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A B S T R A C T   A R T I C L E   I N F O 

The study aims to assess the awareness, readiness, and 
attitudes of primary school teachers, parents, and 
community leaders toward inclusive education, identifying 
gaps and proposing actionable strategies. Employing a 
mixed-methods approach—literature analysis, structured 
surveys, interviews, and observations—data were collected 
from selected stakeholders across five public schools. Pre- 
and post-intervention surveys revealed a significant increase 
in awareness and understanding of inclusive education 
following targeted seminars and capacity-building sessions. 
Results highlighted that while legal and policy frameworks 
for inclusive education exist, major barriers include limited 
teacher training, inadequate infrastructure, and societal 
stigma. The study proposes a strategic model focusing on 
teacher training, community sensitization, and institutional 
capacity-building. Findings underscore the transformative 
potential of inclusive education not only in ensuring social 
equity but also in fostering national human capital 
development. This research contributes to the growing 
discourse on inclusive pedagogy in Central Asia and offers 
policy-relevant recommendations to scale inclusive practices 
nationwide. 
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1. INTRODUCTION 
 

Inclusive education has emerged as a pivotal global movement aimed at ensuring the right 

of all children—including those with disabilities and special educational needs (SEN)—to 

access quality education in mainstream settings (Buchner et al., 2021). Internationally, 

frameworks such as the UN Convention on the Rights of Persons with Disabilities advocate 

for inclusive practices to foster social equity and empowerment. In Uzbekistan, the 2020 

Presidential Decree No. PP-4860 marks a significant step toward aligning the national 

education system with international standards by promoting inclusive learning environments 

(Mannan et al., 2012). 

Despite legislative advancements, the implementation of inclusive education remains 

inconsistent due to systemic barriers such as limited pedagogical expertise, insufficient 

resources, and prevailing social misconceptions (Kurowski et al., 2022). Previous studies by 

Marshall, Lindqvist, and Shmatko emphasize the importance of teacher preparedness and 

institutional readiness as key determinants of successful inclusive education. However, in the 

Uzbek context, empirical data on stakeholder perceptions, readiness, and pedagogical 

strategies remain limited (Nurmaganbetova et al., 2020). 

This study addresses this research gap by assessing the understanding and attitudes of 

teachers, parents, and community members regarding inclusive education in selected 

districts. The novelty of this research lies in its action-based approach, integrating stakeholder 

feedback into capacity-building interventions. The goal is to develop evidence-based 

strategies to improve pedagogical practices and promote social integration for students with 

SEN, thereby contributing to sustainable educational reform in Uzbekistan. 

2. METHODS 
 

This study employed a mixed-methods research design that combined both qualitative and 
quantitative approaches to analyze the perspectives and readiness of stakeholders in 
implementing inclusive education. The research subjects included elementary school 
teachers from five public schools (Schools No. 2, 6, 7, 8, and 15) in the Chirchik District, 
parents of students enrolled in the pilot inclusive classrooms, and community leaders or 
heads of local mahallas. Data were collected using four primary techniques: (1) literature 
analysis of both international and local scholarly works addressing inclusive education 
pedagogy; (2) surveys and questionnaires to assess participants’ initial knowledge, attitudes, 
and perceived challenges; (3) structured interviews to explore deeper experiences and 
concerns of teachers and parents; and (4) direct observations of classroom practices and 
school facilities to evaluate infrastructural readiness for inclusive education. The research was 
conducted in three experimental stages. The first stage involved surveys and interviews with 
mahalla leaders to assess community awareness of inclusive education. The second stage 
focused on pre- and post-assessment of teachers’ pedagogical readiness following a series of 
professional training sessions. The third stage involved assessments of parents and 
community engagement through interactive workshops and simulation-based awareness 
programs. Quantitative data were analyzed using basic statistical tools to identify significant 
changes before and after interventions, while qualitative data were analyzed thematically 
through a process of coding and interpreting participant narratives. 
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3. RESULTS AND DISCUSSION 
 

