & Olshtain, 1984; Brown & Levinson, 

1978). 

Silva (2003) also considers cultural aspects as 

the hidden factors which should be taught to the 

EFL learners. The teaching of speech acts so vitally 

involves both language and culture that interactions 

using them may have a high impact. 

There are a good number of studies reporting 

on beliefs and practices of teaching pragmatics by 

ESL instructors (Ishihara, 2010; Ishihara & Cohen, 

2014; Savvidou & Economidou-Kogetsidis, 2019; 

Young & Walsh, 2010). However, what is of prime 

significance is the discrepancy between EFL 

instructors' knowledge of inter-language pragmatics 

and their classroom practices (Davarzani & 

Talebzadeh, 2020; Farashaiyan et al., 2020), which 

has been less paid attention to by Iranian scholars. 

To address the gap, the present study examined 

thoughts, beliefs, and practices of Iranian EFL 

instructors with respect to teaching speech acts of 

request, apology and invitation through form-

focused instruction.  

For many years, getting familiar with 

grammatical rules and large amounts of 

vocabularies were the main purpose of language 

teaching. However, gradually it was proved that 

learners with great success in English grammar and 

vocabulary were not able to communicate 

effectively and appropriately in foreign language 

(Krisnawati, 2011). The objective of defining the 

development of L2 pragmatic capability in SLA is 

discussed here by examining the ties concerning 

SLA and interactive capability, pragmatic ability 

and teaching L2 pragmatic skills. In this realm 

Choraih et al. (2016) explored the importance of 

pragmatic competence in English language teaching. 

They offered evidence that language proficiency 

could not only be equated with well-formed 

grammatical skills, but also with how to use them in 

the target language properly and effectively. 

Similarly, Alinezhad (2015) demonstrated that 

pragmatics should be considered as a subdivision of 

linguistics and its important role in SL should be 

considered in an academic context. He mentioned 

that the expansion of pragmatic capability can be 

established to L2 learners and instructors as the 

primitive teaching goals. Through using pragmatic 

competence in English language teaching, learners 

can understand numerous stages of grammar and 

functions in an accurate and fluent mode. 

Concerning this issue, Aufa (2013) 

investigated the efficiency of DCT (Discourse 

Completion Task) as an explicit pragmatic teaching 

to assist second language learners in enhancing their 

pragmatic competence. The results supported the 

effectiveness of explicit instruction in some 

variations of linguistic forms that assisted in 

improvement of learners’ pragmatic competence. 

Besides, Dang and Nguyen (2013) studied the effect 

of indirect explicit grammar teaching on EFL 
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learners’ ability of English language tenses. The 

outcomes specified that explicit grammar group 

meaningfully outdid the implicit grammar group 

concerning the grammatical rules and the oral 

expertise. Additionally, there was a positive 

association between the grammar rules and their 

following practice. Similarly, Bakhshayesh and 

Jafari (2018) investigated the impact of input 

improvement and explicit teaching on promoting 

Iranian EFL learners’ explicit awareness of present 

tense and past passive voice. The findings showed 

the advantage of the explicit teaching in enhancing 

explicit awareness of passive voice. Additionally, 

Tajeddin and Hosseinpur (2014) highlighted 

awareness-raising accomplishments as an 

ameliorative process for learners to acquire socio-

pragmatic and pragma linguistic information. They 

investigated the efficiency of deductive, inductive 

and L1-based awareness raising on EFL learners’ 

attainment of the request speech act. The findings 

showed that training meaningfully had positive 

effect on learners’ attainment of the request speech 

act. Besides, comparison of the task types confirmed 

that deductive activity was the most operative one. 

Likewise, the longitudinal research of Ifantidou 

(2013) verified the efficacy of explicit instruction on 

the growth of pragmatic competence of learners by 

analyzing different features of pragmatic capability 

through the application of various means. The long-

term effects of learning in the second group were 

entirely due to the specific teaching procedures in 

this investigation. Likewise, Arabmofrad et al. 

(2019), examined the association between Iranian 

advanced EFL learners’ meta-pragmatic 

consciousness, its features and their overall and 

definite pragmatic motivation. In this investigation, 

the speech act of refusal was designated as a target 

speech act. The findings specified that there was a 

significant relationship between Iranian EFL 

learners’ meta-pragmatic consciousness and their 

pragmatic inspiration. 

Similarly, Azarmi and Behnam (2012) 

examined the capability of the upper intermediate 

and the intermediate learners in keeping face in 

diverse complaint circumstances. The results 

showed that learners in both levels applied diverse 

sorts of speech acts in each condition. Researchers 

highlighted that some degree of pragmatic 

consciousness should be offered at low levels too. 

Based on the previous experiences, most of the 

studies in the Iranian EFL context focused on 

learners’ perception towards form-focused 

instruction but EFL instructors' educational 

perceptions and their practices towards the 

instruction were rarely considered in the Iranian 

EFL context. In order to fill the gap in the literature 

and accomplish the purpose of the study, the 

following research questions were posed by the 

researchers: 

1. What are the instructors’ perceptions 

towards form-focused instruction of 

speech acts of request, apology and 

invitation? 

2. How do the instructors practice form-

focused instruction of speech acts of 

request, apology and invitation in EFL 

classes?  

