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Abstract 

Student’s reading skill is deemed vitally important to attain high academic achievements. The results 

of the previous studies, however, show that Indonesian students' reading skill is still unsatisfying due 

to their low motivation. The purpose of this study is to address this problem of students’ motivation 

by examining the effectiveness of a volitional strategy through metacognitive development to students 

of Islamic Junior High School [Madrasah Tsanawiyah] in Indonesia. A quasi-experimental method 

with a factorial design is used in this research. Indicators for increasing students’ reading motivation 

come from Cambria and Guthrie (2010). Measures of increased motivation to read with the volitional 

strategy were done through metacognitive development which is based on self-monitoring and 

awareness of reading skills mastery. This study concludes that the volitional strategy through 

metacognitive development is proved effective in increasing students’ motivation for reading, 

students with both low and high reading skills. This has implications for the efforts to foster 

motivation for reading by intensively using the strategy for Madrasah Tsanawiyah education 

contexts. 
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Reading is an important skill to develop a more 

literate society. The importance of reading skills for 

learners has become the focal concern of theorists 

(Kieffer & Vukovic, 2013; Olson, Keenan, Byrne & 

Samuelsson, 2014; Tighe & Schatschneider, 2016; 

van Staden & Bosker, 2014). Reading is deemed a 

vitally important skill students should have to attain 

high achievements in school (Luckner & Michele, 

2008), a fundamental skill for understanding across 

disciplines (Lei, Rhinehart, Howard & Cho, 2010), 

and as a means for achieving a good life skill 

(Saunders, 2007; Inderjit, 2014; McGeown, 

Norgate, & Warhurst, 2012; Ahmadi, Ismail & 

Abdullah, 2013). 

Reading skill is vital for students so that the 

progress of a nation can be achieved. This skill is a 

key to the development of human resource that all 

countries need to be able to compete globally. 

However, most Indonesian people still assume that 

without reading they can still achieve their dreams 

(Rusyana, 1984). In terms of literacy level, although 

Indonesia does not really lag behind, most 

Indonesian people still have low reading interests 

and need to maintain and expand their reading skills 

(Lowenberg, 2000). 

Many factors affect the process of reading such 

as readers, reading materials, reading skills, and 

motivation for reading. Of the various factors, 

motivation plays a very important role on the 

success of reading.  Melekoglu and Wilkerson 

(2013) argue that the motivation to read is a crucial 

factor in reading activities and in improving reading 

skills. This aspect influences other aspects of 

successful reading. 

Reading motivation or a strong will to achieve 

success in reading is the decisive factor in the 

success of reading. Morgan and Fuchs’ (2007) study 

shows that there is a very close correlation between 

motivation and the ability to read. It is also stated 

that as the motivation to read increases the students' 

reading skill will increase as well (Gottfried, 1985;  

Kwon & Linderholm, 2014; McGeown, Osborne, 

Warhurst, Norgate & Duncan, 2016; Gilakjani & 

Sabouri, 2016). 

Students who have the motivation to read will 

read intensively. Good readers read 200 times more 

than poor readers do, which shows that one of the 

main variables for the students to read is the 

motivation to read (Quirk, Schwanenflugel & Webb, 

2009). In other words, for the reading skills to rise, 

highly intensity reading is called for (Leppanen, 

Aunola, & Nurmi, 2005). To obtain high intensity or 

longer time for the students to read, reading 

motivation is a necessity (Schiefele, Schaffner, 

Moller, & Wigfield, 2012). 

Appropriate measures are imperative to 

increase the motivation to read so that reading 

intensity continues to increase as well. One such 

measure is through learning strategies that can 

maintain student motivation to read. As Keller 

(2010) remarks increased motivation to learn is 

crucial to keep so that intensive learning emerges. 

