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	 This	study	investigates	the	effectiveness	of	the	Mukhayyam	al-‘Arabī	
program	 in	 enhancing	 the	 speaking	 proficiency	 of	 60	 Form	 Four	
students	at	Maktab	Mahmud	Yan,	Kedah,	Malaysia.	Conducted	over	
three	 weeks,	 the	 program	 adopted	 an	 immersive	 Arabic	 learning	
approach	 facilitated	 by	 Indonesian	 educators:	 a	 mixed-methods	
design	 combined	 pre-	 and	 post-tpre-andservations	 and	 semi-
structured	interviews.	Results	showed	an	85%	average	improvement	
in	 pronunciation	 and	 confidence.	 Students	 reported	
improvementrted	 increased	 motivation	 and	 reduced	 speaking	
anxiety	due	to	the	Arabic-only	environment	and	interactive	activities	
such	as	 role-playing	and	group	discussions.	The	program’s	 success	
demonstrates	 how	 short-term	 immersion	 when	 paired	 with	
theoretical	 knowledge	 and	 real-life	 communicative	 competence.	
When	 paired	 with	 culturally	 responsive	 pedagogy	 and	 supportive	
environments	 for	Arabic	 language	pedagogy	 in	Southeast	Asia,	 this	
study	offers	a	practical	model	for	improving	oral	fluency.	It	highlights	
the	 importance	 of	 cross-cultural	 collaboration	 in	 language	
instruction. 

Keywords:	
Arabic	speaking	skills	
Immersive	learning	
Language	acquisition	
Mukhayyam	al-‘Arabī	

	

ALSUNIYAT	
JURNAL	PENELITIAN	BAHASA,	SASTRA,	DAN	BUDAYA	ARAB	

	
Journal	homepage:	https://ejournal.upi.edu/index.php/alsuniyat	

 
 

journal	homepage:	https://ejournal.upi.edu/index.php/alsuniyat	

https://doi.org/10.17509/alsuniyat.v7i2.73132


	
	

Vol.	8	No.	1	|	55-70	
ALSUNIYAT,	P-ISSN:	2615-7241,	E-ISSN:	2721-480X	

 56	
		

1. INTRODUCTION	
Teaching	Arabic	as	a	foreign	language,	particularly	in	non-Arabic-speaking	countries	

such	as	Malaysia,	presents	various	pedagogical	challenges	(Soliman	&	Khalil,	2024).	Although	
Arabic	 is	 included	 in	 the	 national	 curriculum	 and	 offered	 across	 multiple	 educational	
institutions	(Ritonga	et	al.,	2020),	many	students	still	face	difficulties	in	achieving	problems	
stem	 from	 the	 lack	 of	 real-life	 practice,	 limited	 exposure	 to	 communicative	 Arabic,	 and	 a	
learning	environment	that	often	emphasizes	grammar	and	morphology	over	interaction.	

Previous	approaches	have	improved	Arabic	speaking	proficiency,	including	curriculum	
alignment	with	communicative	needs	(Daud	et	al.,	2020),	extracurricular	activities,	and	short-
term	speaking	modules.	However,	many	of	these	strategies	are	classroom-bound	and	do	not	
sufficiently	 address	 speaking	 anxiety,	 motivation,	 and	 spontaneous	 usage	 (Alamer	 &	
Almulhim,	 2021;	 Ding,	 2023;	 H.	 Zhang	 &	 Tan,	 2024).	 Traditional	 methods	 often	 rely	 on	
memorization	and	 theoretical	knowledge	without	situating	 learners	 in	 immersive	contexts	
(Abdul	 Ghani	 et	 al.,	 2021;	 Haron,	 2012).	 Consequently,	 students	 acquire	 passive	
understanding	but	 lack	 confidence	 and	 fluency	 in	 active	 communication	 	 (Mohd	Rushdi	&	
Asbulah,	2023).	

Previous	 studies	 have	 emphasized	 the	 importance	 of	 immersive,	 contextual,	 and	
motivational	strategies	in	teaching	Arabic	speaking	skills	in	non-Arab	countries.	Research	by	
Almelhes	highlights	the	role	of	task	value	and	self-regulated	learning	(Almelhes,	2024),	while	
Muhammad	 Jundi	 et	 al.	 (2024)	 show	 that	 immersive	 programs	 foster	 not	 only	 language	
proficiency	 but	 also	 soft	 skills	 and	 student	 confidence.	 Similarly,	 Badenhorst	 et	 al.	 (2023)	
found	that	language	immersion	shapes	pedagogical	identity	and	intercultural	awareness.	In	
contrast,	 studies	 by	 Arifin	 &	 Ismail	 (2011)	 and	 Aladdin	 &	 Musa	 (2014)	 point	 out	 the	
limitations	 of	 traditional	 and	 distance-based	 instruction	 in	 Malaysia.	 These	 findings	
underscore	the	need	for	intensive,	practical	approaches—such	as	Mukhayyam	al-‘Arabī—to	
bridge	the	gap	between	curriculum	goals	and	real-life	Arabic-speaking	competence.	