 

 

METHOD 

Participants 
The current study has two phases, quantitative and 

qualitative. The researchers used a mixed-methods 

design to gather the required data. In the quantitative 

phase of the study, 30 English language instructors 

from the IAU, North Tehran Branch, were selected 

based on criterion sampling (Patton, 2001) as the 

participants of the present study. The criteria 

encompassed participants' major, teaching 

experience and their professional career. Then, in 

the qualitative phase of the study, all of the 

participants took part in an in-depth interview. 

Furthermore, six instructors’ classes were randomly 

designated for observation sessions. 

 

Instruments 

Three instruments were used in this study. The first 

instrument was Pragmatics Knowledge 

Questionnaire (PKQ). It was applied to evaluate 

instructors' perceptions concerning teaching and 

learning pragmatics and the approaches and 

procedures they employed in their classes. The data 

gained from the questionnaire were merged with the 

data gained from the second instrument, interview, 

to answer the first research question. The second 

instrument was a semi-structured interview used to 

find both beliefs and claimed practices of instructors 

with respect to teaching speech acts. And the third 

instrument was observation scheme used to check 

the teaching strategies and practices in the foreign 

language classroom. The results of  the interview 

were merged with the results of  the observation 

scheme and the results of  the observation scheme 

were merged with the data gained from the 

questionnaire to answer the second research 

question. 

 

Instrument 1 

The first instrument was Pragmatics Knowledge 

Questionnaire (PKQ). The PKQ was adopted from 

Ji (2007) and Kachru (1992), and then it was 

adapted by the researchers based on the Iranian EFL 

context. The PKQ included 5 items pertained to 

demographic notions and 18 items related to 

perceptions of instructors towards teaching inter-

language pragmatics: request (items 6,7,8,9,10,11), 

apology (items 12,13,14,15,16,17) and invitation 

(items18, 19, 20, 21, 22, 23). Likewise, the 

questionnaire included 6 items (24, 25, 26, 27, 28, 
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29) related to the methods and techniques applied in 

the class to teach speech acts. It was applied to 

evaluate instructors' insights concerning teaching 

and learning pragmatics and the approaches and 

procedures they use in their classes. In the pilot 

study, the reliability index of the PKQ was 

estimated prior to its administration with 30 EFL 

instructors and the total Cronbach’s alpha reliability 

of questionnaire was α=.802, which was 

satisfactory. Based on Dornyei and Taguchi (2010), 

the index reliability was beyond 0.60 which enjoys 

an acceptable reliability. In this study, the KMO of 

the factor analysis of the instructors’ questionnaire 

was 0.65, which was above 0.5 and acceptable. 

 

Instrument 2 

The second instrument was a semi-structured 

interview to find both beliefs and claimed practices 

of the study participants with respect to teaching 

speech acts. In the pilot study, five Ph.D. holders of 

TEFL approved the content validity of the 

instructors’ interview through expert judgment 

validity. The point of view of five academia about 

the validity of interview questions was 82%.  

 

Instrument 3 

The third instrument was observation scheme. The 

Communicative Orientation of Language Teaching 

(COLT) observation scheme by Spada & Fröhlich 

(1995) was used to check the macro level teaching 

strategies and practices of the EFL instructors 

teaching inter-language pragmatics in the foreign 

language classroom. Concerning the observation 

scheme, the investigators used inter-coder reliability 

enquiry which was .88 and satisfactory in that it 

indicated the significant agreement between the 

raters. In the pilot study, five Ph.D. holders of TEFL 

approved the content validity of the classroom 

observation scheme through expert judgment 

validity. The point of view of five academia about 

the validity of observation scheme was 81.5%. 

Procedure 

To improve the credibility and validity of the 

examination, the current investigation applied a 

sequential explanatory mixed-methods design. The 

researchers used the triangulation technique to 

achieve the intended goals of the investigation. 

Firstly, the instructors completed the PKQ, and then 

they were interviewed in terms of their perspectives 

concerning form-focused instruction of speech acts 

in the language classroom as well as their opinions 

and practices about implicit and explicit teaching of 

speech acts. In the third step, six of the instructors' 

classes were randomly observed over 8 weeks, once 

a week during a 90-min instructional period. 

 

Data Analysis 

The quantitative data was analyzed using SPSS 

software, version 26, and frequency, percentage, 

mean, and standard deviation were estimated to 

fulfill the descriptive analysis section. Concerning 

the qualitative part, the interview and observation, 

the researchers used thematic analysis. According to 

Ezzy (2002) coding denotes the procedure of 

“disassembling and reuniting the information”. 

Thematic analysis was used as a method to analyze 

the repeated patterns of qualitative data (Braun & 

Clarke, 2006). 

 

 

FINDINGS 

Instructors’ perceptions towards form-focused 

instruction of speech acts of request, apology and 

invitation 

This section presents the results of the questionnaire 

data concerning instructors’ perceptions towards 

teaching pragmatics of request, apology, and 

invitation in the classroom. The descriptive statistics 

concerning the instructors’ perceptions towards the 

speech acts are presented in three different tables.