To foster motivation, certain strategies involving 

self-control are necessary. 
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Among the numerous learning strategies, a 

volitional strategy is one that can sustain increased 

motivation. Volitions act as a factor of self-

regulation to preserve, promote, and direct oneself 

to an activity to achieve the goal (Kuhl in Keller, 

2010). Volitional control is exercised through 

students’ activities to control their own desires and 

impulses during learning. This framework explains 

that the process to control willingness enables a 

person to take a desired action when interference or 

other alternative actions present themselves. The 

opportunities students get to monitor themselves 

allow them to assess the performance with a sense 

of comfort. This can lead to changes in motivation 

(Guthtrie et al., 1998). Further, Corno (2001) states 

that volitional self-regulation affects follow-through 

as students attempt to complete academic tasks 

(McCann & Turner, 2004). 

Furthermore, learning activities adopting a 

volitional strategy require the development of self-

control awareness, i.e. through metacognitive, which 

is reflective awareness of learning tasks through 

sensing, assessing and determining the learning task 

(Efklides, 2008;  Kromm, Färber & Holodynski, 

2015; Wathen, 2010). Simply put, Lai (2011) 

defines metacognitive as thinking about thinking. In 

Martinez’s (2006) term, metacognition is to monitor 

and control one's thoughts. 

In learning to read, Jennings, Caldwell, and 

Lerner (2006) state that metacognition is an 

essential awareness to monitor one’s reading 

comprehension. Metacognitive awareness constitutes 

the reader's awareness, monitoring, and a variety of 

strategies when reading (Anderson in Yuksel & 

Yuksel, 2012). In a similar vein, Gonzales (2013), 

states "... students need to use different strategies to 

plan, monitor, and evaluate their learning activities 

(meta-cognitive strategies), as well as to control 

their motivation and emotion (volitional strategies). 

Furthermore, readers’ metacognitive ability is 

positively associated with success in reading 

comprehension (Mokhtari & Reichard in Yuksel & 

Yuksel, 2012). Similarly, Şen’s (2009) study reveals 

that there is a relationship between metacognitive 

and reading comprehension. 

In practice, the teaching of reading aimed at 

increasing motivation to read by means of the 

metacognitive volitional strategy is realized through 

techniques of comprehending passages. 

Comprehension is taught through grapho-phonemic 

decoding, vocabulary development, grammar, 

comprehension, and discourse comprehension. The 

teaching of reading requires understanding of 

speech sounds (Ecalle, Magnan, & Gibert, 2006, 

Leicester & Twelvetrees, 2010) and vocabulary 

learning (Abraham, 2017; Kang, 2015). In addition, 

Jennings, et al. (2006) state that to read effectively, 

one must understand grammar and vocabulary. 

Self-control awareness of reading skills is 

strengthened by self-monitoring questions (Eme, 

Puustinen, & Coutelet, 2006). This strategy aligns 

with Broussard & Garrison’s (2004) finding that 

recent research on motivation tends to collect data 

through questions that are grouped on three 

following questions. 

1. Can I complete the task? 

2. Do I want to complete this task and why? 

3. What should I do to fruitfully complete the 

task? 

The objective of implementing this type of 

learning strategy was to increase the motivation to 

read through volitional control of reading 

comprehension skills. Through metacognitive 

strengthening, awareness of enhancing the 

willingness to read, accepting the task of reading 

and reading comprehension ability can be sustained. 

Learning materials were delivered through 

understanding the passages. Based on the 

aforementioned description, this study sought to 

prove that the adopted strategy can amplify the 

students’ motivation to read for the students with 

high or low reading skills. 
 

 

RESEARCH METHOD 

Research design 

This study used an experimental method, for it 

aimed to examine the effectiveness of the volitional 

strategy through metacognitive development in 

increasing students' reading motivation, for students 

with low and high reading skills. The study 

employed a factorial design developed by Fraenkel, 

Wallen and Hyun (2012). With this design, a 

moderator variable, i.e. differences in reading skills, 

as shown in Table 1 below can be controlled. 
 

Treatment procedure 

The treatment was given to both groups of students 

with high and low reading skills. Both were given as 

many as nine stages of treatment. The mean time 

spent in each stage is four sessions over two weeks. 

