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ABSTRACT

This article explores the pedagogical and psychological
foundations essential for training prospective teachers to
meet the demands of modern education. The study aims to
identify effective strategies in fostering professional
readiness, including pedagogical knowledge, psychological
resilience, and adaptive teaching competencies. A
gualitative approach was employed, involving a review of
theoretical frameworks, national educational standards, and
expert opinions in pedagogy and psychology. The findings
indicate that a comprehensive teacher education program
must integrate theoretical instruction with reflective
teaching, interactive learning, and extended school-based
practice. The development of foresight competence—
encompassing future-oriented thinking and innovation—is
highlighted as a critical outcome. Additionally, psychological
preparation, such as stress management and interpersonal
skills, is essential to prevent burnout and enhance teacher-
student relationships. The study concludes that improving
teacher training through modernized curricula, collaboration
with schools, and professional motivation leads to higher
educational quality and better student development. These
insights provide a foundation for reforming teacher
education in response to global educational challenges.
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1. INTRODUCTION

In the era of dynamic educational reform, the demand for highly competent and adaptable
teachers has become increasingly urgent (Bermudez et al., 2021). The success of education
systems in the 21st century depends not only on the mastery of subject matter, but also on
teachers’ capacity to respond effectively to diverse student needs, cultivate creativity, and
foster critical and independent thinking (Shinde & Shinde, 2025; Khaliljanovna & Muhabbat,
2024). Consequently, the quality of teacher education must be enhanced to prepare future
educators who are not only knowledgeable but also pedagogically and psychologically
prepared for the challenges of professional teaching (Hasanovna, 2023). This article explores
the theoretical foundations and practical implications of pedagogical and psychological
training for prospective teachers. The focus is on how such training can develop essential
competencies—both cognitive and affective—that are crucial for professional readiness in
today’s educational landscape.

The concept of a profession has been widely discussed, with various perspectives
highlighting its core characteristics. A profession is generally seen as a socially significant
activity that not only allows individuals to contribute to society but also enables them to earn
a livelihood. It requires individuals to possess specialized knowledge, skills, and competencies,
as well as specific personal attributes (Hasanovna, 2023; Khamidullaevna & Muhabbat, 2024).
In essence, a profession represents a structured form of labor that is grounded in both
intellectual and practical expertise, essential for fulfilling the responsibilities associated with
the role.

Within a profession lies the concept of a specialty, which refers to a specific area of
professional engagement that requires specialized education and training. Professional
training is a structured process that equips individuals with both theoretical knowledge and
practical skills, while also instilling ethical values that align with national education standards
and the evolving needs of society (Farxod, 2023). Professional readiness is characterized by
an individual's sense of capability, preparedness, and motivation to perform their
professional duties effectively. It involves the acquisition and internalization of competencies
necessary to carry out specific tasks within the profession. In teacher preparation, this process
extends beyond academic knowledge to encompass psychological, psychophysiological,
physical, and theoretical components. As such, professional training is a comprehensive
process that nurtures not only intellectual abilities but also emotional resilience, personal
integrity, and social responsibility, all of which are essential for future teachers to succeed in
their roles (Xamidullaeva & Fayzievna, 2023; Hasanovna, 2023).

A critical aspect of professional preparation is professional adaptation, which involves
aligning an individual’s motivations, interests, capabilities, and experiences with the demands
of their profession (Tolentino et al., 2014). Personal orientation refers to a combination of
needs, beliefs, motives, and values that influence behavior. Within this broader context,
professional orientation specifically focuses on how personal factors shape career choices and
professional performance (Li & Cai, 2012). In the field of education, professional orientation
plays a key role in shaping a teacher's identity, commitment, and overall effectiveness. It
encompasses not only an interest in the profession but also a deep sense of conviction and
motivation, which are essential for success (Gu, 2014). Furthermore, psychological
orientation, which includes traits such as empathy, emotional engagement, and the ability to
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observe and understand students, is vital for effective teaching and fostering positive student-
teacher relationships (Kianinezhad, 2023).

Understanding the motives behind career choices is equally important. These motives can
be classified into categories such as dominant motives, driven by a deep intrinsic interest in
the profession; situational motives, which arise from opportunistic or circumstantial factors;
conformist motives, influenced by social pressures; and other external influences, such as
peer or family expectations. Professional preparation must take into account the real-world
context of the profession, including the tasks, required competencies, and challenges that
teachers are likely to face in their roles. Essential professional qualities for educators include
determination, the ability to multitask, attentiveness, psychological tact, social initiative, and
the ability to serve as role models. These qualities not only enhance teaching effectiveness
but also contribute to the development of both national and universal educational values
(Kanfer et al., 2017).

In the context of Uzbekistan, significant attention is being directed toward the strategic
development of human capital in the labor and education sectors. This includes fostering
adaptability among teacher candidates to meet the growing and shifting demands of the job
market. Effective professional adaptation involves:

(i) Defining the components of adaptation based on labor market needs;

(ii) Identifying psycho-pedagogical factors that support the mastery of professional
competencies;

(iii) Creating collaborative, psychologically supportive learning environments;

(iv) Developing digital resources and methodological tools to aid the socio-psychological
adaptation process.

Professional adaptation is a multi-stage, structured process that includes motivational
orientation, mastery of professional demands, and the development of professional self-
awareness. Preparing prospective teachers for psychological engagement with their
profession is of paramount importance, as teachers play a central role in shaping the future
generation. A teacher’s dedication, continuous self-development, and respect for the
teaching profession are not only professional requirements—they are moral imperatives for
societal progress (Avramchenko et al., 2021).