 

Table 1 

Descriptive Statistics; Instructors’ Perceptions towards Teaching Speech Act of Request  
Questionnaire items 

 

Strongly 

Disagree 

Disagree Neutral Agree Strongly 

Agree 

N* 

6 I think the knowledge of how to use request is 

necessary for EFL learners 

- - - 18 

60 % 

12 

40% 

30 

7- I think learners’ consciousness raising of gaining 

information on culture and suitable language use is 

more beneficial for learning request 

- 5 

16.6% 

- 10 

33.3% 

15 

50.0% 

30 

8- I believe instructors should teach request speech 

acts when learners attain a certain  level of 

language ability 

- 5 

16.7% 

 

- 13 

43.3% 

 

12 

40% 

30 

9- I teach explicit performatives of request first - - - 13 

43.3% 

17 

56.6% 

30 

10- I think conventionally indirect strategies 

challenge learners for learning request 

- - 18 

60.0% 

7 

23.3% 

5 

16.6% 

30 

11- I believe learning English means learning 

speech acts specifically request 

- - - 19 

63.3% 

11 

36.6% 

30 

*N = Number of Participants 
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As displayed in Table 1, concerning item 6 “I 

think the knowledge of how to use request speech 

act is necessary for EFL learners”, all contributors 

approved or strongly agreed with it. The result is in 

line with the interview part. For example, instructor 

11 has confessed:  
"The inappropriate application of speech act may 

result in misinterpretation between interlocutors. 

Learners may have diverse clarifications of a 

statement. This is caused by the failure of using 

speech acts in certain situations".  

 

Half of the instructors 50.0 % strongly agreed 

with item 7 as “I believe learners’ consciousness 

raising of getting information on culture and suitable 

language practice is more beneficial for learning 

request speech act”, while 16.6 % disagreed with 

this idea. The result is in line with the findings of 

the interview. For example, instructor 23 mentioned: 
 "I think building language awareness help learners 

to integrate what has been learned with the new 

information. It also supports thinking and problem-

solving, developing and maintaining the 

relationships". 

 

Item 8 “I believe instructors should teach 

request speech act when learners attain a specific 

level of language ability” was accepted by most 

EFL instructors and 43.3 % agreed, though 16.7 % 

disagreed. This result is also in line with the 

interview results as supported in the views presented 

by instructors. For example, instructor 18 mentioned 

that:  
"I personally think that the level of learners is 

important too, I mean I start indirect teaching in 

advanced classes. Due to their language proficiency 

level, learners can easily deal with indirect way of 

teaching strategies". 

 

Regarding item 9 “I teach explicit 

performatives of request first” most contributors 

43.3% agreed with this perception. The result is in 

line with the interview findings as 80% of the 

instructors considered direct and explicit 

instructional strategies in their teaching. For 

example, as instructor 8 mentioned: 
"direct teaching is effective, because it seems to be 

easier, understandable and without ambiguity for 

the learners with a low level of English knowledge. 

They don’t need to think about other meanings of 

the utterance or actually to go beyond the normal 

meaning of the sentence". 

 

Considering item 10 “I think conventionally 

indirect strategies challenge learners for learning 

request” the contributors did not agree. Most of the 

instructors 60.0 % were impartial, whereas 23.3% 

agreed with that statement. The result supports the 

interview part. For example, instructor 9 proposed 

that:  
"Lower proficiency learners have problems in the 

use of this strategy whereas expert learners 

overused the conventional indirect strategy form". 

 

Concerning item 11 “I believe learning English 

means learning speech acts specifically request” 

most of the contributors (63.3%) agreed and the rest, 

strongly agreed. The result supports the interview 

part. For example, instructor 6 mentioned that: 
"one of the important areas of language is that 

of communicative speech acts that convey the willed 

language functions, so learning speech acts 

somehow means learning English". 

 

Table 2 presents the instructors’ perceptions 

towards teaching speech act of apology.  

 

Table 2 

Descriptive Statistics; Instructors’ Perceptions towards Teaching Speech Act of Apology  
Questionnaire items 

 

Strongly 

Disagree 

Disagree Neutral Agree Strongly 

Agree 

N* 

12- I think the knowledge of how to use 

apology is necessary for EFL learners 

- - - 18 

60.0% 

12 

40.0% 

30 

13- I think learners’ consciousness 

raising of getting information 

on culture and suitable language practice 

is more beneficial for learning apology 

- 6 

20.0% 

- 17 

56.6% 

7 

23.3% 

30 

14- I think instructors should teach 

apology speech act when learners 

achieve a certain  level of language 

ability 

- 3 

10,0% 

 

- 19 

63.3% 

 

8 

26.6% 

 

30 

15- I stress on both acknowledgment of 

responsibility and offer of repair 

strategies through explicit teaching 

- - - 24 

80.0% 

6 

20% 

 

30 

16- I believe that it’s necessary for EFL 

learners to learn all apology strategies 

- 5 

16.7% 

- 12 

40% 

13 

43.3% 

30 

17- I believe learning English means 

learning speech acts specifically apology 

- - - 19 

63.3% 

11 

36.6% 

30 

*N = Number of Participants 
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All EFL instructors agreed with item 15 “I 

stress on both acknowledgment of responsibility and 

offer of repair strategies through explicit teaching”. 

The result supports the findings of the interview. 

Most candidates 80.0% considered responsibility 

tactic and offer of repair useful in explicit teaching 

of apology. For example, instructor 27 mentioned: 
"I believe it’s necessary for learners to know how to 

acknowledge their fault and try to compensate it". 
 

Majority of the EFL instructors, (43.3 %), 

strongly agreed with the item 16 “I believe that it’s 

necessary for EFL learners to learn all apology 

strategies”, while 16.7 % disagreed with this idea. 

The result is in line with the interview part. 75% of 

instructors considered all apology strategies in their 

classes. For example, instructor 14 cited:  
"I believe that learning apology strategies are 

necessary for EFL learners because of 

dissimilarities associated to the learners' mother 

tongue and their culture".  