Unlike	prior	studies	that	offer	general	insights	into	Arabic	language	camps	or	overlook	
Southeast	 Asian	 contexts,	 this	 study	 uniquely	 combines	 a	 rigorous	mixed-methods	 design	
with	 cultural	 collaboration	 between	 Indonesian	 instructors	 and	 Malaysian	 students.	 It	
explores	pedagogical	 strategies,	psychological	 shifts,	 and	sociolinguistic	dynamics	within	a	
localized	Mukhayyam	al-‘Arabī	setting.	The	novelty	lies	in	showing	how	short-term,	culturally	
contextualized	 immersion	by	non-native	but	 regionally	 aligned	 educators	 can	 significantly	
enhance	speaking	fluency	and	confidence	in	an	area	previously	underexplored	in	Malaysia.	

Immersion	 programs	 like	Mukhayyam	 al-‘Arabī	 bridge	 the	 gap	 between	 theoretical	
knowledge	and	communicative	competence	by	fostering	real-time	interaction	and	reducing	
anxiety.	However,	few	empirical	studies	in	Malaysia	have	assessed	such	programs'	linguistic	
and	 psychological	 impacts.	 This	 research	 addresses	 that	 gap	 by	 examining	 the	 program’s	
effectiveness	 in	developing	speaking	skills	among	Form	Four	students	at	Maktab	Mahmud	
Yan.	

This	 research	 aims	 To	 evaluate	 the	 extent	 of	 improvement	 in	 students’	 speaking	
fluency,	 coherence,	 and	 pronunciation	 after	 participating	 in	 the	 Mukhayyam	 al-‘Arabī	
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immersion	program.	To	explore	students’	perceptions	regarding	their	confidence,	motivation,	
and	engagement	in	speaking	Arabic	within	an	immersive	learning	environment.	To	identify	
the	key	instructional	elements	and	environmental	factors	that	contributed	to	the	program's	
effectiveness	and	distinguish	it	from	conventional	classroom-based	methods.	

In	 Malaysia,	 many	 Arabic	 students	 still	 face	 difficulties	 developing	 their	 Mahārah	
Kalam,	despite	their	engagement	in	formal	Arabic	language	programs.	While	students	acquire	
theoretical	knowledge	of	Arabic,	they	often	struggle	with	fluency	and	confidence	in	real-life	
communication	(Mohd	Rushdi	&	Asbulah,	2023).	This	suggests	a	significant	gap	between	the	
formal	 educational	 framework	 and	 the	 practical	 application	 of	 the	 language	 in	 everyday	
interactions.	 As	 a	 result,	 students	may	 understand	 Arabic	 in	written	 form	 but	 hesitate	 to	
actively	engage	in	spoken	communication	(Amiri	&	Puteh,	2022).	

Arabic	 language	 education	 is	 essential	 in	 the	 Malaysian	 educational	 landscape,	
particularly	in	religious	schools	and	higher	education	institutions	(Hanifansyah	&	Mahmudah,	
2024).	However,	the	effectiveness	of	these	programs	in	fostering	functional	language	skills,	
especially	speaking,	remains	a	concern	(Zhang	et	al.,	2020).	many	Arabic	language	courses	in	
Malaysia	are	heavily	centred	around	grammar	and	reading	(Al	Farisi	et	al.,	2024;	Kamsin	&	
Mohamad,	2020),	often	at	 the	expense	of	 interactive	speaking	practice	 (Abdul	Ghani	et	al.,	
2021).	This	finding	aligns	with	previous	studies	on	teaching	methodology	for	Arabic	speaking	
skills,	which	suggest	that	learners	prefer	a	more	communicative	approach	that	emphasizes	
practical	application	and	oral	feedback	over	rote	memorization	(Haron,	2012).	To	address	this	
issue,	 the	Mukhayyam	al-‘Arabī	 program	was	 introduced	 in	Malaysia	 as	 an	 extracurricular	
initiative	to	enhance	students'	Arabic	speaking	proficiency.	The	program	aims	to	create	an	
immersive	 environment	 for	 students	 to	 practice	 conversational	 Arabic	 through	 various	
interactive	activities	and	real-world	scenarios.		

This	study	aims	to	investigate	the	effectiveness	of	the	Mukhayyam	al-‘Arabī	program	in	
improving	students'	Arabic	speaking	skills	in	Malaysia.	This	study	will	examine	the	program's	
impact	 on	 students'	 oral	 communication	 abilities	 and	 identify	 any	 challenges	 or	 obstacles	
encountered	 during	 its	 implementation.	 The	 research	 will	 be	 conducted	 using	 a	 mixed-
methods	approach,	combining	quantitative	data	from	pre-	and	post-program	assessments	of	
students'	 speaking	 skills	 and	 qualitative	 data	 gathered	 through	 interviews	 with	 program	
participants	and	facilitators.		

