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Abstract  

Critical thinking skills are needed by students in Indonesian language learning in elementary schools as a provision 

in solving problems in their lives later. This study aims to provide knowledge to educators and other researchers about 

the current conditions related to critical thinking skills possessed by grade VI students in elementary schools in 

Indonesian language learning in terms of assessment instruments adapted from Minimum Competency Assessment 

(Asesmen Kompetensi Minimum/AKM) literacy questions. This study uses a quantitative design used to measure the 

extent of critical thinking skills in the form of literacy test questions adapted from Minimum Competency Assessment 

(Asesmen Kompetensi Minimum/AKM) questions and then modified so that they contain indicators of critical thinking 

skills and indicators of Minimum Competency Assessment (Asesmen Kompetensi Minimum/AKM) literacy questions. 

And qualitative design to process data from ethnographic studies through analysis of interviews and observations used 

to explore the causes of low critical thinking skills. The results showed that critical thinking skills in grade VI students 

were still in sufficient criteria. Of the six FRISCO critical thinking skills indicators, only the focus, inference, and 

sittuation indicators are included in the good criteria and the reason, clarity, and overview indicators are still included 

in the sufficient criteria, so that the final average of the six critical thinking skills indicators is included in the sufficient 

criteria. This is due to students reading the question no matter what. This is because students read the questions 

incompletely so that they do not understand the questions asked. The length of the reading contained in the story causes 

learners to find it difficult to find information that is really important. Learners only focus on the first sentence in each 

paragraph with the aim that the question can be done quickly. Therefore, it is necessary to familiarize Indonesian 

language learning using assessment instruments based on Minimum Competency Assessment (Asesmen Kompetensi 

Minimum/AKM) literacy questions so that students are accustomed to thinking critically. 

Keywords: Critical thinking skills; Indonesian language learning; literacy; Minimum competency assessment 

(Asesmen Kompetensi Minimun/AKM). 

 INTRODUCTION 

There are several studies that have been 

conducted to explore critical thinking skills in 

elementary school students. Previous research 

revealed that using the discovery learning 

model can improve the critical thinking skills 

of elementary school students in Indonesian 

language learning (Eriansyah & Baadilla, 

2023). Furthermore, the analogy learning 

model affects the critical thinking skills of 

grade III elementary school students in 

Indonesian language subjects (Farida et al., 

2022). The importance of critical thinking 

skills also affects the language and reasoning 

skills of students (Hayati & Setiawan, 2022). 

However, no research has been found that 

focuses on finding data on critical thinking 

skills and their causes in Indonesian language 

lessons in elementary schools in terms of 

students' ability to solve literacy problems. 

Therefore, the difference between this research 

and previous research is that this research 

focuses on analyzing critical thinking skills 

and their causes in Indonesian language 

learning for grade VI students in elementary 

schools, without being linked to other aspects. 

The purpose of writing this article is to 

explore the extent of the critical thinking skills 

of grade VI students in elementary schools 

(SD). So that it can provide an overview to 
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readers in general and educators about the 

conditions that actually occur in elementary 

schools related to critical thinking skills. First, 

this article will discuss the definition of 

critical thinking skills and their indicators, 

then this article will discuss original data 

obtained from research conducted related to 

students' critical thinking skills in grade VI 

Indonesian language learning in elementary 

schools. This article will also discuss the 

causes of the low critical thinking skills of 

grade VI students in elementary schools 

focusing on Indonesian language subjects 

using instruments adapted from Minimum 

Competency Assessment (Asesmen 

Kompetensi Minimum/AKM) literacy 

questions. 

According to Ennis in (Makrufah & Ismail, 

2022) critical thinking is the process of 

assessing something correctly based on data 

that is already correct, then defining it with 

reflective thinking so that it is easy to 

understand, which is based on the skills of 

observing, inferring, generalizing, reasoning, 

and evaluating reasoning. Critical thinking is 

the ability to think actively in collecting 

various information and then understanding 

and evaluating what is obtained (Amami & 

Wahyuni, 2022). In line with that, Syafitri et 

al. (2021) revealed that critical thinking skills 

have a lot for education so that educational 

units are able to produce students who have 

competencies that are in accordance with 

educational objectives. According to Wahyu 

Ariyani & Prasetyo (2021) critical thinking 

students can adjust, change, organize and 

improve their thoughts so that they can make 

more informed decisions. From the definition 

of critical thinking put forward by several 

experts, it can be concluded that critical 

thinking involves a process of analysis and 

evaluation to make conclusions or express 

ideas and ideas. Critical thinking allows 

learners to develop a deep understanding of a 

problem, then think of alternative solutions 

that must be taken to solve the problem 

(Awaliya & Masriyah, 2022). In other words, 

critical thinking is a process or human activity 

in collecting various information then 

analyzing it to understand and conclude the 

information into a truth.   