 

In addition, concerning item 17 “I believe 

learning English means learning speech acts, 

specifically apology” most of the contributors 

agreed and 36.6% of them strongly agreed. The 

result supports the interview part. For example, 

instructor 29 mentioned that:  
"one of the important aspects of language is speech 

act which is communicative. By learning apology 

speech act, learners can simply make up what 

they’ve done wrongly". 

 

Table 3 presents the instructors’ perceptions 

towards teaching speech act of apology. As 

displayed in table 3 below, concerning item 18 “I 

think the knowledge of how to use invitation speech 

act is necessary for EFL learners”, all contributors 

approved or strongly agreed with it. The result is in 

line with the interview part. For example, instructor 

15 argued that:  

"the appropriate use of speech act may result in 

better communication between interlocutors. 

Learners must have the knowledge of using speech 

acts in a specific situation".  

 

Likewise, most of the instructors 56.6 % 

agreed with item 19 “I believe learners’ 

consciousness raising of getting information on 

culture and suitable language practice is more 

beneficial for learning invitation speech acts”, while 

10.0 % disagreed with this idea. The result is in line 

with the findings of interview. For example, 

instructor 17 proposed:  
"I think improving language awareness helps 

learners to understand the new information. 

Knowledge of culture and appropriate use of 

language are two indispensable parts of language 

that affect learning speech acts". 

 

Item 20 “I believe instructors should teach 

invitation speech act when learners attain a specific 

level of language ability” was accepted by most 

EFL instructors and 43.3 % agreed, though 16.6 % 

disagreed. The result is in line with the result of 

interview part. For example, instructor 13 

mentioned that: 
"I think the level of learners is an important factor 

in learning speech acts, I mean intermediate and 

advanced learners can deal with the way of teaching 

easily".  
 

When responding item 21 “I have had 

difficulties when teaching learners invitation speech 

act” most EFL instructors, 70.0% disagreed; while, 

16.6 % agreed with that notion. The result of this 

section is in line with the interview part. For 

example, instructor 28 proposed that: 
"the inviter's main purpose for invitation is implied. 

Therefore, learner may be confused. But my 

learners sometimes can understand the inviter's 

pretense". 

 

 

Table 3 

Descriptive Statistics; Instructors’ Perceptions towards Teaching Speech Act of Invitation  
Questionnaire items 

 

Strongly 

Disagree 

Disagree Neutral Agree Strongly 

Agree 

N* 

18- I think the knowledge of how to use 

invitation is necessary for EFL learners 

- - - 24 

80.0% 

6 

20.0% 

30 

19- I think learners’ consciousness raising 

of getting information on culture and 

suitable language practice is more 

beneficial for learning invitation 

- 3 

10.0% 

- 17 

56.6% 

10 

33.3% 

30 

20- I think instructors should teach 

invitation speech act when learners attain a 

certain  level of language ability 

- 5 

16.7% 

- 13 

43.3% 

 

12 

40% 

 

30 

21- I have had difficulties when teaching 

learners  invitation speech act 

- 21 

70.0% 

- 5 

16.6% 

4 

13.3% 

30 

22- Using genuine invitation is preferred by 

EFL learners 

- 3 

10.0% 

- 25 

83.3% 

2 

6.6 

30 

23- I believe learning English means 

learning speech acts specifically invitation 

- - - 18 

60.0% 

12 

40.0% 

30 

*N = Number of Participants 
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Regarding item 22 “using genuine invitation is 

preferred by EFL learners” most of the instructors 

83.3 % agreed, though 10.0 % disagreed. The result 

supports the interview part. For example, instructor 

25 mentioned that:  
"learners prefer to use genuine invitation because it 

is unambiguous and contains reference to time and 

mention of place or activity". 
 

 In addition, with respect to item 23 “I think 

learning English means learning speech acts 

specifically invitation” 60 % of the contributors 

agreed. The result is in line with the interview part. 

For example, instructor 15 argued that:  
"teaching speech acts in classes can assist students 

to expand their speech acts performance and their 

communications with native speakers". 

 

Instructors’ practices of form-focused instruction 

of speech acts of request, apology and invitation 

in EFL classes  

Table 4 below displays the methods and techniques 

used in teaching request, apology and invitation. As 

Table 4 displays, majority of the EFL instructors, 

(66.66%), preferred to use general pragmatic 

knowledge while teaching request, apology and 

invitation. Results of item 1 (use of general 

pragmatic knowledge) are in line with item 4 of the 

observation (see Table 5). For example, meta-

language style was used for teaching offer of repair 

in apology speech act by instructor 3 from NB. 

Likewise, most of the instructors (83.33%) stated 

that they prefer to use pair work when they teach the 

intended speech acts. The result of item 4 (use of 

pair work) is in line with item 1 of the observation 

checklist results. For example, instructor 5 from NB 

used pair work while teaching genuine and 

invitations. Awareness raising activities (item 6) are 

used by 83.33% of the instructors. The result is in 

line with item 2 of the observation. For example, 

instructor1 from NB used awareness raising 

activities when he taught direct and indirect 

requests. 

Observation checklist data were analyzed 

using frequency counts. Table 5 below shows the 

observation scheme regarding teaching the speech 

act of request. 