The	 findings	of	 this	 study	will	 contribute	 to	 the	understanding	of	effective	 teaching	
methodologies	 for	 developing	 Arabic	 speaking	 proficiency,	 particularly	 in	 the	 Malaysian	
context.	 This	 traditional	 approach,	 emphasising	 theoretical	 knowledge,	 limits	 students'	
opportunities	to	build	fluency	in	spontaneous,	conversational	Arabic.	

2. METHODS	
The	participants	in	this	study	were	60	students	(30	male	and	30	female)	from	Marhalah	

Robi'ah	 (Form	Four)	 at	Maktab	Mahmud	Yan,	Kedah,	Malaysia,	 aged	16–17	 years.	 All	 had	
completed	 foundational	 Arabic	 courses	 and	 were	 enrolled	 in	 the	 Mukhayyam	 al-‘Arabī	
program	 from	 November	 27	 to	 December	 27,	 2022.	 The	 selection	 was	 based	 on	 their	
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intermediate	Arabic	proficiency.	A	control	group	was	not	included,	as	the	study	focused	on	
evaluating	the	development	of	students	actively	engaged	in	the	program.	Ethical	approval	was	
obtained,	and	informed	consent	was	secured	from	all	participants.	

This	study	employed	a	mixed-methods	design	(Robert	K,	2014),	combining	quantitative	
and	 qualitative	 approaches.	 The	 quantitative	 component	 involved	 pre-and	 post-tests	 to	
measure	 speaking	 proficiency,	 focusing	 on	 fluency,	 coherence,	 grammatical	 accuracy,	 and	
pronunciation.	 These	 were	 evaluated	 through	 structured	 oral	 interviews	 and	 role-play	
activities.	Descriptive	statistics	and	paired	t-tests	were	used	to	analyze	improvement	levels.	

The	qualitative	component	 followed	an	exploratory	case	 study	approach	 (Creswell	&	
Creswell,	 2020),	 with	 data	 collected	 via	 semi-structured	 interviews	 and	 direct	 classroom	
observations.	Data	were	analyzed	thematically	to	explore	changes	in	confidence,	motivation,	
and	 engagement	 (Adeoye-Olatunde	 &	 Olenik,	 2021;	 Ding,	 2023).	 Triangulation	 across	
interviews,	observational	notes,	and	documentation	such	as	lesson	plans	and	reflection	logs	
enhanced	the	study’s	validity	(Balcom	et	al.,	2021).	

While	offering	valuable	insights	into	immersive	Arabic	instruction,	this	study	is	limited	
by	its	single-site	focus,	lack	of	a	control	group,	and	reliance	on	self-reported	data,	which	may	
constrain	the	generalizability	and	long-term	interpretation	of	its	outcomes.	

3. RESULTS	AND	DISCUSSION	
3.1	Results	

Undoubtedly,	the	psychological	factor	plays	a	crucial	role	in	determining	the	success	
or	failure	of	this	learning	method	(Al-Assaf,	2021).	So,	naming	Mukhayyam	al-‘Arabī	rather	
than	the	Arabic	language	course	generally	gives	the	impression	of	being	friendly	and	not	
too	 serious	but	 fun,	with	 specific	 results	 in	 learning	Arabic.	Hence,	 naming	 the	Arabic	
language	learning	program	also	determines	the	influence	of	learning	nuances.	

The	Mukhayyam	al-‘Arabī	program,	conducted	from	November	27	to	December	27,	
2022,	involved	60	students	(30	male	and	30	female)	from	Marhalah	Robi'ah	(Form	Four)	
at	Maktab	Mahmud	Yan,	Kedah,	Malaysia,	aged	between	16	and	17	years.	Pre-	and	post-
test	analyses	revealed	significant	improvements	in	students'	Mahārah	Kalam	(speaking	
skills).	 Specifically,	 there	 was	 an	 average	 increase	 of	 85%	 in	 key	 indicators	 such	 as	
fluency,	coherence,	grammatical	accuracy,	and	pronunciation.	

	
Table	1.	Student	Perceptions	of	the	Mukhayyam	al-‘Arabī	Program	

No	 Statement	 Strongly	
Agree	 Agree	Neutral	Disagree	 Strongly	

Disagree	

1	
I	 feel	 more	 confident	 speaking	 Arabic	 after	
participating	 in	 the	 Mukhayyam	 al-‘Arabī	
program.	

45	 13	 2	 0	 0	
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No	 Statement	 Strongly	
Agree	 Agree	Neutral	Disagree	 Strongly	

Disagree	

2	
The	 teaching	 methods	 from	 Indonesia's	
instructors	 helped	 improve	 my	 Arabic	
speaking	skills.	

46	 12	 2	 0	 0	

3	 The	learning	environment	during	the	program	encouraged	me	to	use	Arabic	more	often.	 44	 13	 1	 0	 0	

4	
I	 find	 the	 materials	 provided	 during	 the	
program	relevant	and	helpful	in	improving	my	
Arabic	speaking	ability.	