Critical thinking skills can encourage 

learners to think reflectively about a problem, 

analyze problems, and determine the causes 

and consequences that arise from decisions 

that have been taken (Hayati & Setiawan, 

2022). Through critical thinking, learners 

process their thoughts so that they do not just 

accept the information they get. Critical 

thinking skills are one of the 21st century 

skills that teachers need to develop in the 

learning process. 21st Century skills integrated 

in knowledge, communication and attitude and 

mastery of ICT can be developed through: (1) 

critical thinking and problem solving skills; (2) 

creativity and innovation skills; (3) 

communication skills; and (4) collaboration 

skills (Setiawan et al., 2022), (Eka Sari et al., 

2023), (Umam & Jiddiyyah, 2020), (Nurhayati 

et al., 2024). So it can be said that elementary 

school students must have critical thinking 

skills as an educational goal and provision for 

their future lives.  

Reading literacy is not only about the 

ability to read without knowing the content or 

meaning of reading, but the ability to 

understand the concepts contained in reading 

(Agustini et al., 2022). According to (Sari, 

2018) literacy skills are related to reading 

skills that focus on the ability to understand 

information analytically, critically and 

reflectively. Literacy in elementary school can 

be interpreted as the ability of students to 

understand and process information when 

reading and writing (Fahrianur et al., 2023). 

Good literacy skills will train 21st century 

skills such as critical thinking, creativity, 

innovation and can foster good character for 

students (Halim, 2022), (Khakima et al., 

2021), (Akbar, 2017). Based on these 

references, it can be said that literacy is the 

ability to read with the aim that students can 

understand, analyze, criticize, and reflect on a 

reading.   

Through the indicators of critical thinking 

skills expressed by Ennis in Makrufah & 

Ismail, (2022) some basic indicators of critical 

thinking skills can be abbreviated as FRISCO, 

namely: F (focus), R (reason), I (inference), S 

(situation), C (clarity), and O (overview). 

Focus is a person's ability to explain the main 

part of what is being done (Purwanto & 
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Winarti, 2016). Reason is a person's ability to 

express arguments to strengthen the 

conclusions drawn (Zubaidah, 2010). 

Inference is the process of drawing an outline 

by explaining logical strategies in making 

decisions (Novianti, 2020). Situation is a 

person's ability to master the situation and be 

able to control the situation (Rahmah, 2023). 

Clarity is a person's ability to describe the 

meaning or terms used (Zakhia et al., 2022). 

Overview is a person's ability to re-examine 

all processes in ensuring a truth (Lestari & 

Siswono, 2022). 

The critical thinking indicators are in line 

with the indicators of reading literacy 

questions in the Minimum Competency 

Assessment (Asesmen Kompetensi 

Minimum/AKM), namely: (1) find 

information (access and retrieve), (2) 

understand (interpret and integrate), and (3) 

evaluate and reflect (Kemdikbudristek, 2022). 

Through the indicators of critical thinking 

skills and indicators of literacy questions on 

the Minimum Competency Assessment 

(Asesmen Kompetensi Minimum/AKM), it is 

hoped that this study can answer the 

questions: what is the level of critical thinking 

skills of grade VI students? and what are the 

causes of the low critical thinking skills of 

grade VI students? 

 
RESEARCH METHODS 

This research uses a mixed method design 

with the type of sequential explanatory 

design, namely research conducted in two 

stages. First, quantitative data by collecting 

evaluation scores, then the results are 

analyzed so that they can be used to measure 

the extent of critical thinking skills in the 

form of literacy test questions adapted from 

the Minimum Competency Assessment 

(Asesmen Kompetensi Minimum/AKM) 

questions and then modified so that they 

contain indicators of critical thinking skills 

and indicators of Minimum Competency 

Assessment (Asesmen Kompetensi 

Minimum/AKM) literacy questions. The next 

stage is qualitative design to process data 

from ethnographic studies through analysis in 

the form of interviews and observations used 

to explore in depth the causes of low critical 

thinking skills to strengthen quantitative 

results data. (Sugiyono & Lestari (2021) 

Data collection procedures in research on 

quantitative designs use evaluation questions 

that are done by 34 students who are in grade 

VI as research subjects. As for the quantitative 

design in the form of a list of interview 

questions, and observations made to sample 

students 5 students whose evaluation scores 

are the lowest and 5 students whose evaluation 

scores are the highest. These learners attend a 

public school in Banjar City, West Java. These 

learners were chosen as research subjects 

because they came from the class where the 

researcher served as a teacher, so the problems 

related to critical thinking skills were really 

found and felt by the researcher in the 

Indonesian language learning process. 