  

Table 4 

Descriptive Statistics; Methods and Techniques Used in teaching Request, Apology, and Invitation  
Items Very much Much Moderate A little Little N* 

24- Providing the learners with general 

pragmatic knowledge 

20 

66.66% 

10 

33.34% 

- - - 30 

25- Using Meta-language styles 20 

66.66% 

10 

33.3% 

- - - 30 

26-Enhancing cultural knowledge and 

explicit language use 

25 

83.33% 

5 

16.67% 

- - - 30 

27-Using pair work activities 25 

83.33% 

- 5 

16.7% 

- - 30 

28-Using group discussion activities 5 

16.67% 

25 

83.33% 

- - - 30 

29-Using awareness raising activities 25 

83.33% 

5 

16.67% 

- - - 30 

*N =  Number of Participants 

 

Table 5 

Descriptive Statistics; Observation Scheme Regarding Teaching Speech Act of Request  

Items Never Seldom Moderate Much 
Very 

Much 
N 

1- Learners are encouraged to do pair work through 

explicit strategy of teaching request 

- - - 1 

16.66 

5 

83.33 % 

6 

2- Awareness raising activities are used for direct 

strategy of request 

- - - 2 

33.33 

4 

66.67 % 

6 

3- Learners are encouraged to have group discussion 

through explicit strategy of teaching request 

- - - - 6 

100% 

6 

4- Learners are provided by general pragmatic, meta-

language style, cultural knowledge 

- - - 1 

16.66 

5 

83.33 % 

6 

 

Regarding the first item in Table 5, the 

majority of the instructors (83.33 %) used pair work 

through explicit strategy of teaching request, and 

based on the second item, the most of the instructors 

(66.7 %) used awareness raising activities, and 

according to the third item, 100% of instructors used 

group discussion activities. Also, 83.33 % of the 

instructors applied meta-language style and cultural 

knowledge based on the last item. 
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Table 6 below shows the descriptive statistics 

with regard to observation scheme pertained to 

teaching speech act of invitation. Regarding the 

second item of Table 6, majority of the instructors 

(83.33 %), used awareness raising activities for 

teaching invitation, and 100% of the instructors used 

group discussion activities. Most of the instructors 

(66.67 %) applied first their language cultural 

knowledge and then meta-language style for 

teaching genuine invitations. 

 

Table 6 

Descriptive Statistics; Observation Scheme Regarding Teaching Speech Act of Invitation  
Items Never Seldom Moderate Much Very 

Much 

N 

5- Learners are encouraged to do pair 

work through explicit strategy of 

teaching genuine invitations 

- - -  6 

100% 

6 

6- Awareness raising activities are used 

for invitation 

- - - 

 

1 

16.66 

5 

83.33 % 

6 

 

7- Learners are encouraged to have group 

discussion through explicit strategy of 

teaching invitation 

- -  

- 

 6 

100% 

6 

8- Learners are provided by general 

pragmatic, meta-language style & 

cultural knowledge for teaching 

invitation 

- - - 2 

33.33 

4 

66.67 % 

6 

 

Item 6 of the questionnaire related to the 

method and techniques used in the classes, supports 

item 2 of the observation scheme, which is related to 

the use of pair work and instructional practices of 

83.33 % of the observed instructors which support 

the results of this part. In line with the results of the 

observation, the majority (83.7 %) of interviewees 

believed in using pair work as a useful way through 

which learners can exchange information with each 

other and learn better. For example, Instructor 2 

from NB emphasized pair work and its advantages. 

Such as, sharing ideas, developing their own 

understandings, and learning from each other. Also, 

results of item 28 of the questionnaire supports item 

3 of the observation scheme, which investigates ‘the 

use of group discussion activities through explicit 

strategies of teaching request”, and instructional 

practices of 100% of the observed instructors 

support the result of this part through which 

learners’ confidence was increased and they could 

generate more ideas about the topics of group 

discussion.  

Results of item 28 of the questionnaire 

supports item 7 of the observation scheme, which 

focuses on group discussion through explicit 

strategies of teaching invitation. Also, majority of 

instructors (100%) believed in using group 

discussion. They believed that through using group 

discussion, learners could know their mistakes and 

weaknesses. Also, results of item 19 of the 

questionnaire supports item 6 of the observation 

scheme, which investigates ‘the effect of awareness 

raising activities for teaching invitation”, and 

instructional practices of 83.33 % of the observed 

instructors support results of this part; as an example 

Prof 3 from NB explained both genuine invitations 

for almost 45 minutes. He discussed different 

features used in genuine invitations, as well. 

In addition, results of items 24 and 25 of the 

questionnaire related to the method and techniques 

support item 8 of the observation scheme, which 

investigates ‘the effect of meta-language style and 

cultural knowledge for teaching pragmatics”, and 

instructional practices of 66.67 %% of the observed 

instructors support the results of this part. In line 

with the results of the observation, the majority 

(66.7 %) of interviewees believed in using 

awareness raising tasks in teaching invitation, which 

leads to the learners’ awareness-raising in 

sociocultural and sociolinguistic differences. 

Table 7 below shows the descriptive statistics 

with regard to observation scheme pertained to 

teaching speech act of apology invitation. Regarding 

the first item in Table 7, all instructors, (100 %), 

used pair work through explicit strategies of 

teaching acknowledgment of responsibility. Also, 

another 100% of the instructors used group 

discussion activities. Majority of instructors (66.67 

%) focused on the statement of the situation and 

explanation strategies through awareness raising 

activities. In addition, 66.67 % of the instructors 

used metalanguage style for teaching apology 

strategies, whereas 33.33% of the instructors applied 

general pragmatics knowledge. 

