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This research concerns the analysis of Indonesian and Arabic
student paragraphs, the results of the writing learning process
using the scaffolding method, and using Google Translate to
improve the ability to write Arabic paragraphs. This study aims to
obtain an overview of the quality of Arabic paragraphs and efforts
to improve their writing skills and bridge the pros and cons
between lecturers and students regarding using Google Translate
in learning to write Arabic. Data was obtained from three students
who had studied morph syntax in Arabic, representing students
who received the highest, medium and lowest morph syntax
scores. They were tasked with making a synopsis of the film they
watched for 20 minutes using Indonesian. Next, they were asked
to translate it into Arabic without using any dictionary or
translation machine. Then, they were asked to translate the
Indonesian text using Google Translate. After that, they compared
the independent translation with the translation from Google
Translate and revised the independent translation better. The
results showed that the quality of their respective Arabic
paragraphs got better after following the scaffolding process using

Google Translate.




1. INTRODUCTION

Google Translate is the world's leading machine translation engine, launched in 2006
using a statistical machine translation system. Google claims that the engine has been able to
speed up translations from one language to another, approaching human translation speeds,
especially for European languages (Le & Schuster, 2016). More than 500 million people use
this engine monthly to search for 140 billion words daily (Lewis-Kraus, 2016). Moreover, it
also aids individuals in learning foreign languages, as it features support functions such as
word translation, phrase translation, sentence translation, synonyms, and even pronunciation
assistance (Groves & Mundt, 2015).

Previous researchers have noted the significant societal response to using Google
Translate. Azer (2015) asserts that Google Translate as a translation engine greatly aids in
learning English as a foreign language (second language). Similarly, Godwin (2015) reinforces
that Google Translate can support and foster self-directed and autonomous learning skills in
students. Other researchers, like Lee (2022), acknowledge that this computer-based
translation contributes to learners' writing outcomes, which are much faster and more
accurate. Google Translate is the most widely used computer-based translation engine.

From their research, Correa (2014), Farzi (2016), Groves and Mundt (2015), Jolley and
Maimone (2015) concluded that it is increasingly impossible to prevent learners from using
Google Translate to enhance the quality of their foreign language mastery or to complete their
academic assignments. According to these researchers, teachers and professors now aim to
bring this translation tool into the classroom and train students to use it effectively in learning
foreign languages rather than using it covertly and possibly incorrectly.

Although there has been much research on the effectiveness of Google Translate, there
still needs to be more research on its use in the classroom as a tool for learning Arabic writing,
especially for Indonesian learners studying Arabic within their own country rather than in an
Arabic-speaking environment. However, they are already using it for Arabic coursework.
Nevertheless, using Google Translate without the guidance of instructors results in their
excessive dependence on it and their inability to understand its weaknesses, thus rendering
them unable to correct translation errors made by Google Translate.

Based on this, this research aims to help students enhance their Arabic paragraph
writing skills using Google Translate as an Indonesian-Arabic translation tool. By utilizing the
scaffolding method (Smagorinsky, 2017), instructors guide students in using Google Translate
to write Arabic paragraphs, enabling them to use Google Translate proportionally and wisely
in the process of learning to write Arabic paragraphs in class.

This research contributes to two aspects: theoretical and practical. Theoretically, it will
strengthen the theory of Indonesian-Arabic translation learning and improve the quality of
Arabic writing using Google Translate with the scaffolding method. Practically, it contributes
to the policymaking process by educational institutions to facilitate instructors and students
in improving the quality of Arabic writing. Similarly, instructors can use Google Translate in
the classroom to teach Arabic paragraph writing.
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Google Translate as a translation machine serves as access to information about
anything one desires to obtain, even if the data is written in a foreign language they do not
understand, because Google Translate has provided a feature in the form of the "translate this
page" command (Koehn, 2020). Furthermore, this translation machine can assist professional
translators in speeding up their translation productivity, as research indicates that the level
of productivity speed of professional translators using Google Translate is much faster
compared to manual translation, with speeds ranging between 42%-131%, even when the
Google Translate translation results are refined through post-editing by them (Plitt &
Masselot, 2010; Rensburg et al., 2012).