The baseline findings of this study revealed a significant lack of preparedness and 
understanding among key stakeholders regarding inclusive education. Prior to the 
intervention, 84% of teachers demonstrated little to no awareness of the core principles and 
practices of inclusive education. The remaining 16% exhibited only a partial understanding, 
primarily limited to surface-level familiarity with legal or policy-related terminology, rather 
than pedagogical implications. This lack of conceptual clarity was compounded by 
infrastructural limitations, as most schools involved in the study lacked basic accessibility 
features such as ramps, handrails, and appropriately designed restroom facilities, rendering 
them ill-equipped to accommodate students with special educational needs (SEN) (Azupogo 
et al., 2025; Owusu-Ansah et al., 2019). Moreover, parental attitudes posed another 
substantial barrier: many parents expressed resistance to inclusive practices, driven by 
prevailing misconceptions about disability and concerns that integrating children with SEN 
might negatively impact the learning environment or academic outcomes of their own 
children (Bani Odeh & Lach, 2024; MacLeod et al., 2017; Pratiwi et al., 2024; Elton-Chalcraft 
et al., 2016). 

However, the post-intervention findings indicated a significant shift in awareness and 
attitudes. After targeted professional development training sessions, 86% of teachers not 
only showed improved comprehension of inclusive education but also demonstrated the 
ability to articulate specific strategies for inclusive classroom management and instructional 
differentiation. Teachers reported increased confidence in employing differentiated 
instruction techniques and adapting learning materials to accommodate diverse student 
needs (Suprayogi et al., 2017; Dixon et al., 2014; Alavinia & Farhady, 2012; Tobin & Tippett, 
2014; Bi et al., 2023). Additionally, parental attitudes improved markedly, with 71% of 
surveyed parents expressing supportive views toward the integration of children with SEN 
into mainstream classrooms. This shift was influenced by interactive awareness sessions and 
community engagement activities that addressed misconceptions and emphasized the social 
benefits of inclusivity (Greenhalgh et al., 2016; Atkinson et al., 2011; Francisco et al., 2020; 
Estrada et al., 2018; Baquedano-López et al., 2013; Maton, 2000; Githens, 2007). Community 
leaders and mahalla representatives also voiced greater support for inclusive education, 
signalling a potential cultural shift at the local level. 

The discussion of these results aligns with findings from earlier research, which highlight 
the centrality of sustained professional development and stakeholder engagement in the 
successful implementation of inclusive practices (Stifer et al., 2023; Waitoller & Artiles, 2013; 
Penuel et al., 2020). While the interventions implemented in this study yielded promising 
outcomes in a relatively short period, several challenges remain. These include the need for 
systemic institutional support, long-term policy enforcement, dedicated budget allocation for 
infrastructure development, and a comprehensive redesign of the national teacher education 
curriculum to integrate inclusive education training as a core component. Without such 
structural reforms, the sustainability and scalability of inclusive practices may remain limited. 
Nevertheless, the positive changes observed in teacher readiness, parental acceptance, and 
community involvement offer a strong foundation for future efforts to advance inclusive 
education in Uzbekistan. 
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4. CONCLUSION 
 

The study concludes that while policy frameworks for inclusive education exist in 
Uzbekistan, their implementation is hindered by limited awareness, insufficient teacher 
training, and infrastructural constraints. Experimental interventions revealed that targeted 
training and community sensitization significantly enhance stakeholder readiness and 
acceptance of inclusive education. The study recommends the institutionalization of ongoing 
teacher professional development, investment in inclusive infrastructure, and nationwide 
campaigns to shift public perceptions. This research provides a scalable model for inclusive 
education implementation in developing countries, emphasizing the synergy between policy, 
pedagogy, and community engagement. It supports the government’s vision of inclusive, 
equitable, and quality education for all, aligning with Sustainable Development Goal 4. 
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