Research preparation was carried out in early 

March 2024,  

The next stage was to compile assessment 

instruments in the form of Indonesian test 

questions that contained indicators of critical 

thinking skills and indicators of literacy 

Minimum Competency Assessment (Asesmen 

Kompetensi Minimum/AKM)  questions 

which were carried out in the second week of 

March 2024. The data collection process was 

carried out in the third week of March 2024 

and obtained by giving 6 questions. Each 

question represents one indicator of critical 

thinking skills.  

The results of the test analysis were then 

strengthened by the answers to the in-depth 

interview results. This interview is used to 

verify the results of students' answers based on 

indicators of students' critical thinking skills. 

The next technique is to make observations 

during Indonesian lessons, more precisely 7 

lesson hours in one week, namely the fourth 

week of March 2024. After the data is 

collected, then the researcher analyzes the data 

by triangulating the data obtained from the 

analysis of students' answers to Minimum 

Competency Assessment  Asesmen 

Kompetensi Minimum/AKM)  questions using 

critical thinking skills indicators, the results of 

interviews and observations, and studies on 

critical thinking skills. Based on previous 

research used by Setiana & Purwoko (2020), 
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the following are the criteria for critical 

thinking skills based on test results : 

 

Table 1   

(Critical Thinking Skills Criteria Based on 

Test Results) 

 
Value Interval Value Criteria 

A 80,0 < skor ≤ 100,0 Very good 

B 60,0 < skor ≤ 80,0 Good 

C 40,0 < skor ≤ 60,0 Fair 

D 20,0 < skor ≤ 40,0 Less 

E 00,0 < skor ≤ 20,0 Very Less 

 

RESULTS AND DISCUSSION 

The results of the analysis of students' 

answers to questions adapted from AKM 

questions based on critical thinking indicators 

are shown in the following table:  

Table 2 

(Test Results Based on Critical Thinking 

Skills Indicators) 
Indicator AKM 

Indicator 

Average Criteria 

F (Focus) Find 

information 

(access and 

retrieve) 

76,1 Good 

R (Reason) 58,7 Fair 

I (Inference) understand 

(interpret and 

integrate) 

65,8 Good 

S (Situation 60,6 Good 

C (Clarity) Evaluate and 

reflect  

49,0 Fair 

O (Overview) 43,9 Fair 

Average  59,2 Fair 

 

Based on the data in Table 2, the focus 

indicator has an average score of 76.1 and is 

included in the good criteria; the reason 

indicator has an average score of 58.7 and is 

included in the sufficient criteria; the 

inference indicator has an average score of 

61.3 and is included in the good criteria; the 

situation indicator has an average score of 

51.9 and is included in the sufficient criteria; 

the clarity indicator has an average score of 

49.0 and is included in the sufficient criteria; 

and the overview indicator has an average 

score of 43.9 and is included in the sufficient 

criteria indicating that this is an area that 

requires special attention for improvement. 

The highest average score is on the focus 

indicator, while the lowest average score is on 

the overview indicator. Overall, the critical 

thinking skills indicators obtained an average 

of 59.2 and included sufficient criteria. This 

means that students' critical thinking skills are 

still in the sufficient criteria. 

In accordance with what is stated in the 

introduction, this study aims to explore the 

extent of critical thinking skills using FRISCO 

indicators (Focus, Reason, Inference, 

Situation, Clarity, and Overview) which are 

reviewed from questions adapted from 

Minimum Competency Assessment (Asesmen 

Kompetensi Minimum/AKM) questions 

(Minimum Competency Assessment). So that 

the indicators of critical thinking skills are 

adjusted to the indicators of literacy questions 

on AKM issued by Kemdikbudristek in 2022.  