2. METHODS

This study employed a qualitative-descriptive approach based on document analysis and a
critical review of pedagogical and psychological literature. Sources include foundational texts
in pedagogy and psychology, policy frameworks, and contemporary research on teacher
training. The analysis focused on extracting essential components of professional
preparation, identifying prevailing challenges in current teacher education systems, and
formulating recommendations for improvement. Emphasis was placed on psychological
adaptation, motivation, and competence development, as well as pedagogical content
knowledge and reflective practices.

3. RESULTS AND DISCUSSION

The research highlights several key challenges faced by prospective teachers during their
education. One of the primary issues is the imbalance between theory and practice within

DOI: http://dx.doi.org/10.17509/XXXX.XXXX
p- ISSN 2775-8400 e- ISSN 2775-9857



http://dx.doi.org/10.17509/xxxx.xxi

Sotbarova.,. Pedagogical and Psychological Foundations in Preparing Future Teachers | 154

their training curriculum. Many prospective teachers feel that the curriculum at teacher
training institutions (LPTK) focuses heavily on in-depth educational theories but provides
limited opportunities for practical application that could be directly used in the classroom
(Jayanti, 2024). Although some courses offer teaching practice, these experiences are often
limited to simulations or short classroom sessions, which do not provide sufficient exposure
to real classroom management challenges. As a result, prospective teachers feel inadequately
prepared to face the real-world challenges of teaching, such as managing diverse classrooms
and interacting effectively with students.

Additionally, the skills required to utilize rapidly evolving educational technologies are also
a concern. Most prospective teachers report that they do not receive enough training or
opportunities to use the latest technological tools that can support classroom learning. The
use of educational technologies, such as educational apps and online learning platforms, is
quite limited in their training, despite the rapid development of digital tools and the need to
adapt to new teaching methods (Shinde & Shinde, 2025).

Another identified issue is the communication skills of prospective teachers with students.
Many prospective teachers feel that they are not psychologically or practically ready to
interact with students in a diverse classroom setting. Despite having adequate academic
knowledge, they feel underprepared in managing classroom interactions, particularly in
addressing the individual differences among students and facilitating effective
communication.

Motivation for self-development also emerged as a significant challenge in the education
of prospective teachers. Based on surveys, many prospective teachers feel that they do not
receive enough support for their professional development after completing their formal
education. They express a lack of motivation to continue learning and developing as teachers
due to the absence of reflective opportunities and a lack of ongoing professional development
programs (Bauer et al., 2015; Madina et al., 2022).

The findings of this research clearly indicate that one of the main issues in teacher
education is the lack of practice-based training that reflects the real challenges faced in the
field. A curriculum that is too theoretical, without enough integration with practical
experiences, does not equip prospective teachers with the skills needed to navigate the
dynamic classroom environment (Kinshuk et al., 2016; Lux & McCullick, 2011). Therefore,
curriculum reform is essential, with a focus on increasing practical training hours and
providing opportunities for prospective teachers to apply the theories they have learned in
real classroom settings (Van Driel et al., 2001; Martinez, 2022). This would better prepare
them to face the challenges present in the ever-changing educational landscape.

Moreover, the integration of educational technology should become an integral part of
teacher training. In the digital era, educational technology plays a crucial role in enhancing
the teaching and learning experience. Technology can not only make lesson delivery more
engaging and interactive but also increase student involvement in learning. Therefore, the
teacher training curriculum should include training on various relevant technological tools,
such as online learning platforms, classroom management software, and tools for student
assessment and evaluation. This will prepare prospective teachers to adapt to the growing
demands of the digital age (Ibbarrientos, 2024; Glushchenko, 2024; Faddillah et al., 2022).

In addition to pedagogical aspects, communication skills are also crucial for prospective
teachers. Effective interaction with students is key to creating a conducive and inclusive
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learning environment. Providing prospective teachers with solid communication skills will
facilitate their ability to explain lessons, build positive relationships with students, and
manage classroom dynamics. Training in this area could include classroom management
techniques, active listening with empathy, and skills for resolving student conflicts in a
constructive manner (Debasu & Yitayew, 2024; Chan-Anteza, 2020).

The issue of motivation for self-development also needs to be addressed. Motivation plays
a significant role in a teacher's career success. As a profession that requires lifelong learning,
it is important for prospective teachers to feel driven to continue growing and innovating.
Therefore, there should be ongoing professional development programs that can support
teachers after they graduate (Hafina, 2024; Speer & Hald, 2008; Ramirez-Montoya et al.,
2021). These programs could include seminars, periodic training, or mentoring from
experienced educators who can provide guidance and support for their professional growth.

On the psychological side, it is also crucial to focus on the psychological preparation of
prospective teachers. Managing emotions, stress, and other psychological challenges is vital
for a teacher’s success (Jennings & Greenberg, 2009; Vesely et al., 2013; Collie et al., 2012).
More in-depth psychological training related to stress management, emotional intelligence,
and adaptation to diverse student personalities will help prospective teachers create a stable
and supportive learning environment that nurtures students' holistic development. By
mastering these skills, prospective teachers will be better prepared to handle the
psychological challenges that may arise in the classroom (Dubovyk et al., 2020).

4. CONCLUSION

The education of prospective teachers must encompass not only pedagogical aspects but
also psychological, social, and emotional dimensions. Therefore, reforms in teacher education
curricula are essential to ensure that prospective teachers acquire the necessary skills to meet
the challenges they will face in the classroom. By enhancing the practical components of their
education, introducing relevant educational technologies, and strengthening communication
skills and motivation for self-development, we will produce teachers who are not only
knowledgeable but also emotionally and psychologically prepared to navigate the dynamic
world of education.
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