The entire process of treatment lasted for six 

months. The procedure of the treatment is shown in 

Table 2. 

 

Table 1. Research framework with a factorial design 
Pre-test Treatment Moderator Variable Post-test 

High reading skill Low reading skill 

O1 X Y1  O2 

O3  Y1  O4 

O5 X  Y2 O6 

O7   Y2 O8 
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Notes: 

O1: pre-test to students with high reading skills before the treatment 

O2: post-test to students with high reading skills after the treatment 

O3: pre-test to students with high reading skills that did not receive the treatment  

O4: post-test to students with high reading skills that did not receive the treatment  

O5: pre-test to students with low reading skills before receiving the treatment  

O6: post-test to students with low reading skills after receiving the treatment  

O7: pre-test to students with low reading skills who did not receive the treatment  

O8: post-test to students with low reading skills who did not receive the treatment  

XY1: The treatment of the volitional strategy through metacognitive development for the experiment group with high 

reading skills 

XY2: The treatment of the volitional strategy through metacognitive development for the experiment group with low reading 

skills 

 

Table 2. The procedure of treatment 
The volitional strategy through metacognitive development  

Stage Material Treatment Self-monitoring No. of 

session 

I Discussions of 

reading 

activities 

1. Presentation of books to be 

picked and read by the 

students 

2. Discussions of reading 

activities 

1. What is the reading material today? 

2. How do I feel after following the 

lesson today? 

3. Will I be able to understand the 

reading lesson today?  

2 

 

 

 

II Teaching 

reading 

through 

decoding I 

(sounds) 

3. Finding and pronouncing 

new sounds in the words in 

the reading 

4. Pronouncing new sounds in 

pairs or in group 

1. What is the reading material today? 

2. How do I feel after following the 

lesson today? 

3. Will I be able to understand the 

reading lesson today? 

2 

 

 

 

 

III Teaching 

reading 

through 

decoding II 

(vocabulary) 

5. Role-playing and simulating 

difficult vocabulary from 

the reading 

1. What is the reading material today? 

2. How do I feel after following the 

lesson today? 

3. Will I be able to understand the 

reading lesson today? 

3 

IV Reading 

through 

vocabulary 

comprehension 

I 

6. Doing pantomime for 

synonyms and antonyms of 

new vocabulary  from the 

reading 

7. Demonstrating new 

vocabulary from the reading  

1. What can I do to successfully 

comprehend the reading? 

2. What do I want to do so that I can 

comprehend the reading? 

 

2 

 

2 

 

V Reading 

through 

vocabulary 

comprehension 

II 

8. Doing a comedy of new 

vocabulary from the reading 

9. Dramatizing new highly 

difficult vocabulary  

1. What can I do to successfully 

comprehend the reading? 

2. What do I want to do so that I can 

comprehend the reading? 

 

2 

 

3 

VI Reading 

through 

grammar 

comprehension  

10. Understanding grammar as 

complex language variation 

through role-playing 

1. What can I do to successfully 

comprehend the reading? 

2. What do I want to do so that I can 

comprehend the reading? 

1 

 

1 

 

VII Reading 

through 

grammar 

comprehension 

II 

11. Differentiating sentence 

meanings through 

groupwork 

1. What can I do to successfully 

comprehend the reading? 

2. What do I want to do so that I can 

comprehend the reading? 

1 

 

 

 

1 

VIII Reading 

through 

grammar 

comprehension 

III 

12. Dramatizing sentences 

through conversations about 

direct experience with 

nature 

1. What can I do to successfully 

comprehend the reading? 

 

3 

IX Reading 

through 

discourse 

comprehension 

13. Comprehending discourse 

through interviews 

1. What can I do to successfully 

comprehend the reading? 

2. What do I want to do so that I can 

comprehend the reading? 

2 

 

2 

 

Research Subjects 

The subjects of this research were the students of an 

Islamic Junior High School [Madrasah Tsanawiyah] 

in Bandung, Indonesia. This type of school was 

picked as the subject of the research, for the students 

of religious schools tend to have low reading 
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motivation and therefore should receive more 

attention (Owodally, 2011). 