Results of item 15 of the questionnaire 

supports item 9 of the observation scheme, which 

investigates ‘the influence of teaching 

acknowledgment of responsibility explicitly”, and 

instructional practices of 100% of the observed 

instructors support results of this part; as an example 

instructor 4 from NB explained acknowledgment of 

responsibility explicitly for 30 minutes. 
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Table 7 

Descriptive Statistics; Observation Scheme Regarding Teaching Pragmatic of Apology  
Items Never Seldom Moderate Much Very Much N 

9- Learners are encouraged to do 

pair work through explicit strategy 

of teaching acknowledgment of 

responsibility 

- - - - 6 

100% 

6 

10- Awareness raising activities 

are used for statement of the 

situation & explanation strategies 

- -  

 

- 

2 

33.33 

4 

66.67 % 

6 

11- Learners are encouraged to 

have group discussion through 

explicit strategy of teaching 

apology 

- - - - 6 

100% 

6 

12- Learners are provided by 

general pragmatic, meta-language 

style, and cultural knowledge 

- - - 2 

33.33% 

4 

66.67 % 

6 

 

Likewise, results of item 28 of the 

questionnaire supports item 11 of the observation 

scheme, which focuses on group discussion through 

explicit strategies of teaching apology. Also, 

majority of instructors, (100%), believed in using 

group discussion. 

In line with the results of the observation, the 

majority (83.33 %) of interviewees believed in using 

group discussion through explicit strategies of 

teaching apology. They believed that group 

discussion helped learners more in developing the 

knowledge of inter-language pragmatics, and it 

increased their understanding of the subject. Also, 

the results of item 29 of the questionnaire related to 

method and technique supports item 10 of the 

observation scheme, which investigates “the impact 

of using awareness raising activities”, and 

instructional practices of 66.67 % of the observed 

instructors. Moreover, in line with the results of the 

observation, majority (66.7 %) of the interviewees 

believed in using explicit strategies in teaching 

acknowledgment of responsibility, which leads to 

the better understanding of the apology speech act 

by the learners. 

 

 

DISCUSSION 

Results of the questionnaire, the quantitative phase 

of the study related to the first research question 

concerning the perceptions of the instructors 

towards form-focused instruction of speech acts 

showed that Iranian EFL instructors were 

presumptive in explicit teaching concerning the 

pragmatics of speech acts. Though, the present study 

did not focus on the order of attaining tactics of 

speech acts, it revealed that explicit meta-pragmatic 

education had significant effect on the 

understanding processes of speech acts of the 

learners. These findings support several studies 

(Arabmofrad et al., 2019; Farahian et al., 2012; 

Ifantidou, 2013; Ji, 2007) which have highlighted 

the dominant role of direct and explicit meta-

pragmatic instruction of speech acts.  

Furthermore, findings of the study concerning 

the observation scheme, and the semi-structured 

interview related to the second research question, 

the practices of instructors towards form-focused 

instruction of speech acts, showed that explicit and 

direct instruction of speech acts was mostly used by 

the instructors, and it was more beneficial to the 

realization of request, apology and invitation speech 

acts.  Majority of instructors believed that they used 

awareness-raising events, pair work and group 

discussion activities, enhanced general pragmatic 

knowledge, and cultural knowledge, and used meta-

language styles in their classes to teach the English 

language. The findings are in line with some of the 

previous studies (Bakhshayesh & Jafari, 2018; 

Rahimi Domakani & Hashemian, 2014; Tajeddin & 

Hosseinpur, 2014) suggesting awareness-raising for 

instructional tasks, specifically raising learners’ 

socio-pragmatic awareness and promoting their 

inter-language pragmatics. Also, the findings are in 

line with other studies such as Abdullah (2016) on 

the improvement of speaking skills through group 

discussion and Mulya (2016) on applying pair work 

technique to improve speaking performances. 

The result of the observation and the interview 

regarding using form-focused instruction are in line 

with Al-Shammar et al. (2008), Farahian et al. 

(2012), and Dang and Nguyen (2013) who 

emphasized explicit instruction of speech acts in 

improving non-native learners’ achievement in 

English learning. Also, it is in line with Taguchi 

(2015) who believes that instruction on pragmatics 

is effective, and that explicit teaching seems more 

beneficial than implicit teaching. 

Also, the results of observation and interview 

regarding using awareness-raising instructional 

tasks are in line with the findings of Tajeddin and 

Hosseinpur (2014), Zangoei and Derakhshan (2014) 

who suggest that awareness-raising instructional 

tasks could be utilized in raising learners’ socio-

pragmatic awareness. 

Majority of the instructors taking part in the 

study, focused on raising learners’ awareness on 

culture and appropriate language use. Learners 
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attain better if they understand how to use language 

properly. The effects of pragmatic instruction were 

also confirmed by the findings of previous studies 

(Halenko & Jones, 2011; Narita, 2012; Rezvani et 

al., 2014). Narita (2012) concluded that through the 

pragmatic consciousness raising activities, learners 

became aware of critical differences between L1 and 

L2, and enhanced their L2 pragmatic competence 

successfully. He mentioned that the pragmatic 

consciousness-raising activity is effective for L2 

pragmatics acquisition. 