According to Setiana & Purwoko (2020) 

the ability to focus is shown by writing the 

information known from the question and what 

is asked precisely, completely, effectively and 

efficiently. Indicators of critical thinking skills 

focus students must be able to understand the 

problems in the problems given by identifying 

information and problems and understanding 

questions. The indicator of Minimum 

Competency Assessment (Asesmen 

Kompetensi Minimum/AKM)  questions 

related to the focus indicator is access and 

retrieve, namely finding explicit information in 

literary texts or information texts that continue 

to increase according to the level. The focus 

indicator obtained the highest average score of 

other critical thinking skills indicators, namely 

76.1 which is shown in table 2. In detail, it can 

be explained that out of 34 students there were 

14 people who answered correctly, completely 

effectively and efficiently. This means that 

students have been able to identify problems 

and understand the questions in the problem. 

Learners have been able to reexplain the 

information given in the question that contains 

how seahorses breed. The following is one of 

the answers of students with focus indicators 

whose answers are appropriate and complete. 

While the other 20 people have answers that 

are less complete and precise. Therefore, 

researchers conducted a search related to the 

causes of why students gave incomplete and 

precise answers by conducting interviews. 
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Figure 1.  

Learners' answers on focus and reason 

indicators 

 

Based on the answers to the results of 

interviews with students in Figure 2, most of 

them stated that they did not fully understand 

the question and the difficulty of rearranging 

sentences in accordance with the information 

contained in the problem. Transcripts of 

researcher interviews with sample students to 

explore focus indicators are shown in the 

following figure: 

 

 
Figure 2.  

Transcript of researcher interview with 

students on focus indicator 

 

In the reason indicator, students are 

required to express reasons based on the 

evidence contained in the information. 

According to Hidayanti et al. (2020) in the 

reason indicator, students can provide clear 
reasons based on relevant information. From 

the average value shown in the reason 

indicator, out of 34 students there are only 6 

students who answer correctly and 

completely. Based on Figure 3, students have 

been able to express their reasons based on 

the information obtained in the answer to 

question number 1. Based on this data, it can 

be said that most students are still unable to 

express their reasons based on the facts or 

information contained in the problem. 

Therefore, researchers must find the cause of 

why this can happen. To explore the causes, 

researchers conducted interviews with several 

students whose answers were still incomplete 

and incorrect. 

Based on the students' answers, they stated 

that they still felt confused to find the problem 

asked in the problem, making it difficult to 

express the reason why male seahorses gave 

birth to their children. The following is a 

transcript of the researcher's interview with the 

sample students to explore the reason 

indicator.      

 

 
Figure 3.  

Transcript of researcher interview with 

students on reason indicator 

 

Furthermore, in the inference indicator, 

students must be able to draw conclusions 

appropriately, and determine the right reasons 

that support the conclusions made. Indicators 

of inference critical thinking skills are related 

to indicators of Minimum Competency 

Assessment (Asesmen Kompetensi 

Minimum/AKM) interpret and integrate 

literacy questions which means inferring 

changes in events, procedures, ideas or 

concepts in the information text that continue 

to increase according to the level. According 

to Setiana & Purwoko, (2020), the indicator of 

inference is the ability to make conclusions 

correctly and be able to express reasons that 

are in accordance with the conclusions that 

have been made. Based on the data in table 2, 

the average value of the inference indicator 

reaches a score of 61.83. With detailed data 

showing that of the 34 students there were 3 

people (8.82%) who had answered completely 

and correctly. In this inference indicator, the 

question contains conclusions that can be 

drawn regarding how to preserve nature in the 

future, according to the infographic contained 

in the question. Thus, there are only 3 students 

who are able to examine the question and then 

conclude based on the data contained in the 

infographic about how to preserve nature and 
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preserve the future completely and correctly. 

Based on this data, it can be obtained that 

most students still have low abilities in 

inference critical thinking indicators. This is 

because students do not understand the text 

contained in the problem so it is difficult to 

interpret the meaning of the reading and in the 

end the reasons put forward are not correct. 

To explore the causes, researchers conducted 

interviews with several students whose 

answers were still very less. 

 
Figure 4.  

Learners' answers on the inference 

indicator 

 

Berdasarkan data tersebut, dapat diperoleh 

bahwa sebagian besar peserta didik masih 

memiliki kemampuan yang rendah dalam 

indikator berpikir kritis inference. Untuk 

menelusuri penyebabnya, peneliti melakukan 

wawancara kepada beberapa peserta didik 

yang jawabannya masih sangat kurang. Based 

on the answers of some students in Figure 4. 

it can be revealed that the cause of the low 

inference indicator is that there is no data on 

the problem asked, so that students cannot 

express conclusions from the infographic 

data. The following is a transcript of the 

interview results from one of the students: 

 

 
Figure 5.  