The number of the students participating in this 

research were 32 (experiment group) and 37 (control 

group). Then the former group was divided into two 

groups, the students with high and low reading 

skills. Further details of the research subjects are 

presented in Table 3 below. 

 

Table 3. Research Subjects 

Effective reading skills 
Amount of 

students 

Experiment group of high reading skills 16 

Experiment group of low reading skills 16 

Control group of high reading skills 18 

Experiment group of low reading skills 19 

 

Research Instruments 

The instruments used consist of three types, namely 

reading motivation inventory instrument, effective 

reading skill test, and self-monitoring checklist. 

Cambria & Guthrie’s (2010) parameters of reading 

motivation inventory instrument were adopted, as 

follows: 

1. Willingness to read to acquire knowledge 

through reading activities; 

2. Willingness to read to get satisfaction through 

reading activities; 

3. Willingness to read to gain the ability to interact 

socially through reading activities; 

4. Willingness to read to overcome difficulties in 

reading; 

5. Willingness to read to improve reading skills 

through reading activities. 

 

The test used to assess the student's ability to 

understand the reading is the effective reading 

ability test using the parameters with reference to 

Bloom's Taxonomy (Anderson et al., 2001), i.e. 

remembering, understanding, applying, and 

analyzing. The questions were in the form of 

questions that describe students' reading 

comprehension. The questions comprise questions 

of finding specific facts, main idea, cause and effect, 

vocabulary, and grammar. The passages used 

consisted of four topics under natural sciences and 

social sciences. 

To obtain metacognitive data, self-monitoring 

checklist was made through a list of questions such 

as the following. 

1. What is the learning material to read today? 

2. How do I feel when following reading activities? 

3. Will I be able to understand the reading lesson 

today? 

4. What can I do to successfully comprehend the 

reading? 

5. What do I want to do so that I can comprehend 

the reading? 

 

Hypotheses 

The following are the hypotheses of this study with 

regard to probing the effectiveness of the volitional 

strategy through metacognitive development in 

fostering the students’ motivation to read. 

1. The volitional strategy through metacognitive 

development is effective in fostering the 

motivation to read for the students with high 

reading skills. 

2. The volitional strategy through metacognitive 

development is effective in fostering the 

motivation to read for the students with low 

reading skills. 

 

 

RESEARCH FINDINGS 

Reading motivation of the students with high 

reading skills 

Data of the students’ motivation to read is produced 

through the processing of reading motivation 

inventory data from both groups of the students, 

good and poor readers, before and after receiving 

the treatment using the volitional strategy with 

metacognitive development. The data in question 

are presented in Table 4. Results of the research in 

Table 4 can be interpreted in several ways. Before 

receiving the treatment, the students with high 

reading skills were highly motivated on two aspects: 

(1) the motivation of reading to improve reading 

skills and (2) the motivation of reading for social 

interaction. The mean scores of the two aspects of 

motivation were 21.90 and 19.09, respectively. 

These scores are far higher than the mean of the 

ideal score of every aspect of reading, i.e. 18.00. 

 

Table 4. Reading motivation of the students with high effective reading skills 

Aspect of reading motivation Mean score 
Standard deviation 

score 

 Pretest Posttest Pretest Posttest 

Gaining Knowledge 17.41 14.53 3.66 2.03 

Getting Satisfaction 14.59 12.69 2.20 2.20 

Social Interaction 19.09 20.85 3.80 3.40 

Overcoming Difficulties 16.87 17.22 4.05 3.64 

Ability to Read 21.90 24.72 3.74 3.00 

 

The data above also demonstrate that before 

receiving the treatment, the good readers group had 

low motivation on three kinds of aspects of reading, 

namely (1) the motivation to gain knowledge from 

reading, (2) the motivation of reading to get 

satisfaction from reading, and (3) the motivation of 
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reading to overcome difficulties in reading. This 

interpretation can be seen from the mean scores of 

the three aspects of motivation, i.e. 17.41, 14.59,  

and 16.87, respectively. These scores are far below 

the mean of the ideal score for each aspect of 

motivation of reading. 