This study relates to the use of Google Translate as a tool for learning Arabic paragraph
writing in the classroom using the scaffolding method. It is motivated by the widespread use
of Google Translate by students in completing academic assignments, including writing Arabic
texts. They typically write in Indonesian and then translate it into Arabic using Google
Translate. Their reliance on Google Translate is so significant that they need more critical
thinking when there are errors in Google Translate's translation from Indonesian to Arabic.
This concerns Arabic language instructors because errors made by Google Translate are still
found and need to be corrected by students. This occurs because students believe that Google
Translate can replace the role of a professional translator. In contrast, Google Translate is just
a translation machine that does not have inherent or spiritual characteristics, thus having
limitations in selecting appropriate word forms, phrases, and sentence structures that fit the
context of a paragraph in the source language (Ping, 2009; Garcia, 2016; Giannetti, 2016; Tsai,
2019).

Google Translate translation results also often depend on the accuracy of its input from
the source language, so if there are errors in the source language, there will be errors in the
targetlanguage (Hu et al., 2010; Koponen, 2016; Resnik etal.,2010; van Rensburg etal., 2012).
Therefore, before students upload the source language text to Google Translate, they need to
revise the accuracy of the source language text in terms of word forms, phrases, and sentences.
Based on this, this research will analyze Indonesian paragraphs and their translation into
Arabic by students through the scaffolding method to produce better Arabic paragraphs and
improve Arabic writing skills.

. METHODS

This research employs a qualitative approach with the scaffolding method from
Vygotsky. This approach and method are used to delve deeper into the quality of students'
paragraph writing in the source language (Indonesian) and the target language (Arabic),
focusing on the correctness of word forms, phrases, and sentence structures in both
languages.

The research using the scaffolding method is intended to allow students to engage in a
learning process based on the development of Vygotsky's Zone of Proximal Development
(Taylor, 1993). This entails students carrying out paragraph writing tasks in Indonesian and
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Arabic in two stages of development. First, the development stage involves writing a
paragraph in Indonesian, then translating it into Arabic without machine translation, and then
translating the exact Indonesian text using Google Translate. Then, they analyze the text
translated by Google Translate to identify its strengths, and based on the analysis results, they
revise the Arabic text independently.

Second, the potential development stage involves students and instructors discussing
each paragraph text in Indonesian and its translation, whether translated independently
without machine translation assistance, using Google Translate, or after revision. Here, the
instructors help clarify any text errors in terms of word forms, phrases, and sentence
structures, and then students are asked to make a second revision. This research involves
three participants who undergo the scaffolding process to enhance their Arabic writing skills
using Google Translate as a tool.

The data in this study was collected through tasks in the following forms: 1) composing
a paragraph in the Indonesian language as a synopsis of a 20-minute film; 2) independent
translation without any assistance tools within a 20-minute duration; 3) uploading the
Indonesian paragraph text to Google Translate with a duration of 5 minutes, resulting in the
translated text from Google Translate; 4) editing the Arabic text from the independent
translation, resulting in the first revision of the Arabic text; 5) discussing the Indonesian text,
the Arabic text from the independent translation, and the text from Google Translate,
subsequently revising the first revision to obtain the second revision of the Arabic text.

. RESULTS AND DISCUSSION

The research findings and discussions are combined to facilitate a direct understanding
of each finding in this study. The data for the findings include five types of texts: one
Indonesian text and three others in the form of Arabic paragraph texts.

The sequence of analysis of the findings and their discussions is based on the sequence
of three students as participants, analyzing each text they produce, each resulting in five texts
as a result of scaffolding. These include text 1 (Indonesian text), text 2 (Arabic text
independently translated), text 3 (text translated using Google Translate), text 4 (Arabic text
as the first revision after reviewing the text translated by Google Translate), and text 5 (Arabic
text as the second revision after participating in a discussion process about text critiques with
the instructor). All will be analyzed narratively, covering the correctness of word forms,
phrase structures, sentence structures, and punctuation. Thus, there are fifteen text data
points to be studied and discussed.

According to experts, the analysis and discussion of data from each participant will be
linked to morph syntactic theories and translation theories in the source language
(Indonesian) and the target language (Arabic). The participants will be compared with each
other, including comparisons between one student and another.