Transcript of researcher interviews with 

students on inference indicators 

 

In the clarity indicator, students are able to 

provide further explanation about the 

conclusions made and explain the terms 

contained in the problem (Hidayanti et al., 

2020). This clarity indicator is related to the 

Minimum Competency Assessment (Asesmen 

Kompetensi Minimum/AKM) literacy 

question indicator, reflecting new knowledge 

gained from literary texts or informational 

texts on the knowledge they have that 

continues to increase according to their level. 

In this question contains the tradition of tedak 

sinten found in Central Java, learners are asked 

to express what they should do if they become 

one of the citizens in Central Java. Table 2 

shows that the clarity indicator obtained an 

average score of 49.0. The score was obtained 

because out of 34 learners there were only 4 

people who had answered completely and 

correctly. So, it can be said that most learners 

have not been able to provide further 

explanation about the conclusions obtained 

from the reading and have not been able to 

explain the terms contained in the reading. 

Based on the results of the interview, it was 

found that the cause of this could occur was 

because students were fooled by the questions 

asked. In addition, the cause is that students 

have not really understood the terms they just 

found. 

 

 
Figure 6. 

Learners' answers on the clarity and 

overview indicators. 

 

The last critical thinking skills indicator is 

overview, where students check back 

thoroughly from start to finish. In this 

indicator, students need to read the problem 

carefully, then thoroughly re-correct the 

problem solving that can be taken. This 

indicator is related to the indicator of 

Minimum Competency Assessment (Asesmen 

Kompetensi Minimum/AKM) literacy 

questions, namely reflecting on new 

knowledge gained from literary texts or 

informational texts on the knowledge they 

have that continues to increase according to 

their level. The problem presented in this 
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indicator, there is a picture and a story, where 

students are required to check the reading 

thoroughly about the implementation of the 

Tedak Sinten tradition and express the 

reasons. Based on the data in Table 2, the 

overview indicator obtained the lowest score 

compared to other critical thinking skills 

indicators, which only reached 43.9. In detail, 

it was found that out of 34 students, only 4 

students were able to answer completely and 

accurately. From the answers to the results of 

interviews with students, the same statement 

was found that students did not read the story 

thoroughly from beginning to end so that 

students could not answer completely. 

Learners stated that they felt bored having to 

read the questions, because each question had 

a long reading. They read the questions in a 

hurry so they cannot understand the contents 

of the reading low. 

 

CONCLUSIONS 

Based on the data from the analysis of the 

answers to Minimum Competency 

Assessment (Asesmen Kompetensi 

Minimum/AKM)  literacy questions based on 

critical thinking skills, interviews regarding 

the causes of students answering questions 

that are less precise, and studying previous 

research related to critical thinking skills, it 

can be concluded that all indicators in critical 

thinking skills are still in the low category. Of 

the six FRISCO critical thinking skills 

indicators, only the focus, inference, and 

sittuation indicators are included in the good 

criteria and the reason, clarity, and overview 

indicators are still included in the sufficient 

criteria, so that the final average of the six 

critical thinking skills indicators is included in 

the sufficient criteria. This is due to students 

reading incomplete questions so that they do 

not understand the questions asked. The 

length of the reading contained in the story 

causes students to find it difficult to find 

information that is really important. Learners 

only focus on the first sentence in each 

paragraph with the aim that the problem can 

be done quickly. 

The results of this study can provide an 

overview to educators that critical thinking 

skills implemented in Indonesian language 

learning in grade VI are still low. Assessment 

questions adapted from Minimum Competency 

Assessment (Asesmen Kompetensi 

Minimum/AKM) literacy questions can be 

used as instruments to measure the extent of 

students' critical thinking skills. Therefore, it is 

recommended that teachers as facilitators in 

the learning process provide more space for 

students to think critically by more often 

asking questions that can provoke students to 

express their opinions more along with the 

reasons used to strengthen the opinions 

expressed by students. Learners need to get 

learning that includes assessment or 

assessment based on critical thinking skills on 

a regular basis, so that students will get used to 

always thinking critically and can be trained to 

be comfortable to read such long readings, 

understand these readings and be able to apply 

these skills in their daily activities. 

In this study there are also limitations 

including this study only involves students in 

one study group class, more precisely only 34 

students are involved as subjects in this study. 

Furthermore, due to time constraints, the data 

collection process by means of observation 

was only carried out for one week, more 

precisely 7 hours of Indonesian language 

lessons. And data collection by means of 

interviews was only conducted with 6 sample 

students, this was done because there were 

similarities in the answers of students, 

meaning that the data had reached saturation.  