Majority of instructors emphasized that speech 

acts should be taught to the learners when they gain 

a certain level of language proficiency. Results of 

this investigation support the previous study by 

Taguchi (2013) who found that both language 

proficiency and target language exposure could 

contribute to the development of pragmatic 

competence. However, the result of the present 

study is not in line with Rafieyan (2018) who found 

no correspondence between the degree of language 

contact and the improvement of pragmatic 

competence. It seems that the mere instruction of 

linguistic aspects of language, such as structure and 

vocabulary, does not equip language learners with 

the pragmatic aspects of language. Language 

learners should be trained in the pragmatic aspects 

of a target language, in addition to other linguistic 

aspects. The small correlation between level of 

language contact and level of pragmatic competence 

can be explained through the fact that the learning of 

pragmatic knowledge takes place in a variety of 

times and places both inside and outside the 

classroom; that this learning does not necessarily 

correspond to interaction with target language 

speakers during intensive study of language; and 

that some individuals have gained considerable 

pragmatic knowledge even before entering an 

intensive classroom-based study of language. 

The findings of the present study revealed that 

there is no comprehensive method or technique for 

teaching pragmatics and most of the instructors 

made use of explicit approaches with the integration 

of different techniques such as pair work, group 

discussion, awareness raising, providing learners 

with general pragmatic knowledge, meta-language 

styles and cultural knowledge. These were the most 

repeated methods and techniques used by the 

instructors for explicit teaching of speech acts. The 

findings of the previous studies support the results 

of the present study: Abdullah (2016) conducted his 

research on the improvement of speaking skills 

through group work. The result of his research 

indicated that the learners responded very well to 

the implementation of the group work activities. 

Likewise, Mulya (2016) conducted her research by 

applying pair work technique and found that the pair 

work technique was an effective technique for the 

learners in improving their speaking performances. 

The result of the interview and the observation 

revealed that instructors acknowledged the essential 

role of teaching pragmatic information and 

presumed that explicit instruction is more effective 

since this technique seems to be easier, 

understandable and without ambiguity for the 

learners.  

With respect to using explicit teaching in 

instructing speech acts, the results are in line with 

some of the previous studies (Al-Shammar et al., 

2008; Dang & Nguyen, 2013; Farahian et al., 2012) 

having highlighted the efficiency of direct and 

explicit teaching in improving non-native learners’ 

achievement in the English language. It's worth 

noting that the approach used to teach pragmatics 

was a teacher-centered one, meaning that instructors 

directly clarified language functions to the learner. 

To be more specific, the study showed that more 

than 90% of the instructors focused on teaching 

pragmatic knowledge by explanations. Results are in 

line with Norris and Ortega (2000) who proposed 

that simulation activities that follow explicit 

instruction include description, explanation, and 

discussion of pragmatic features. 

This study revealed that more than 80% of 

instructors focused on raising learners’ awareness to 

gain information on how to use language 

appropriately. Raising language learners' pragmatic 

understanding will assist them in gaining knowledge 

about pragmatic features of the target language 

(Niezgoda & Rover, 2001). One of the key 

objectives of teaching pragmatics, Bardovi-Harlig 

and Mahan-Taylor (2003), is to increase learners' 

pragmatic understanding. 

 

 

CONCLUSION 

This study sought to investigate EFL instructors' 

perceptions and practices towards form-focused 

instruction of speech acts in the Iranian context. The 

outcomes of the study showed that for teaching the 

intended speech acts of request, apology and 

invitation most of the instructors agreed with 

explicit teaching of speech acts. Likewise, most of 

them practiced the explicit and direct way of 

teaching and using pragmatic knowledge of speech 

acts in the classes. 

The outcomes of the current study suggest a 

new insight towards the content of syllabi and 

textbooks. It assists syllabus designers, material 

developers and scholastic administrators particularly 

in EFL context to enrich the current English 

language teaching curricula.             

The implementation of this study in its present 

suggested form can be justified in terms of some 

limitations. For instance, the researchers merely 

focused on EFL teachers, and only request, apology 

and invitation speech acts were investigated. 

Researchers recommend pragmatic teaching in the 

foreign language classes at all stages and for all 
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speech acts. The participants of this study were 

selected from English language instructors from the 

IAU, North Tehran Branch. Therefore, it made it a 

little difficult to provide a clear picture of all Iranian 

English language instructors' perceptions and 

instructional practices. Moreover, the participants of 

this study were selected according to criterion 

sampling. So, this study can be duplicated with 

other procedures that made the results more 

generalizable. Also, the number of participants was 

limited to 30 EFL instructors because the researcher 

did not have access to more instructors. 

The present research just explored the 

teachers’ perceptions and instructional practices 

regarding form- focused instruction of speech acts in 

the Iranian EFL context. Therefore, interested 

researchers could study the students' perceptions and 

instructional practices. Also, this study was 

conducted among a population of Iranian EFL 

instructors. Similarly, future research in this area 

could take into consideration instructors within non-

Iranian contexts. Due to the limitations of the 

present study, this study was conducted with a 

limited number of instructors. The future research 

could consider a larger number of participants. 
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APPENDICES 

 

Appendix 1: Pragmatic Knowledge Questionnaire (PKQ) 

Part 1: Demographic information (Please tick your choice.)  

1. What is your gender?  

a- Male.  b- Female.  