Student 1:

Scaffolding Process:

Vol. 7 No. 1| 207-222
ALSUNIYAT, P-ISSN: 2615-7241, E-ISSN: 2721-480X
210



1.a Actual Development

1.a.1 Indonesian Paragraph (BI):

Pada kisah musa alaihisalam, dikisahkan bahwa zaman musa alaihisalam penduduk
negeri banyak yang menyembah berhala, namun Ketika allah turunkan keagungan-Nya, mereka
takjub dan kagum kepadamusa dan Sebagian mereka beriman kepada allah dan Sebagian lain
tidak beriman. Namun Ketika setelah allah selamatkan musa dan kaum nya, mereka lupa atas
pertolongan allah melalui musa dan Kembali kepada kebiasaan mereka menyembah berhala,
dan mereka meminta dibuatkan sesembahan Ketika mereka melewati suatu kaum yang
menyembah berhala, maka disitu allah turunkan firman-Nya dalam surat al-a’raf ayat 138.

In the story of Musa (Moses), peace be upon him, it is narrated that many land inhabitants
worshipped idols during his time. However, when Allah manifested His greatness, they were
amazed and impressed by Musa. Some of them believed in Allah, while others did not. However,
after Allah saved Musa and his people, they forgot Allah's help through Musa and returned to
their habit of idol worship. They requested idols to be made for them. When they passed by a
community worshipping idols, Allah revealed His words in Surah Al-A'raf, verse 138.

In this Indonesian text (1l.a.1), errors can be grouped into two categories: first,
capitalization /non-capitalization, and second, punctuation. Words that should be capitalized
but are written in lowercase include (1) musa (3x), which should be capitalized as Musa
because it is a proper noun; (2) alaihisalam, which should be Alaihisalam because it is part of
a proper noun; (3) allah (3x), which should be written as Allah because it is a proper noun.
Words that should start with a lowercase letter but are capitalized when they should not be,
although not proper nouns include (1) Ketika (3x), which should be ketika; (2) Sebagian (2x),
which should be sebagian; and (3) Kembali, which should be kembali. These last three words
are improper nouns and do not begin sentences (General Guidelines of Indonesian Spelling,
2016).

1.a.2 Independent Translation into Arabic:

araae A J51 de SO LoVl Ogiiny i wse o 3 OF Lok pdld) ale o diab 3
s g g (AT S Osag Y g 5 AL Osinp pgan g oss Rolan Opmnt
Ob Oy vmy sl Ogmy wBsle ] dsamy g pOLdl ale opn Bhwsy Al s (BN 213

ava s SLeV s 3 B A S50 Lol Osdim a8 e lope sk oV gniay

There are errors in sentence construction in this independently translated Arabic text
(1.a.2). For instance, the phrase "mereka lupa atas pertolongan allah" in Indonesian (BI) is
translated as "4 153" in Arabic (BA). However, the preposition "—" in the word "4L" is not
suitable for translating the phrase "atas pertolongan.” This is because the verb "/ " (forgot)
does not require the preposition "—." Therefore, the sentence "mereka lupa atas pertolongan
allah” would be more accurately translated as "4 &lic | sus"

Secondly, the use of the preposition "<" in the expression "¢« |5 <" is mistaken because
the verb ")s_«" should be paired with the preposition "——=" to form the correct expression
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a5 sa,

Thirdly, the Hamza letter (/) is written incorrectly in "4¥\." The Hamza letter should be
pronounced long, so it should be written as "4¥."
1.a.3 Google Translate Translation:

Oi.bu. ﬂj A lged (l Ay, hqe 2 &;Lé (o 98 g |gumens 4D &) inuﬁj

oW e B lsdbog plio¥1 alie (3 0 Bale ) 1goleg ¢ s dl 05 lgend cogdy ongn bl IS

In the Arabic text (1.a.3) generated by Google Translate, there are errors such as the

placement of a period between the subject "ag¢=225" and its predicate "4 | s« o," where there
should not be a period after the subject "a¢x2." Additionally, there is an error involving the
addition of the letter "J" (lam) in the word "as3," which should be written as "alua¥!."