 

ACKNOWLEDGMENTS  

This article is written based partly on the 

results of collaborative research between 

lecturers and teachers in a public school in 

Banjar City, West Java. Therefore, we would 

like to express our gratitude to the principal, 

teaching staff, Grade VI learners, and parents 

of the learners who have supported and 

facilitated the collection of data in this 

research. 

 

REFERENCES  

Agustini, A., Apriliya, S., Guru, P., & Dasar, 

S. (2022). PEDADIDAKTIKA: JURNAL 

ILMIAH PENDIDIKAN GURU 

SEKOLAH DASAR Analisis Komponen 

(Level Kognitif) Asesmen Kompetensi 



Mia Uswa Nugraha1*, Seni Apriliya2, Risma Nursofa3, Dina Dinaryanti4, Eva Purnamawati5, Hestika Asri Rahmi6 

How are critical thinking skills on indonesian language learning on minimum competency assessment (AKM) literacy based? 

 

© 2024 - Indonesian Journal of Primary Education – Vol .8, No. 2 (2024 ) 137-146  http://ejournal.upi.edu/index.php/IJPE/index 

 

144 

Minimum Literasi Membaca pada 

Latihan Soal AKM Pusmenjar (Vol. 9, 

Nomor 4). 

http://ejournal.upi.edu/index.php/pedadi

daktika/index 

Akbar, A. (2017). Membudayakan Literasi 

dengan Program 6M. 3(1). 

Amami, D. Y., & Wahyuni, L. (2022). Media 

Konstruksi Berpikir Kritis Berbasis 

Praktik Literasi pada Pembelajaran 

Bahasa Indonesia di Sekolah Dasar Era 

Merdeka Belajar. GHANCARAN: 

Jurnal Pendidikan Bahasa dan Sastra 

Indonesia, 71–84. 

https://doi.org/10.19105/ghancaran.vi.7

450 

Ariyani, O. W., & Prasetyo, T. (2021). 

Efektivitas Model Pembelajaran 

Problem Based Learning dan Problem 

Solving terhadap Kemampuan Berpikir 

Kritis Siswa Sekolah Dasar. Jurnal 

Basicedu, 5(3), 1149–1160. 

https://doi.org/10.31004/basicedu.v5i3.8

92 

Awaliya, V. I., & Masriyah, M. (2022). 

Proses Berpikir Kritis Siswa SMA 

Dalam Memecahkan Masalah 

Matematika Ditinjau dari Gaya Kognitif 

Reflektif dan Impulsif. MATHEdunesa, 

11(1), 70–79. 

https://doi.org/10.26740/mathedunesa.v

11n1.p70-79 

Eka Sari, L., Syahrial, & Risdalina. (2023). 

Penerapan Pembelajaran Steam Untuk 

Meningkatkan Minat Belajar Dan 

Kemampuan Berpikir Kritis Siswa Sd. 

Jurnal Ilmiah Pendidikan Citra Bakti, 

10(3), 530–543. 

https://doi.org/10.38048/jipcb.v10i3.165

2 

Eriansyah, Y., & Baadilla, I. (2023). Model 

Discovery Learning Untuk 

Meningkatkan Kemampuan Berpikir 

Kritis Siswa Pada Muatan Pelajaran 

Bahasa Indonesia di Sekolah Dasar. 

Edukasiana: Jurnal Inovasi Pendidikan, 

2(3), 151–158. 

https://doi.org/10.56916/ejip.v2i3.378 

Fahrianur, F., Monica, R., Wawan, K., 

Misnawati, M., Nurachman, A., Veniaty, 

S., & Ramadhan, I. Y. (2023). 

Implementasi Literasi di Sekolah Dasar. 

Journal of Student Research (JSR), 1, 

102–113. 

Farida, A., Kasiyun, S., Ghufron, S., & 

Djazilan, M. S. (2022). Pengaruh Model 

Pembelajaran Analogi Terhadap 

Keterampilan Berpikir Kritis pada Mapel 

Bahasa Indonesia Siswa Sekolah Dasar. 

Jurnal Basicedu, 6(2), 2922–2930. 

https://doi.org/10.31004/basicedu.v6i2.2

407 

Halim, A. (2022). 

Signifikansi  Dan  Implementasiberpikir 

 Kritis  Dalam 

Proyeksi  Dunia  Pendidikan  Abad  21  

Pada  Tingkat  Sekolah Dasar. Jurnal 

Indonesia Sosial Teknologi, 3. 