2. How long have you been teaching English?   

a- Less than 5 years.   b- 5-10 years.  

c- More than 10-15 years.  d- More than 15 years  

3. What is the highest degree you have?  

a- Bachelor.  b- Master.  c- Ph.D.  

4. What is your major? 

 a- TEFL b- Translation 

5. Did you study for your degree(s) overseas or have you had any overseas English learning experience?  

a- Yes. Which country / countries? ……………………………  

b- No  

 

 Part 2: Your view on English pragmatic teaching and learning. Please make only one choice out of the five options. 

 

 1 = Strongly disagree 2 = Disagree 3 = Neutral 4 = Agree 5 = Strongly agree 

6- I think the knowledge of how to  

use request is necessary for EFL learners 

 

 

1   2   3   4   5  

7- I think learners’ consciousness raising  

of gaining information on culture and suitable  

language use is more beneficial for learning request 

 

1   2   3   4   5 

8- I believe instructors should teach request  

speech acts when learners attain a certain  level of language ability 

 

1   2   3   4   5 

9- I teach explicit performatives of request first 1   2   3   4   5 

10- I think conventionally indirect strategies challenge learners for learning request 1   2   3   4   5 

11- I believe learning English means learning speech acts specifically request 1   2   3   4   5 

12- I think the knowledge of how to use apology is necessary for EFL learners 1   2   3   4   5 

13- I think learners’ consciousness raising of getting information 

on culture and suitable language practice is more beneficial for learning apology 

1   2   3   4   5 

14- I think instructors should teach apology speech act when learners achieve a certain  

level of language ability 

1   2   3   4   5 

 

15- I stress on both acknowledgment of responsibility and offer of repair strategies 

through explicit teaching 

1   2   3   4   5 

16- I believe that it’s necessary for EFL learners to learn all apology strategies 1   2   3   4   5 

17- I believe learning English means learning speech acts specifically apology 1   2   3   4   5 

18- I think the knowledge of how to use invitation is necessary for EFL learners 1   2   3   4   5 

19- I think learners’ consciousness raising of getting information on culture and suitable 

language practice is more beneficial for learning invitation 

1   2   3   4   5 

 

20- I think teachers should teach invitation 

speech act when learners attain a certain  level of language ability 

1   2   3   4   5 

 

21- I have had difficulties when teaching learners  invitation speech act 1   2   3   4   5 

22- Using genuine invitation is preferred by EFL learners 1   2   3   4   5 

23- I believe learning English means learning speech acts specifically invitation 1   2   3   4   5 

 

Part 3: Your view on English pragmatic Methods and Techniques. Please choose only one choice out of the five options. 

 Very 

much 

Much Moderate A little Little 

24- Providing the learners with general 

pragmatic knowledge 

     

25- Using Meta-language styles      

26- Enhancing cultural knowledge and 

explicit language use 

     

27- Using pair work activities      

28- Using group discussion activities      

29- Using awareness raising activities      

 

Adopted from Ji, 2007& Kachru, 1992a and adapted by the researchers  
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Appendix 2: Semi Structured Interview 

1. Do you think it is important to teach students pragmatic knowledge (knowledge about how to use English appropriately)? 

If yes, how important is it? Can you give me an example?  

2- What kind of request strategies do you teach first in your classes? Most direct or indirect? Please give justification for 

your answer.  

3- Have you ever used suggestory strategy for teaching request construction in your classes?  

4- Do you have any difficulties or challenges when teaching students non-conventionally indirect strategies of request?  

5- How many apology strategies have you provided in your classes?  

6- What type of apology strategies do you focus? Explanation or acknowledgement of responsibility? And why?  

7- Have you ever used offer of repair strategy for teaching apology? Why?  

8- Have you ever had any difficulties when teaching students invitation speech act? Please justify your answer.  

9- What kind of invitation strategies do you teach first? Genuine or ostensible? And why?  

10- If your students make a pragmatic error when they use request, invitation and apology speech acts, how would you 

correct it? 

Appendix 3: The Communicative Orientation of Language Teaching (COLT) Observation Scheme 

Items Never Seldom 
 

Moderate 
Much 

Very 

Much 

 

N 

1- Learners are encouraged to do pair work through explicit 

strategy of teaching request 
  

 

   
 

2- Awareness raising activities are used for direct strategy of 

request 
  

 

   
 

3- Learners are encouraged to have group discussion through 

explicit strategy of teaching request 
  

 

   
 

4- Learners are provided by general pragmatic, metalanguage 

style, cultural knowledge 
  

 

   
 

5- Learners are encouraged to do pair work through explicit 

strategy of teaching genuine invitations 

 

  

 

  

 

6- Awareness raising activities are used for invitation 

 
  

 
  

 

7- Learners are encouraged to have group discussion through 

explicit strategy of teaching invitation 
  

 
  

 

8- Learners are provided by general pragmatic, metalanguage 

style & cultural knowledge for teaching invitation 
  

 
  

 

9- Learners are encouraged to do pair work through explicit 

strategy of teaching acknowledgment of responsibility 
  

 
  

 

10- Awareness raising activities are used for statement of the 

situation & explanation strategies 
  

 
  

 

11- Learners are encouraged to have group discussion through 

explicit strategy of teaching apology 
  

 
  

 

12- Learners are provided by general pragmatic, metalanguage 

style, and cultural knowledge 
  

 
  

 

 

Communicative Orientation of Language Teaching (COLT) observation scheme by Spada & Fröhlich, 1995, adapted by 

the researchers 

 

 