Comparing this with the independently translated Arabic text (1.a.2), it turns out that
the translation of the phrase "mereka lupa atas pertolongan Allah" by Google Translate is
correct, namely "4 s ) 5" It does not use the preposition "——" after the verb ") s" but
instead adds the word "¢ =" (help) before the word "4." This is consistent with the phrase
"4 4l | 9" in the analysis and discussion of the text (1.a.2) above.

When compared with the spelling errors in the Indonesian text (1.a.1), the spelling
errors involving the use of capital and non-capital letters do not affect the spelling of the
Arabic text produced by Google Translate (1.a.3), as Arabic does not use capital letters.

1.a.4 Revision 1 Translation:

o) geny I O o iSO Il ade snse oy (3 il L8 (oDl s o gn b 3

dmy Ny 09T e d o pandly AL ppany 0l (s g s e 1 3T L S

o Ed ldby oW asle 3 wBale U] lpsley (st A 058 lged cangdy wse i AT 0T
8Ll

In the Arabic text (1.a.4) of revision 1, the errors have decreased, but there is a
structural error, namely in the compound sentence, "Os Al (e oAl Ganally Al agaan (Wl
translating to "dan Sebagian mereka beriman kepada allah dan Sebagian lain tidak beriman."
The mistake lies in the phrase and the period at the end, as it is unclear in its position since
the verb already has its subject, which is the word. Ideally, the compound sentence should be
written as "0 AY) el 5 Al agaiany (a8,

1.b Potential Development:

1.b.1 Revision 2 Translation:

3
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loekbog cplo¥l B3l (3 wdole ] Ngsleg ¢ osf dl O30 Ips cangdy wge dll BT OF ey SJy
.Sbw\ o Ci:;..&

In the Arabic text (1.b.1) of revision 2, the same error of a compound sentence is still
present. This indicates that Participant 1 needed to pay more attention to the scaffolding
results from the instructor, who had corrected this error in the previous discussion with the
instructor.

Student 2:

Scaffolding Process:

2.a Actual Development

2.a.1 Indonesian Paragraph:

Para budak bergembira atas tenggelamnya Firaun dan bala tentaranya di laut. Lalu para
budak yang menjadi pengikut nabi musa ini meninggalkan Mesir menuju daerah yang dijanjikan
Allah kepada kaumnya untuk dijadikan negara. Ketika para budak melewati negara yang
kaumnya menyembah berhala, mereka meminta kepada musa Tuhan yang dapat dilihat seperti
Tuhannya kaum yang telah mereka lewati. Nabi musa marah dan kecewa atas permintaan
kaumnya.

The enslaved people rejoiced at Pharaoh and his army's drowning in the sea. Then, these
slaves who followed Prophet Musa left Egypt for the land that Allah had promised to their people
to establish a nation. When they passed by a land whose people worshipped idols, they asked
Musa to make for them a visible deity like the gods of the people they had passed. Prophet Musa
was angry and disappointed with his people’s request.

In the Indonesian text (2.a.1), there is only an error in the non-capitalization of the
word "nabi," which should be capitalized as "Nabi," as it is a title written before a person's
name, Musa. The word "musa" itself should be capitalized as it is a proper noun. However,
compared to student 1, student 2's spelling errors are fewer.

2.a.2 Independent Translation to Arabic-

ol Lo ¢}a.5 A 823 ; L;\ s 2 L:ub T inil\ jxd\ & o.)j.o-j 0355 S cej
A3 % B0 8 Sl AT g a3 Sl a1 Opdit 158 D) A B2 5081 G

a3h Jy sk O Llad
In the Arabic text (2.a.2) of the independent translation, there are structural errors in

the underlined sentences.
Firstly, the sentence " A3l & 83545 (3 % 3% &5" translates "Para budak bergembira
atas tenggelamnya Firaun dan bala tentaranya di laut." The equivalent translation is " 4«8
etw;‘y‘ Os2=." So, the mistake lies in the word "#&2," which should be "z 23" and before the
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phrase "s35425 (3¢ %9 the phrase "(5%" should be added.