Hayati, N., & Setiawan, D. (2022). Dampak 

Rendahnya Kemampuan Berbahasa dan 

Bernalar terhadap Kemampuan Berpikir 

Kritis Siswa Sekolah Dasar. Jurnal 

Basicedu, 6(5), 8517–8528. 

https://doi.org/10.31004/basicedu.v6i5.3

650 

Hidayanti, R., Alimuddin, A., & Alim Syahri, 

A. (2020). Analisis Kemampuan Berpikir 

Kritis Dalam Memecahkan Masalah 

Matematika Ditinjau Dari Perbedaan 

Gender Pada Siswa Kelas Viii.1 Smp 

Negeri 2 Labakkang (Vol. 12). 

https://journal.unismuh.ac.id/index.php/s

igma/article/view/3913 

Ika Fadilah Ratna Sari. (2018). Konsep Dasar 

Gerakan Literasi Sekolah Pada 

Permendikbud Nomor 23 Tahun 2015 

Tentang Penumbuhan Budi Pekerti. 

https://www.google.com/search?q=pusp

endik.kemdikbud. 



Mia Uswa Nugraha1*, Seni Apriliya2, Risma Nursofa3, Dina Dinaryanti4, Eva Purnamawati5, Hestika Asri Rahmi6 

How are critical thinking skills on indonesian language learning on minimum competency assessment (AKM) literacy based? 

 

© 2024 - Indonesian Journal of Primary Education – Vol .8, No. 2 (2024 ) 137-146  http://ejournal.upi.edu/index.php/IJPE/index 

 

145 

Khakima, L. N., Fatimah, S., Zahra, A., 

Marlina, L., Abdullah, Z., & 

Pekalongan, I. (2021). Prosiding 

SEMAI Seminar Nasional PGMI 2021 

Penerapan Literasi Numerasi dalam 

Pembelajaran Siswa MI/SD. 

http://proceeding.iainpekalongan.ac.id/i

ndex.php/semai-775- 

Lestari, E. P., & Siswono, T. Y. E. (2022). 

Profil Berpikir Kritis Siswa Smp 

Menyelesaikan Soal Numerasi 

Berdasarkan Tingkat Kemampuan 

Numerasi. MATHEdunesa, 11(2), 538–

547. 

https://doi.org/10.26740/mathedunesa.v

11n2.p538-547 

Mahmur, M., Hasbullah, H., & Masrin, M. 

(2020). Pengaruh Minat Baca dan 

Penguasaan Kalimat terhadap 

Kemampuan Menulis Narasi. 

Diskursus: Jurnal Pendidikan Bahasa 

Indonesia, 3(02), 169–184. 

https://doi.org/10.30998/diskursus.v3i0

2.7408 

MAKRUFAH, S., & Ismail, I. (2022). Profil 

Berpikir Kritis Siswa Dalam 

Menyelesaikan Soal Higher Order 

Thinking Skills Ditinjau Dari Tingkat 

Kecemasan Matematika. 

MATHEdunesa, 11(3), 868–883. 

https://doi.org/10.26740/mathedunesa.v

11n3.p868-883 

Mulyani, A. S., Nurishlah, L., & Tarigan, L. 

F. B. (2021). Implementasi 

Pembelajaran Bahasa Indonesia 

Berbasis Karakter Kerja Sam. Jurnal 

Ilmiah Wahana Pendidikan, 7. 

https://jurnal.unibrah.ac.id/index.php/JI

WP 

Novianti, W. (2020). Urgensi Berpikir Kritis 

Pada Remaja Di Era 4.0. Journal of 

Education and Counseling (JECO), 

1(1), 38–52. 

https://doi.org/10.32627/jeco.v1i1.519 

Nurhayati, I., Pramono, K. S. E., & Farida, A. 

(2024). Keterampilan 4C (Critical 

Thinking, Creativity, Communication 

And Collaboration) dalam Pembelajaran 

IPS untuk Menjawab Tantangan Abad 

21. Jurnal Basicedu, 8(1), 36–43. 

https://doi.org/10.31004/basicedu.v8i1.6

842 

Pebriana, P. H. (2017). Analisis Kemampuan 

Berbahasa dan Penanaman Moral pada 

Anak Usia Dini melalui Metode 

Mendongeng. Jurnal Obsesi : Jurnal 

Pendidikan Anak Usia Dini, 1(2), 139. 