Furthermore, the data in Table 4 show that 

after receiving the treatment, the students with high 

reading skills were strongly motivated to improve 

their reading skills and to interact socially. This is 

shown by the mean scores of the two aspects of 

motivation, i.e. 24.72 and 20.85, respectively. When 

compared to the ideal score, i.e. 18.00, the scores of 

the two aspects are higher. 

In addition, after the treatment, three aspects of 

reading motivation were found lower in the 

experiment group consisting of good readers. They 

are (1) the motivation to gain knowledge from 

reading, (2) the motivation of reading to get 

satisfaction from reading, and (3) the motivation of 

reading to overcome difficulties in reading. The 

mean scores are 14.53; 12.69; and 17.22, 

respectively. 

 

The effectiveness of teaching reading with the 

volitional strategy to foster motivation of the 

students with high reading skills 

Based on the acquired data, with t = 3.33 and t table 

criteria at 2.00, it can be concluded that at 95% 

confidence level, meaning that Ho is rejected. In 

other words, after learning to read with the 

volitional strategy, the good readers group exhibited 

motivation higher than before they received the 

treatment. Simply put, this strategy is effective to 

foster the motivation of the students with high 

reading skills. 

 

Reading motivation of the students with low 

reading skills  

What follows, as presented in Table 5, is the profile 

of reading motivation of the students with low 

reading skills. 

 

Table 5. Reading motivation of the students with low reading skills 

Aspect of reading motivation Mean score 
Standard deviation 

score 

 Pretest Posttest Pretest Posttest 

Gaining Knowledge 17.28 15.41 3.41 2.75 

Getting Satisfaction 15.09 13.53 3.32 2.79 

Social Interaction 19.75 21.10 3.68 2.33 

Overcoming Difficulties 17.09 17.16 3.54 3.34 

Ability to Read 20.78 22.81 3.03 2.24 

 

Table 5 shows that before the treatment, the 

students with low reading skills exhibited high 

reading motivation scores for the purposes of 

enhancing the ability to read and to interact socially. 

The score is higher than the mean score of other 

aspects of motivations and also higher than the 

mean of the ideal score, i.e. 18.00. The small 

coefficient of variance of the two aspects of 

motivation, i.e. 14.58% and 18.63%, respectively, 

indicates the same relative level of motivation. 

Low motivation scores of this group before the 

treatment were observed in (1) the motivation to 

gain knowledge from reading, (2) the motivation of 

reading to get satisfaction from reading, and (3) the 

motivation of reading to overcome difficulties in 

reading. These scores are below the mean of the 

ideal score. These scores also demonstrate that the 

three aspects of motivation are similarly low, with a 

small coefficient of variance, i.e. 19.73%, 22.00%,  

and 20.71%, respectively. 

Furthermore, it can also be seen in Table 5 that 

the poor readers group, after the treatment, exhibited 

increased motivation on the aspect of the motivation 

to improve reading skills and for social interaction. 

The mean scores of the two aspects are 21.10 and 

22.81. The similarity of the mean scores of the two 

aspects is noticeable from the small coefficient of 

variance at 11.04% and 9.82%. 

The aspects in which this group exhibited low 

motivation after the treatment are (1) the motivation 

to gain knowledge from reading, (2) the motivation 

of reading to get satisfaction from reading, and (3) 

the motivation of reading to overcome difficulties in 

reading. The mean scores of the three aspects of 

motivation are 15.41, 13.53, and 17.16, respectively. 

These scores show similarities in terms of relatively 

small motivation as evidenced in the low correlation 

coefficients, i.e. 17.48%, 20.62%, and 19.46%. 