Secondly, the sentence " y<as d)-e Wl ss 350" translates "Lalu para budak yang
menjadi pengikut nabi musa ini meninggalkan Mesir." The appropriate translation should be
'yas | &5 ushl sl 35207 The errors in the independent translation are (1) putting the
word " 2" before the word "&5," (2) wrongly using the word "&5" instead of "& 521" before
the word ' s’uﬁ," and (3) the verb "&%4" should be in the past tense, "| &5" as it narrates a
historical past event with the sub]ect being a plural pronoun.

Thirdly, the sentence ' Lsﬂ‘ ali 352 %% 13" translates "Ketika para budak melewati negara
yang kaumnya menyembah berhala.” The appropriate translation should be " 2i—; 35l 5a 13
ailay¥l (5323 448" This is because the independent translation uses the verb "’" which
requires the preposmon "—" before its object, "2i." There is also an error in adding the
attributive noun "Lsﬂ\" after the indefinite noun ":&" because the attributive noun is for
spec1f1cat10n while "2&" is indefinite. An attributive noun should not describe an indefinite
noun, so "LSJI‘" should be removed because the phrase "alia¥! ¢ 5223 443" serves as an adjective
for the noun.

Fourthly, the sentence "4 3l % Gl A1 L& translates "seperti Tuhannya kaum yang telah
mereka lewati." The appropriate translation should be "ag 55 (23l a8l 408" The error in the
independent translation is the presence of "W" after the preposition "&" and the interchange
of the positions of the words "’;sl\" and """ as a subject for the verb " =" (passed).

2.a.3 Google Translate Translation:

bl ) ot o8 e 2 ol 0l A 6 % D1 G e é}%é U]
ﬁu" st e il 8 423 A Al @ A 5 e 55 0,6 O 43 4 g I

i ‘.5]" ,;,”
In the Arabic text (2.a.3) generated by Google Translate, there is only an error in the
use of the word A-wd\ in the singular form, which should be in the plural form, "3;333\," because
it refers to the Israelites who were enslaved by Pharaoh and are now followers of Prophet
Moses.
2.a.4 Revision 1 Translation:

385 g aflaiol) ) (st U b Gl 388N 3 A G asst g O R e 6

RS- SNV R (P e S P S E e W L g Wl [ A EN T () E i S

A.l»\“’°/’uj.svlbwwy$,\5\w w\jjﬁd.,d\u»u":die\i

al g agh bt Sk o) Lk e 1 )

There are structural errors in the Arabic text (2.a.4) of Revision 1. The word "&U"
should be " s 24" because it is a plural construct, "WS" should be "4S," and "s¥" should be
removed. Additionally, there are errors in individual words: "-\.-.xgij\" should be "2 ;if\ﬂ\," and
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"w=e" should be pronounced with a fathah instead of a dhammah.

There are structural errors in the Arabic text (2.a.4) of Revision 1. The word "&U"
should be " s 2" because it is in the construct of a plural noun. The word "WS" should be " 4l<
w4 without the word "W" because what follows is not a clause. The word "3)" should be
removed because what follows is a clause that functions as an attribute for the indefinite noun
"&l". The word "xs" should be "25%0" to indicate plural form correctly. The word "was"
should be pronounced with a fathah instead of a dhammah because it is a past tense verb (fi'il
madhi).

2.b.1 Revision 2 Translation:

Geg Ak ) ot D b o 30 SEE A G asgt 5 e G Bee 1
LS s U ) st e 1l (AT HRE Jig A 3 AW S Lie T3 ki

b iy i b e ot 1 Lk g 1 sl 0

In the Arabic text (2.b.1) of Revision 2, the same errors as in Revision 1 (2.a.4) are
present. This indicates that student 2 has yet to fully utilize the advantages of the Arabic text
generated by Google Translate (2.a.3) and needs to pay attention to the scaffolding results
with the instructor, who guided them in correcting previous text errors. Indeed, the
scaffolding process only occurs a few times. This means the scaffolding process should occur
multiple times until the student is genuinely independent.