https://doi.org/10.31004/obsesi.v1i2.34 

Purwanto, J. P., & Winarti, W. (2016). Profil 

Pembelajaran Fisika dan Kemampuan 

Berpikir Kritis Siswa Madrasah Aliyah 

se-DIY. Jurnal Penelitian Pembelajaran 

Fisika, 7(1). 

https://doi.org/10.26877/jp2f.v7i1.1148 

Rahmah, S. (2023). Pelaksanaan Pembelajaran 

Pai Dalam Meningkatkan Kemampuan 

Berpikir Kritis Dan Kemandirian Belajar 

Siswa. PEDAGOGIK: Jurnal 

Pendidikan dan Riset, 1(1), 34–38. 

https://ejournal.edutechjaya.com/index.p

hp/pedagogik/article/view/5/55 

Rambe, A. M., Sumadi, T., & Meilani, R. S. 

M. (2021). Peranan Storytelling dalam 

Pengembangan Kemampuan Berbicara 

pada Anak Usia 4-5 Tahun. Jurnal 

Obsesi : Jurnal Pendidikan Anak Usia 

Dini, 5(2), 2134–2145. 

https://doi.org/10.31004/obsesi.v5i2.112

1 

Setiana, D. S., & Purwoko, R. Y. (2020). 

Analisis kemampuan berpikir kritis 

ditinjau dari gaya belajar matematika 

siswa. Jurnal Riset Pendidikan 

Matematika, 7(2), 163–177. 

https://doi.org/10.21831/jrpm.v7i2.3429

0 

Setiawan, A., Ramdhan, B., & Suhendar, S. 

(2022). Penggunaan Model 

Pembelajaran Project Based Learning 



Mia Uswa Nugraha1*, Seni Apriliya2, Risma Nursofa3, Dina Dinaryanti4, Eva Purnamawati5, Hestika Asri Rahmi6 

How are critical thinking skills on indonesian language learning on minimum competency assessment (AKM) literacy based? 

 

© 2024 - Indonesian Journal of Primary Education – Vol .8, No. 2 (2024 ) 137-146  http://ejournal.upi.edu/index.php/IJPE/index 

 

146 

untuk Meningkatkan Kemampuan 

Komunikasi Interpersonal Siswa Kelas 

VIII Mata Pelajaran IPA di MTs 

Raudhatul Ikhwan Use of Project Based 

Learning Model to Improve 

Interpersonal Communication Skills of 

Class VIII Students in Science Subjects 

in MTs Raudhatul Ikhwan (Vol. 3, 

Nomor 1). 

http://eprints.ummi.ac.id/id/eprint/2972 

Sugiyono, S., & Lestari, P. (2021). Metode 

Penelitian Komunikasi (Sunarto, Ed.). 

Alfabeta. 

Syafitri, E., Armanto, D., & Rahmadani, E. 

(2021). Aksiologi Kemampuan Berpikir 

Kritis (Kajian Tentang Manfaat dari 

Kemampuan Berpikir Kritis). 

JOURNAL OF SCIENCE AND SOCIAL 

RESEARCH, 4(3), 320. 

https://doi.org/10.54314/jssr.v4i3.682 

Umam, H. I., & Jiddiyyah, S. H. (2020). 

Pengaruh Pembelajaran Berbasis 

Proyek Terhadap Keterampilan Berpikir 

Kreatif Ilmiah Sebagai Salah Satu 

Keterampilan Abad 21. Jurnal 

Basicedu, 5(1), 350–356. 

https://doi.org/10.31004/basicedu.v5i1.6

45 

Zakhia, G. S., Tahir, M., & Khair, B. N. 

(2022). Identifikasi Kemampuan 

Berpikir Kritis Siswa Kelas V Di Sdn 

30 Mataram Tahun Ajaran 2020/2021. 

Jurnal Ilmiah Pendas: Primary 

Education Journal, 3(1), 39–48. 

https://doi.org/10.29303/pendas.v3i1.44

3 

Zein, R., & Puspita, V. (2021). Efektivitas 

Pengembangan Model Bercerita terpadu 

terhadap Kemampuan Berbahasa Anak 

Usia 5-6 Tahun. Jurnal Obsesi : Jurnal 

Pendidikan Anak Usia Dini, 5(2), 2168–

2178. 

https://doi.org/10.31004/obsesi.v5i2.112

3 

Zubaidah, S. (2010). Berpikir Kritis: 

Kemampuan Berpikir Tingkat Tinggi 

yang Dapat Dikembangkan melalui 

Pembelajaran Sains. Seminar Nasional 

Sains. 

  

 

 