 

The effectiveness of teaching reading with the 

volitional strategy to foster reading motivation of 

the students with low reading skills 

To test hypothesis 2, based on the t = 4.72 and t 

table criteria at 2.00, it can be concluded that Ho is 

rejected at 95% confidence level. This demonstrates 

that the volitional strategy is effective to foster the 

motivation of the students with low reading skills. 

 

Description of the students self-monitoring during 

the treatment 

Table 6 below exhibits the mechanism of the 

volitional strategy and qualitative data in the form of 

descriptions of affective and motivational changes 

in reading. The mechanism constitutes the stages of 

learning based on the material in each stage, 

treatments, self-monitoring questions, and 
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descriptions of affective and motivational changes in each stage. 

 

Table 6.  Self-monitoring descriptions 
The volitional strategy through metacognitive development 

Stages Self-monitoring Outcome descriptions 

I. (Understanding of reading 

activities)  

1. Identification of reading materials 

2. Feeling complementing the 

understanding of reading activities 

3. Understanding of texts 

 

as per reading materials taught 

feeling anxious (31%) 

inability to understand texts owing to 

difficulties (69%) 

II. (Sound decoding 

materials) 

1. Identification of sound decoding 

materials from reading 

comprehension 

2. Feeling complementing reading 

comprehension through sound 

decoding 

3. Understanding of texts 

feeling ashamed and anxious (20.77%) 

feeling courageous (29%) 

inability to understand texts owing to 

difficulties (69%) 

feeling doubtful (8%) 

III. (Vocabulary decoding 

materials) 

1. Identification of vocabulary 

decoding materials from reading 

comprehension 

2. Acts complementing teaching 

reading through vocabulary 

decoding 

3. Impulse to act to comprehend 

reading through sounds and 

vocabulary understanding 

Doing the reading task on their will 

Willingness to find interesting words and 

sounds to be dramatized (44%) 

IV. (Vocabulary materials I) 1. Acts complementing teaching 

reading through vocabulary  

 

2. Impulse to act to comprehend 

reading through vocabulary 

understanding 

Gaining understanding of new 

vocabulary from hands-on experiences 

and real examples 

Willingness to read after finding meaning 

expansion (51%) 

V. (Vocabulary materials II) 1. Acts complementing teaching 

reading through vocabulary  

2. Impulse to act to comprehend 

reading through new vocabulary  

Ability to read due to their competence 

 

The poor readers group wanted to read 

texts with new vocabulary (26%) 

VI. (Grammar materials) 1. Acts complementing teaching 

reading through grammar 

understanding 

2. Impulse to act to comprehend 

reading through grammar 

Able to read with the awareness of 

language variation (44%) 

 

Willingness to read to welcome 

challenges 

VII. (Grammar materials II) 1. Acts complementing teaching 

reading through grammar 

understanding 

2. Impulse to act to comprehend 

reading through grammar 

understanding 

Ability to read with complex 

comprehension (50%) 

 

Willingness to read after feeling 

challenged to more accurately 

comprehend reading 

VIII. (Grammar materials III) 1. Impulse to act to comprehend 

reading through grammar 

understanding 

Willingness to comprehend reading 

(55%) 

IX. (Discourse materials) 1. Acts complementing teaching 

reading through discourse 

understanding 

2. Impulse to act to comprehend 

reading through discourse 

understanding 

Using time to read (82%) 

 

 

Willingness to comprehend more 

complex yet interesting reading 

 

Table 6 shows the development of affection and 

motivation to read after receiving the treatment. 

Here are the details. 

1. Feelings of anxiety, shame, inadequacy, and 

skeptical of the ability to read from the stage-1 

to stage-2 was decreasing. This is evident from 

the percentage of anxiety visible from treatment 

1 at 31%, and then it dropped to 20.77 and to 

8% after treatment 3 and 4. 

2. In the early stages of learning, the motivation to 

understand the passage was rather low, 69% of 

the students said it was difficult to read. The 

difficulty level fell to 16%. 

3. The motivation to read began to emerge starting 

treatment 5. The motivation observed was the 
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motivation to read easy materials to difficult 

materials. It appears from the motivation to find 

interesting sounds, discover new vocabulary, 

find the meanings of words, understand 

language variation, comprehend the discourse, 

and understand difficult texts. 