Student 3:

Scaffolding Process:

3.a Current Development

3.a.1 Indonesian Paragraph:

Nabi musa Bersama para pengikutnya sedang di kejar oleh firaun dan para bala
tentaranya, dan sesampainya nabi musa di depan laut yang luas, ia pun di mukjizati oleh allah
untuk bisa membelah lautan, setelah membelah lautan nabi musa dan pengikutnya menelusuri
laut tersebut yang telah terbelah, dan firaun dan para tentaranya mengikuti jalan tersebut,dan
saat firaun di tengah perjalanan di antara laut yang terbelah, allah menutup Kembali laut
tersebut,dan tenggelamlah firaun dan beserta bala tentaranya yang kafir dan dzalim. dan siti
asiah di hukum karna percaya kepada musa. Musa dan kaumnya pergi meninggalkan mesir, dan
di tengah perjalanan musa dan pengikutnya bertemu dengan suatu kaum yang memnyembah
berhala, setelah bercakap-cakap dan saling kenal, kaum itu meminta nabi musa dan para
pengikutnya membikin berhala untuk mereka sembah

Prophet Musa, along with his followers, was being pursued by Pharaoh and his army.
When they reached the vast sea, Allah performed a miracle for Musa by splitting the sea, allowing
him and his followers to cross through it on dry land. Pharaoh and his army followed them into
the divided sea. However, as Pharaoh was in the midst of the sea, Allah closed its waters upon
them, causing Pharaoh and his army, who were disbelievers and oppressors, to drown. Siti Asiah
was punished for believing in Musa. Musa and his people left Egypt, and during their journey,
they encountered a community that worshipped idols. After conversing and getting acquainted,
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the people of that community asked Prophet Musa and his followers to make idols for them to
worship.
In contrast to students 1 and 2, student three must improve Indonesian spelling.

First, regarding capitalization, in the Indonesian text (3.a.1), the incorrect use of
lowercase letters is evident: (1) "musa” (5x) should be "Musa" as it is a proper noun. (2)
"firaun" should be "Firaun" for the same reason. (3) "nabi" in the phrase "nabi musa" should
be capitalized, as it is an honorific title written with the name of the person. (4) "allah" should
be “Allah” capitalized as it is a proper noun. (5) "siti hajar" should be "Siti Hajar" for the same
reason. (6) "mesir" should be "Mesir" as it is the name of a city. The following words are
capitalized incorrectly: "Bersama" should be lowercase. "Kembali" should be lowercase.

Second, errors are related to the use of the prefix "di-": "di kejar" should be "dikejar."
"di mukjizati" should be "dimukjizati.", "di hukum" should be "dihukum."

Third, errors are related to punctuation, especially the use of commas at the end of
complete sentences: The comma at the end of the first clause should be removed, and the
comma at the end of the third clause should be changed to a period.

3.a.2 Independent Translation into Arabic:

oo A ) et (3 098 Al OIS Ladieg ¢ lll 3 (3 o34y Oge il jlug ¢ las (cdll oo
G sy Lalab L S e adig Ose )l B ETs (o5 e ol el slel el L)
Liany o Q2 atg St (einad) Ogdamy ) jatie (3 9 jae 1955 angh g pgn 98 sl 4

s dnd asiool lgnizs Of aelgdy ge ) sl plialll Ogpm cplly ¢ an

When comparing the Indonesian text and the independently translated Arabic text, it
is apparent that student three only translated part of the text. This can be seen in the
underlined Indonesian sentences with no translation equivalents in the Arabic text. This
indicates that student 3 needs to find suitable Arabic vocabulary to translate those Indonesian
sentences, also indicating that the 20-minute duration for independent translation is
inadequate for translating such a long paragraph.

Another error is the use of the word "&_el," which translates to "drown" instead of
"tenggelamlah.” Additionally, "uss<" (2x) is written without the letter alif maqsurah, which
should be "s." Furthermore, there is an issue with the translation of the phrase "karena
percaya kepada Musa," which was translated as "ss« 4l 40." This Arabic phrase lacks
clarity and should be translated as "= s (e 55 Y. "

Similarly, the phrase "Uazdl luas Je Cajaiiy Gaai" does not correspond to the
Indonesian sentence "setelah bercakap-cakap dan saling kenal." It should be translated as " 2
pan o aguary Cipdyg O st a8l S L