47	 11	 1	 0	 0	

5	
Activities	 like	 role-playing	 and	 group	
discussions	made	me	more	active	in	speaking	
Arabic.	

44	 13	 1	 0	 0	

6	 I	 find	 this	 program	 effectively	 improves	 my	fluency	and	smoothness	in	speaking	Arabic.	 48	 12	 0	 0	 0	

7	
The	 teaching	 provided	 during	 the	 program	
made	 me	 braver	 speaking	 Arabic,	 even	 if	 I	
made	mistakes.	

46	 13	 1	 0	 0	

8	 The	Mukhayyam	 al-‘Arabī	 program	 increased	my	motivation	to	study	Arabic	further.	 47	 11	 1	 0	 0	

9	
The	 three-week	 program	 duration	 was	
sufficient	 to	 improve	 my	 speaking	 skills	
significantly.	

45	 13	 2	 0	 0	

10	
I	would	recommend	the	Mukhayyam	al-‘Arabī	
program	 to	my	 friends	who	want	 to	 improve	
their	Arabic	speaking	skills.	

49	 10	 1	 0	 0	

	
The	 quantitative	 analysis	 of	 the	Mukhayyam	 al-‘Arabī	 program	 revealed	 highly	

positive	outcomes.	96.67%	of	students	reported	improved	confidence	in	speaking	Arabic,	
with	 75%	 strongly	 agreeing.	 Over	 95%	 affirmed	 the	 effectiveness	 of	 Indonesian	
instructors'	 methods,	 and	 more	 than	 70%	 noted	 that	 the	 immersive,	 enjoyable	
environment	 encouraged	 frequent	 Arabic	 use.	 These	 findings	 highlight	 the	 program’s	
success	in	fostering	a	supportive,	communicative	atmosphere.	However,	the	absence	of	a	
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control	group	limits	causal	conclusions,	as	 improvements	may	also	stem	from	external	
factors.	Despite	this,	the	triangulated	mixed-methods	approach	strengthens	the	study’s	
validity.	 Future	 research	 should	 incorporate	 control	 groups	 to	 isolate	 program	effects	
better.	

Overall,	the	data	shows	that	the	Mukhayyam	al-‘Arabī	program	was	highly	effective,	
with	 most	 students	 strongly	 affirming	 that	 their	 speaking	 abilities,	 confidence,	 and	
motivation	to	learn	Arabic	improved	significantly.	The	high	percentage	of	Strongly	Agree	
responses	 demonstrates	 that	 the	 immersive	 approach	 and	 teaching	 methodologies	
profoundly	impacted	the	students'	linguistic	development.	Quantitative	data	showed	that	
pre-test	scores	indicated	a	general	hesitance	in	spontaneous	Arabic	conversations,	with	
reliance	on	basic	phrases.	Post-test	scores	demonstrated	enhanced	fluency	and	the	ability	
to	construct	more	complex	sentences,	reflecting	increased	speaking	proficiency.	

Qualitative	interviews	showed	that	around	90%	of	students	felt	more	motivated	and	
enthusiastic	 about	 learning	 Arabic,	 attributing	 their	 confidence	 gains	 to	 the	 engaging	
teaching	methods	 of	 Indonesian	 educators.	 Observations	 confirmed	 increased	 student	
participation	in	conversations,	debates,	and	discussions.	Instructor	feedback	emphasized	
the	success	of	interactive	strategies	like	role-playing	and	language	games.	Triangulated	
data	 from	 interviews,	 observations,	 and	 documentation	 revealed	 consistent	 themes:	
higher	motivation,	reduced	anxiety,	and	greater	willingness	to	speak	Arabic.	One	student	
remarked,	“I	used	to	be	afraid	of	making	mistakes,	but	now	I	feel	more	comfortable	speaking	
even	if	I'm	not	perfect.”	These	findings	affirm	that	the	program	fostered	linguistic	growth	
and	a	supportive	emotional	environment.	

Improvement	of	Students’	Speaking	Proficiency	
The	 findings	 indicate	 a	 significant	 improvement	 in	 students’	 Arabic	 speaking	

proficiency	after	participating	in	the	Mukhayyam	al-‘Arabī	program.	The	post-test	results	
showed	 a	 remarkable	 average	 increase	 of	 85%	 across	 indicators	 such	 as	 fluency,	
coherence,	grammatical	accuracy,	and	pronunciation.	Before	the	program,	most	students	
relied	 heavily	 on	memorized	 phrases	 and	 struggled	 to	 construct	 spontaneous	 speech.	
However,	 the	 immersive	 experience	 enabled	 them	 to	 produce	 longer,	 more	 complex,	
coherent	utterances,	signalling	real	growth	in	their	communicative	abilities.	

Student	Motivation	and	Confidence	Through	Immersive	Experience	
The	Mukhayyam	al-‘Arabī	program	is	an	innovative	response	to	the	 limitations	of	

conventional	 Arabic	 language	 education	 in	 Malaysia.	 Derived	 from	 the	 Arabic	 word	
"Mukhayyam,"	 meaning	 "camp"	 or	 "camping,"	 the	 “camp	 environment.	 Unlike	 regular	
classroom	 settings,	 this	 program	 immerses	 students	 in	 an	 Arabic-speaking	 context,	
encouraging	them	to	communicate	exclusively	in	Arabic.	