 

DISCUSSION  

Students’ motivation to read 

The main finding of this study is that the volitional 

strategy through metacognitive development 

increases students' reading motivation. Increase of 

motivation to read after the treatment is highly 

significant at 95% confidence level, which took 

place with both groups of the students, with low and 

high reading skills. With the poor readers group, the 

increase is significant at 12.88% and with the good 

readers group it is at 9.82%. 

The present study confirms that there is an 

increase in the students’ reading motivation with 

high reading skills after receiving the treatment. 

This is in accordance with what Schaffner, Philip 

and Schiefele (2014) found with children with high 

reading skills. Their research provides evidence that 

there is a significant relationship between intrinsic 

motivation and reading among the students who are 

good readers. 

The good readers are the ones who have a high 

learning orientation. This is in conformity with 

Thorkildsen and Nichols (1998); according to which 

the students with high achievement orientation will 

strive to outperform the others and achieve good 

assessment in their learning, including in reading. In 

fact, motivation to read is associated with a desire to 

excel in reading (Pitcher et al.,  2007;  De Naeghel, 

Van Keer, Vansteenkiste & Rosseel, 2012; 

McGeown et al., 2016; Meniado, 2016; Schiefele, 

Stutz, & Schaffner 2016). 

One of the factors that influences people's 

motivation for high achievement in reading is their 

self-concept of the ability to read. Many researchers 

believe that the students who have high motivation 

to read will have a self-concept of high orientation 

of reading to improve understanding of what they 

read. A study by Marsh and Martin (2011) evinces 

that self-concept on academic achievement affect to 

one's ability. More specifically, experts reveal that 

self-concept of reading is strongly associated with 

reading skills (Marsh & Carven, 2006;  Valentine & 

DuBois, 2005;  De Naeghel et al., 2012; Retelsdorf, 

Köller, & Möller, 2014; Retelsdorf, Schwartz, & 

Asbrock, 2015; Viljaranta, Kiuru, Lerkkanen, 

Silinskas, Poikkeus, & Nurmi, 2016). In addition, 

reading motivation is also linked to the desire to 

improve reading skills. Other experts affirm that 

reading motivation is correlated with improved 

reading skills (Ecalle, et al.,  2006; McGeown, 

Duncan, Griffiths, & Stothard, 2015; Silinskas at al., 

2016; Stutz, Schaffner, & Schiefele, 2016). 

This study also demonstrates that children who 

are good readers turned out to have high motivation 

to read for other aspects, such as social interaction 

(Gambrell, 2011; Knoester 2010). Our results lend 

support to the stages of adolescent development 

characterized by a strong desire to interact socially 

with the environment. The respondents of this study 

were in their teens. At this age they begin to attach 

great importance to friendship bound together by 

common interests. In this respect, Casement et al. 

(2014) remarked that for adolescents, their 

relationships with parents and peers are a crucial 

factor. Along the same line, Guthrie et al. (1998) 

showed that reading motivation for social 

interaction is very important aspect. Lin, Wong, & 

McBride-Chang (2012) also confirmed that 

motivation relating to one’s social attitudes towards 

peers is very significant to reading activities, such as 

reading foreign passages. 

Through reading, students can maintain their 

friendships by exchanging information. They will 

get satisfied when they can communicate the 

knowledge they acquired from reading. Experts 

show that teenagers want to do the reading because 

reading gives the social functions they need 

(Goodman & Goodman, 1979; Adkins & Brendler, 

2015; De Naeghel et al., 2012; Ivey & Broaddus, 

2001; Sani, Chik, Nik, & Raslee, 2011; Strom, 

Oguinick, & Singer, 1995). 