From the findings and analysis above, it is clear that student three still faces challenges
in translating Indonesian texts into Arabic, such as timing, word choice, terminology, phrases,

and correct Arabic sentences.
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3.a.3 Google Translate Translation:
M S ety # plel g g}."‘j‘ o betieg caclily owge L",;';J\ O93ylay aimg Osep O
O35 Sl ot S ol o aslily se ()l (35 e o) 58 e S gl
50 =) o) dl.:—\ Wl Gl gy Al ) Caaaie 3 Ose ) O Leisg ¢ 3 Jall 23 Q3 e39%-9

g eujéj ij,e (e g B O)\ ods e 3.,3.“-\ olab U‘ife&‘ P A Ojﬁjﬁ\ &}Qb (s>

Ostns 9 Ogidont Aoy (yaad) lan e Cianiy Sdonss cplisl Ogdom Ul o8 wo Ltk 9 ¢ 2 U

ad) dend (pleo) Ogbany wsd g Laga d) grom 5 by modom GV pas g (am a0

At first glance, the text from Google Translate uploaded by student 3 contains
numerous errors in word choice, phrase structure, and sentence structure.
Errors in word forms occur in the following words: (1) Ja! (twice), which should be

written as 4/ (2) slxb should be written as ¢l since its position is similar to ¢ %< which
precedes it; (3) & should be written as By, (4) s \\-wy should be written as ~s+  (5)

eluol should be written as sy,

Structural errors occur in many sentences:

(1) oo ai 4elsls o 5e 2, which translates the Indonesian sentence "nabi musa dan
pengikutnya menelusuri laut,” should be translated as sl ¢ saiis 4Ll 5 (s 50 230 OIS

(2) == VS5 which translates the Indonesian sentence "Musa dan kaumnya pergi
meninggalkan mesir,” should be translated as s« S _5;

(3) pal sumy Al a8 ae Laily which translates the Indonesian sentence, should be
translated as plua¥) ¢ sam o 8 a5l

(4) The complex sentence:

gt ) g am ade e Ogban 5 Ot ey and) Ly o Oy S

al) dond (plsl Oguns angd 9 Luso I gram 9 (159

“setelah bercakap-cakap dan saling kenal, kaum itu meminta nabi musa dan para
pengikutnya membikin berhala untuk mereka sembah” should be translated as:

5}@0%&4&»&9(,.@*@&}:%)0}@&@cw\mydﬁjaw
ijrw(w&cm@diuﬁurw (Leliol Oalmy

From the findings and analysis above, it is clear that Google Translate has made
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numerous serious errors. It is still being determined whether this is due to Google Translate
translating a paragraph that is too long or if student three mistakenly copied the actual
translation result from Google Translate. To confirm this, the researcher attempted to upload
the Indonesian text (3.a.3) to Google Translate again to see the result of Google Translate on
the second upload, as follows:

B ol el el el wsn I Jog Laisy catimy 05955 @a)lay aslily wse I O
S (L) A el i astily pse oI ol 38 ol 58 n Snd gl e
B (5,510l Al GlET (i) sl il (3 0se b O Ll 3y ko)l GUS o35y Ogs b
Cran o angBy posn o8 BEY LT ae cuBoss bl LUS IS o)l asimg 0508
b ¢ and) pgany o pally Coid sy oV Ogem 0k 45Ty se A gkl (3

Lgdiad Gliol Wb Igaiy O aslily cwgn o) o nd)

With this second upload, structurally, in the Arabic text from Google Translate, there is
no significant error, except for just one mistake in the word &3 which should be a8 without
the letter < because it is unnecessary, as the verb i serves as the predicate for the subject
4cliil 5 o se 0, This indicates that student 3 erred in copying the Arabic text from Google
Translate in the text they presented to the researcher who collected the data.