The	immersive	environment	of	the	camp	played	a	pivotal	role	in	boosting	learners’	
confidence	 and	 motivation.	 Most	 students	 agreed	 that	 being	 surrounded	 by	 Arabic	
throughout	 the	 day	 compelled	 them	 to	 engage	 more	 actively	 in	 conversations.	 One	
participant	 shared,	 “Before	 the	 camp,	 I	was	 always	 nervous	 to	 speak	Arabic,	 and	also,	 I	
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cannot	speak	English	at	all,	but	during	the	program,	everyone	spoke	Arabic,	so	I	felt	like	I	
had	no	choice	but	to	join	in.	It	made	me	realize	I	could	speak	more	than	I	thought.”	Another	
student	commented,	“It	felt	like	we	lived	in	an	Arabic-speaking	country.	We	spoke	Arabic	
during	lessons,	meals,	and	even	during	breaks.	This	helped	me	think	and	respond	directly	in	
Arabic.”	

These	 insights	 demonstrate	 that	 reducing	 language	 anxiety	 through	 immersive	
environments	can	significantly	enhance	students'	fluency.	Within	such	settings,	learners	
feel	more	 linguistically	 capable	and	emotionally	 supported,	which	encourages	 them	 to	
engage	in	speaking	activities	even	when	they	make	mistakes.	

Triangulated	 data	 from	 semi-structured	 interviews,	 classroom	 observations,	 and	
program	documentation	further	validated	these	outcomes.	Observations	recorded	during	
the	three-week	program	noted	increasing	student	engagement,	spontaneous	Arabic	use	
during	non-academic	times,	and	higher	participation	in	group	discussions.	Interview	data	
revealed	 themes	 of	 increased	 self-efficacy,	 peer	 support,	 and	 enjoyment	 of	 learning	
Arabic.	 Documentation,	 including	 reflective	 journals	 and	 daily	 activity	 logs,	 showed	 a	
consistent	rise	in	students’	Arabic	usage	across	multiple	academic,	social,	and	recreational	
domains.	These	qualitative	findings	strongly	support	the	quantitative	results,	indicating	
that	 the	Mukhayyam	al-‘Arabī	 program	effectively	 fostered	 both	 linguistic	 competence	
and	emotional	readiness	for	active	language	use.	

Key	Pedagogical	Elements	of	the	Program	
Interviews	with	teachers	and	facilitators	revealed	several	instructional	components	

that	 contributed	 to	 the	program's	 success.	These	 include	using	 the	Arabic-only	policy,	
interactive	 activities	 such	 as	 role-playing	 and	 group	 discussions,	 and	 a	 consistently	
supportive	atmosphere.	One	instructor	stated,	“We	didn’t	just	teach	sentence	structures—
we	designed	daily	routines	and	social	activities	that	made	them	‘need’	to	speak	Arabic.	That’s	
what	 gave	 them	 the	 courage	 to	 use	 the	 language	 freely.”	 These	 methods	 reflect	 the	
principles	of	experiential	learning,	allowing	students	to	internalize	the	language	through	
use	rather	than	rote	memorization.	

Quantitative	Findings	
The	Mukhayyam	al-‘Arabī	program,	conducted	from	November	27	to	December	27,	

2022,	involved	60	students	(30	male	and	30	female)	from	Marhalah	Robi'ah	(Form	Four)	
at	Maktab	Mahmud	Yan,	Kedah,	Malaysia.	Pre-	and	post-test	analyses	revealed	significant	
improvements	in	students'	speaking	skills.	Specifically,	there	was	an	average	increase	of	
85%	 in	 key	 indicators	 such	 as	 fluency,	 coherence,	 grammatical	 accuracy,	 and	
pronunciation.	

Students’	 responses	 to	 the	program	evaluation	 statements	were	overwhelmingly	
positive.	For	example,	96.67%	agreed	or	strongly	agreed	that	their	confidence	in	speaking	
Arabic	 improved,	and	95%	agreed	that	the	Indonesian	 instructors'	methods	effectively	
enhanced	their	speaking	skills.	The	highest	approval	was	seen	in	statements	regarding	
the	 learning	 environment	 and	 fluency	 development,	 with	 more	 than	 90%	 selecting	
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“Strongly	Agree.”	
These	 quantitative	 findings	 confirm	 the	 effectiveness	 of	 short-term	 immersion	

programs	 in	 fostering	measurable	 gains	 in	 oral	 communication,	 even	within	 a	 limited	
timeframe.	