Analysis of the data of the poor readers group 

also indicates increased motivation to read after the 

treatment. McGeown, Norgate, and Warhurst  

(2012) show that motivation to read is highly 

influential to the ability to read, whether they are 

good or poor readers. Their mean score of 

motivation; however, appears to be lower than that 

of the good readers group. The same result is also 

found by Ecalle et al. (2006) in which case children 

with high motivation in reading would exhibit better 

reading skills than those with low motivation. 

In fact, the low readers group often did not 

care about incorrect understanding. They did not 

obtain meaning from reading, after wards their 

reading motivation declines significantly (Morgan & 

Fuchs, 2007). When they lose the understanding of 

the meaning of what they read, they do not attempt 

to read over. They also do not want to try to 

comprehend the reading (Jennings et al., 2006). If 

teachers do not make appropriate efforts then this 

group will continue to perform poorly. What follows 

are in depth discussions of the mechanisms of the 

volitional strategy proven to foster the students’ 

motivation to improve reading skills based on the 

volitional and metacognitive concepts. 

  

 

Increased Motivation for Reading with the 

Volitional Strategy 

Analysis of the results of reading teaching by means 

of the volitional strategy indicates that the students’ 
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affection and motivation to read increased. Learning 

activities were laden with high level of motivation 

to read through self-control and awareness of self-

regulation. Motivation related to self-control is 

based on the theory of values and expectations. 

According to Eccles and Wigfield (2002) one’s 

values and expectations will underlie a one’s 

activities. Values are the reasons that lead to the 

emergence of actions. This accords with Guay et al. 

(2010) according to which motivation is associated 

with why someone performs actions based on self-

regulation integrated with the values and needs that 

are part of their identity. 

Through self-regulation, the students can 

monitor their own activities, evaluate their ability, 

and reflect upon their actions to achieve the learning 

outcomes (Lai, 2011). This is in line with the theory 

of self-regulation which states that individuals can 

foster their motivation through a number of 

strategies of self-regulation through monitoring and 

evaluating the achievement of a goal (Schunk & 

Zimmerman, (2007). The ability to understand and 

realize one self is associated with metacognition. 

Metacognition, according to Jennings et al. (2006) is 

a necessary awareness to monitor oneself in reading 

comprehension. 

Self-monitoring of the students in learning to 

read with the strategy in question was realized by 

the students answering the questions on the self-

monitoring form. Analysis of the students' answers 

reveals that upon the treatment, the students’ 

anxiety, doubt, and difficulty diminished. The 

atmosphere changes empowered the students. Eccles 

& Wigfield (2002) explain that self-confidence is an 

individual belief of his/her ability to manage and 

decide to solve a problem. With regard to the issue 

of motivation to read, Guthrie, Coddington,  and 

Wigfield (2009) demonstrate that students who have 

positive motivation are those who have a strong 

belief in their ability to do various reading tasks (see 

also De Naeghel et al., 2012; Guthrie et al., 2006; 

McGeown, Duncan, Griffiths, & Stothard, 2015; 

Sani, Chik, Nik, & Raslee, 2011; Stutz, Schaffner, 

& Schiefele, 2016). They also show that the students 

with strong confidence have a clearer goal of 

reading achievement, readiness to face difficulties, 

willingness to work hard, and willingness to get 

engaged. 

What is more, analysis of the data from the 

students displays increased motivation to read is 

consonant with the students’ willingness to 

comprehend the passage through language skills. 

Marshall (1981) states that language skills are 

complex mental processes the reader undertakes 

when interacting significantly with print texts. 

Excellent readers are the ones with excellent 

language skills with written materials. The better a 

person's ability to read gets, the better his/her ability 

to comprehend the reading is. 

 

 

CONCLUSIONS  

High reading skills require a high level of 

motivation. As such, an appropriate strategy for 

teaching reading is a must to make students highly 

motivated to read. This research reveals that the 

reading motivation of the students with low and 

high reading skills can both increase as a volitional 

strategy through metacognitive development was 

adopted in teaching activities. This underscores the 

importance of utilizing this strategy with regard to 

self-control and the awareness of intensive and 

systematic reading skills mastery in Indonesian 

junior high school contexts. 
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