3.a.4 Revision 1 Translation:

J S caly 2 ol g ) Jooy sy caslily sn o1 Og3)llay adimy 0583 O
Sy s @l ) w aelly e ) L) 53 dm (bl 33 e St Bgmely
ool BT il ol ot ) it 3 0 d)) O sy (el U5 (3 a3y 05l

o3 o B rem G aels dsie 5 Bl L3S e admy 05l 32Ty (55T 5 el

Loany o Doy Dot (phy A glm 28 re Ok @)l S 3 ae I o) angd

) dnd plio) mind e g g U gjem plio) ) dimy Legs 5 janl)

When the Arabic text from revision 1 (3.a.4) is compared to the first upload of the
Google Translate translation (3.a.3), it appears that there are no significant differences
between the two texts, such as errors like Jla! instead of 44, and k. Similarly, structural errors
like the phrase o5« I (o Ol 4aule 4 53c and the phrase 2w L@ 5 (gl Liasy e o il g Caaald
Al nal slial gl da B g uge ) 5 pem slual I, This indicates that student three could not correct
the errors in the first Google Translate Arabic text.
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3.b Potential Development:
3.b.1 Revision 2 Translation:

E S, cc\»\j S bl s L“S."‘S‘ Jog sy caslily g Lﬁ:‘j‘ O93yllay aiimg U p O
Sos s @l ol am aelsly s oI L) 38 dn () 33 e St Bl
oot gl el [l al ) Crane (3 09840 O Ledasg (g lall I3 (3 035029 0954

3t oy Q) e ) el Biske 5 BUb L e aty Dps Al G2l (55T B ol

ban Jo Dty St (g A1 g 08 o stk Gl B & e ) ) esd

Q‘wrw‘wmﬁjuﬂyé‘jﬂfbﬁp\L;‘Jv:x._}.ujsjC&X-)M

When the Arabic text from revision 2 (3.b.1) is compared to both the Google Translate
Arabic text (3.a.3) and revision 1 (3.a.4), it is evident that revision two shares similar errors
with both texts. This further underscores the reality of student 3's dependence on Google
Translate results without being able to assess the errors in the Google Translate Arabic text
critically. Moreover, they have difficulty grasping the scaffolding provided by the supervising
instructor, which aims to discuss previous texts and their errors in terms of word choice,
phrase structure, and sentence structure.

Looking at student 3's achievement in morph syntax courses, including Nahwu, Sharaf
for beginners, and intermediate Sharaf, it is clear that they have achieved the lowest
performance in these morph syntax courses. This indicates that proficiency in Arabic morph
syntax significantly influences the quality of Arabic text writing. This reality can be compared
with student 1, who achieved the highest performance in morph syntax courses, and student
2, who ranked in the middle in Arabic morph syntax.

4. CONCLUSION

Based on the data analysis and discussions regarding the issues mentioned, it can be
concluded that the three Indonesian students participating in this study can express their
ideas in written Arabic quite fluently if they first write them in Indonesian, despite some
weaknesses in terms of spelling accuracy based on the guidelines of the Indonesian Spelling
System (EYD), especially regarding the use of capital and non-capital letters, and sentence
endings with periods. However, this does not hinder their translation into Arabic because
Arabic does not distinguish between capital and non-capital letters. In translating Indonesian
texts (BI) into Arabic (BA) independently, they still need help with word choice, phrase
structure, sentence structure, and punctuation due to their limited vocabulary, phraseology,
terminology, and morph syntax knowledge. Therefore, the presence of Google Translate can
assist them, although sometimes some things could be improved regarding word forms,
phrase structures, sentence structures, and punctuation. Hence, Google Translate can only

Vol. 7 No. 1| 207-222
ALSUNIYAT, P-ISSN: 2615-7241, E-ISSN: 2721-480X
219



partially be relied upon for accuracy. However, after analyzing the translation results sentence
by sentence, they can revise more effectively.

Nevertheless, their revised results still contain some errors, influenced by the initial
Google Translate results. Therefore, guidance or scaffolding is provided by discussing their
errors, starting from correcting the Indonesian texts, correcting their independently
translated Arabic texts, the Arabic texts translated by Google Translate, and their own revised
translations as the first revision until they can revise independently with better results. The
findings of this study mark a turning point for instructors to incorporate Google Translate into
the Arabic writing learning process using scaffolding methods so that students do not assume
that Arabic texts translated by Google Translate are final and can be used immediately, as
errors are still found in the translated texts. For future researchers, the findings of this study
can serve as initial data for future research on the use of Google Translate in Arabic writing
learning. However, this study still has limitations, especially in terms of sample size and
research methodology. This research can be further improved by increasing the number of
participants and involving more instructors to provide their perspectives based on students'
Arabic writings utilizing Google Translate to enhance Arabic writing skills.
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