Qualitative	Findings	
a. Interview	Insights	

Qualitative	 data	 from	 semi-structured	 interviews	 revealed	 a	 notable	
psychological	 shift	 among	students.	Approximately	90%	of	participants	 reported	
increased	motivation	 and	 reduced	 fear	 of	 speaking	 Arabic.	Many	 attributed	 this	
change	to	the	culturally	sensitive	teaching	methods	and	consistent	use	of	Arabic	in	
both	formal	and	informal	settings.	

Students	highlighted	that	the	immersive	nature	of	the	camp	made	Arabic	feel	
more	 natural	 and	 emotionally	 safe.	 One	 student	 noted,	 “Before	 the	 camp,	 I	 was	
always	nervous	to	speak	Arabic.	But	during	the	program,	everyone	spoke	Arabic,	so	
I	felt	I	had	no	choice	but	to	join	in.”	Another	mentioned,	“We	even	used	Arabic	during	
meals	and	casual	breaks—it	felt	like	we	were	in	an	Arabic-speaking	country.”	

b. Observation-Based	Insights	
Observational	data	 reinforced	 the	 interview	 findings.	During	 the	 first	week,	

students	were	 generally	 hesitant	 and	 responded	 in	Arabic	 only	when	 prompted.	
However,	they	began	initiating	conversations	independently	in	various	contexts	by	
the	second	and	third	weeks.	

Key	 moments	 observed	 include	 Spontaneous	 debates	 in	 Arabic	 on	 daily	
themes,	such	as	“Social	Media:	Harm	or	Benefit?”	Use	of	functional	Arabic	phrases	
like	“Alaa	Hisaabii?”	 (“On	My	Treat”)	and	“Lā	afham,	aʿīd	 	Kalamak	min	faḍlik”	 (“I	
don’t	 understand,	 please	 repeat”)	 during	 non-class	 interactions.	 Active	
volunteerism	in	role-playing	sessions,	with	students	expressing	eagerness	to	speak	
and	often	asking	for	repeat	opportunities.	

Observers	noted	that	over	70%	of	participants	used	Arabic	voluntarily	during	
unstructured	 times	 by	 the	 third	 week.	 Students	 were	 seen	 using	 Arabic	 in	
dormitories,	cafeterias,	and	even	during	recreational	breaks,	which	reflected	a	deep	
internalization	 of	 language	 use.	 The	 environment	 fostered	 peer-to-peer	
encouragement	as	students	corrected	and	supported	one	another	in	Arabic.	

These	qualitative	 findings,	 triangulated	with	documentation	and	reflections,	
demonstrate	that	the	 immersive	setting	contributed	to	 linguistic	competence	and	
emotional	readiness,	cultural	confidence,	and	social	engagement—factors	essential	
for	long-term	speaking	proficiency.	

3.2	Discussion	
The	Mukhayyam	 al-‘Arabī	 program	 offers	 strong	 evidence	 for	 the	 effectiveness	 of	

immersive	learning	in	Arabic	language	acquisition.	Unlike	traditional	methods	emphasising	
grammar	 and	 translation	 (Kamsin	&	Mohamad,	 2020),	 this	 approach	 prioritizes	 authentic	
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communication	 and	 learner	 engagement,	 addressing	 affective	 and	 cognitive	 barriers	 to	
speaking	proficiency.	Prior	studies	show	limited	classroom	interaction	hinders	fluency	(Arifin	
&	Ismail,	2011),	and	minimal	contextual	practice	limits	real	usage	(Aladdin	&	Musa,	2014).	In	
contrast,	this	program	enables	consistent	spontaneous	speech,	aligning	with	Almalhes	(2024)	
on	the	importance	of	intrinsic	motivation	and	strategic	engagement.	

Supporting	Jundi	et	al.	(2024),	the	camp	environment	fostered	linguistic	growth,	soft	
skills,	 and	 group	unity.	 The	program’s	 cultural	 contextualization,	 facilitated	by	 Indonesian	
instructors,	 created	 a	 hybrid	 immersion	 model	 relevant	 to	 Malaysian	 learners—bridging	
familiarity	and	pedagogical	novelty.	This	study	fills	a	gap	in	research	on	Arabic	education	in	
non-Arab	contexts	by	offering	data-driven	insights	into	a	successful	three-week	immersion.	

Teaching	Arabic	 in	 foreign,	 especially	 non-Arabic-speaking	 countries,	 poses	distinct	
challenges	(Soliman	&	Khalil,	2024).	While	Arabic	is	widely	taught	in	Malaysia	(Ritonga	et	al.,	
2021),	many	students	struggle	with	confidence	and	fluency	in	real-life	communication	due	to	
limited	practice	opportunities	(Kamsin	&	Mohamad,	2020).	The	program	addressed	this	gap	
effectively.	 Findings	 from	 Maktab	 Mahmud	 Yan	 show	 an	 85%	 improvement	 in	 fluency,	
coherence,	 pronunciation,	 and	 grammatical	 accuracy—confirming	 the	 value	 of	 immersive	
learning	in	accelerating	oral	skills	(Costigan	&	Brink,	2020;	Trebits	et	al.,	2022).	

The	impressive	85%	improvement	observed	in	just	three	weeks	can	be	theoretically	
justified	through	existing	literature	on	short-term	immersion.	A	study	by	Zailani	et	al.	(2018)	
on	 an	 Arabic	 camp	 in	 Selangor,	 Malaysia,	 demonstrated	 that	 intensive	 and	 interactive	
activities—such	as	al-muqabalah	al-maftuhah	and	al-munazarah	al-maftuhah—substantially	
increased	 students’	 confidence	 and	 speaking	 abilities	 within	 only	 three	 days.	 Similarly,	
programs	 like	 the	Daurah	Lughawiyyah	 in	 Indonesia	have	 reported	notable	 gains	 through	
daily	 exposure	 to	 structured	 communicative	 tasks	 (Al	 Farisi	 et	 al.,	 2024;	 Hanifansyah	 &	
Mahmudah,	 2025;	 Mahmudah,	 2025;	 Zailani	 et	 al.,	 2018).	 These	 initiatives	 are	 rooted	 in	
experiential	learning	theory	and	Vygotsky’s	Zone	of	Proximal	Development,	which	highlight	
the	role	of	social	interaction	and	emotional	engagement	in	accelerating	language	acquisition.	
The	 Al	 Mukhoyyam	 Al	 Arabi	 program,	 facilitated	 by	 culturally	 familiar	 instructors,	
successfully	concentrated	these	elements	into	a	highly	immersive	and	emotionally	supportive	
format—thereby	explaining	the	substantial	outcomes	achieved	within	a	short	timeframe.	

Student	 interviews	 revealed	 that	 the	 immersive	 environment	 reduced	 anxiety	 and	
encouraged	 active	 Arabic	 speaking,	 highlighting	 the	 role	 of	 affective	 factors	 in	 language	
learning.	One	 student	 shared,	 “Before	 the	 camp,	 I	was	 always	 nervous	 to	 speak	Arabic.	 But	
during	the	program,	everyone	was	speaking	Arabic,	so	I	felt	like	I	had	no	choice	but	to	join	in.”	
This	 supports	 Zhang	 and	 Tan	 (2024),	 who	 emphasized	 the	 anxiety-reducing	 effect	 of	
immersion.	 The	 program’s	 Arabic-only	 policy,	 real-life	 tasks,	 and	 interactive	methods	 like	
role-playing	 reflect	 experiential	 learning	 principles	 (Hamidiyyah	 et	 al.,	 2024)	 and	 create	
practical	communication	needs.	One	instructor	noted,	“We	designed	routines	that	made	them	
‘need’	to	speak	Arabic.”	

These	outcomes	contrast	with	traditional	instruction	in	Malaysia,	which	often	relies	on	
grammar	 and	 translation	 (Abdul	 Ghani	 et	 al.,	 2021;	 Haron,	 2012)	 and	 face	 limitations	 in	
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distance	learning	(Arifin	&	Ismail,	2011).	The	findings	align	with	Jundi	et	al.	(2024),	portraying	
Mukhayyam	 al-Lughah	 as	 a	 holistic	 learning	 community,	 and	 Ridwan	 et	 al.	 (2024),	 who	
emphasize	linguistic	intelligence	developed	through	immersive	student	activities.	

From	a	motivational	perspective,	 the	Mukhayyam	al-‘Arabī	 program	aligns	with	 the	
findings	 of	 	 (Almelhes,	 2024),	 who	 found	 that	 students	 with	 high	 task	 value	 and	 strong	
motivational	strategies	tend	to	perform	better.	The	program	naturally	increased	their	sense	
of	 task	 value	 by	 embedding	 Arabic	 into	 students’	 daily	 lives	 and	 making	 communication	
essential	 for	 participation.	 This	 is	 consistent	 with	 the	 self-regulated	 learning	 framework,	
where	intrinsic	motivation	and	meaningful	task	design	are	key	to	effective	engagement.	

Additionally,	the	collaboration	between	Indonesian	and	Malaysian	educators	played	a	
pivotal	role	in	shaping	the	camp's	atmosphere	and	instructional	design.	This	cross-cultural	
exchange	 enriched	 pedagogical	 practices,	 offering	 diverse	 strategies	 rooted	 in	 immersive	
learning	 theory	and	practical	experience	(Badenhorst	et	al.,	2023).	The	student’s	ability	 to	
adapt	and	engage	in	Arabic	within	such	a	dynamic	environment	underscores	the	pedagogical	
value	of	combining	cultural	immersion	with	linguistic	practice.	

Beyond	the	empirical	results,	this	study	offers	a	crucial	contribution	to	the	theoretical	
discourse	 on	 second	 language	 acquisition	 (SLA)	 (Atkinson	 et	 al.,	 2025;	 Han	 et	 al.,	 2023),	
particularly	in	the	context	of	Arabic	as	a	foreign	language	in	Southeast	Asia	(Allès	&	Tho	Seeth,	
2021;	Calafato,	2020;	Gu	&	Coluzzi,	2024;	Lee	et	al.,	2022).	By	situating	the	Mukhayyam	al-
‘Arabī	program	within	 the	 framework	of	 immersive	 learning	and	sociocultural	 theory,	 this	
research	affirms	Vygotsky’s	concept	of	the	Zone	of	Proximal	Development	(ZPD)	(Dai,	2023;	
Fjermestad	et	al.,	2025;	Gehlot,	2021;	Ness,	2022;	Rahman,	n.d.;	Xi	&	Lantolf,	2021),	where	
learners’	linguistic	competence	is	enhanced	through	guided	interaction	within	a	meaningful	
social	 context	 (Chan	 et	 al.,	 2022;	 Moorhouse	 et	 al.,	 2023;	 Zhai	 &	 Wibowo,	 2023).	 The	
program’s	success	in	significantly	boosting	students’	fluency,	coherence,	and	communicative	
confidence	illustrates	the	transformative	power	of	authentic	language	exposure,	far	beyond	
what	 is	 typically	achieved	 in	conventional	grammar-heavy	classrooms	(Al-khresheh,	2024;	
Huang,	 2023;	 Tran	 et	 al.,	 2023).	 Moreover,	 the	 findings	 reinforce	 the	 value	 of	 emotional	
engagement	and	social	bonding	in	language	acquisition,	elements	often	underrepresented	in	
traditional	pedagogical	models	(Farley	&	Burbules,	2022;	Tripp	&	Waight,	2024;	Wang	et	al.,	
2021;	 Yazdani,	 2024;	 Zheng	 et	 al.,	 2024).	 The	 inclusion	 of	 cross-cultural	 instructors	 from	
Indonesia	 introduced	 an	 additional	 layer	 of	 intercultural	 communication	 and	 pedagogical	
innovation	(Mariyono	et	al.,	2025;	Saito	&	Ludecke,	2024),	offering	a	unique	case	of	Southeast	
Asian	 intra-regional	collaboration	 in	Arabic	education	(Ahsan,	2025;	Hanieh,	2024;	Knight,	
2024;	Sato	et	al.,	2023;	Shu	&	Gu,	2023).	This	aspect	not	only	enhances	the	authenticity	of	the	
immersion	but	also	introduces	a	model	of	best	practices	that	can	be	adapted	across	diverse	
educational	 institutions	 (Bizami	 et	 al.,	 2023;	 Wang	 et	 al.,	 2021).	 Importantly,	 this	 study	
responds	 to	 the	 growing	 global	 call	 for	 pedagogies	 beyond	 rote	 learning	 toward	 fostering	
learner	 agency,	 self-confidence,	 and	 oral	 autonomy	 in	 foreign	 language	 use	 (Shan	&	 Shan,	
2023;	 Yakavets	 et	 al.,	 2023).	 This	 study	 bridges	 the	 gap	 between	 theory	 and	 practice	 by	
showing	that	well-designed	short-term	immersion,	grounded	in	strong	pedagogies,	can	yield	
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results	 comparable	 to	 longer	 programs	 and	may	 be	more	 sustainable	 in	 resource-limited	
contexts.	The	 success	of	 the	 three-week	Mukhayyam	al-‘Arabī	 supports	 Zhang,	Winke,	 and	
Clark	 (2020),	 who	 found	 that	 practical	 short-term	 immersion	 significantly	 boosts	 oral	
proficiency.	

The	 findings	 reinforce	 support	 for	 immersive,	 interactive,	 and	 student-centred	
methods	 in	 Arabic	 language	 education.	 The	 study	 confirms	 both	 cognitive	 and	 affective	
benefits	 and	 its	 success	 in	 Southeast	 Asia,	 particularly	 for	 learners	 of	 Arabic	 as	 a	 third	
language—positions	 this	 localized,	 cross-cultural	 immersion	 model	 as	 a	 transformative	
approach	for	language	acquisition	in	similar	contexts.	

4.	CONCLUSION	
This	study	employed	a	mixed-methods	approach	to	evaluate	the	effectiveness	of	the	

Mukhayyam	 al-‘Arabī	 program	 in	 improving	 Arabic	 speaking	 skills	 among	 secondary-level	
students	 in	 Malaysia.	 Based	 on	 pre	 and	 post-program	 assessments,	 quantitative	 findings	
revealed	a	substantial	85%	average	improvement	across	key	speaking	indicators—fluency,	
coherence,	 grammatical	 accuracy,	 and	 pronunciation.	 These	 statistical	 results	 affirm	 the	
program’s	 capacity	 to	 enhance	 productive	 language	 skills	 within	 a	 short-term	 immersive	
format.	 Complementing	 these	 outcomes,	 qualitative	 data	 from	 semi-structured	 interviews	
and	classroom	observations	revealed	heightened	 learner	confidence,	 increased	motivation,	
and	a	positive	emotional	shift	in	language	engagement.	Students	consistently	reported	feeling	
more	comfortable	initiating	conversations	in	Arabic,	attributing	their	growth	to	the	Arabic-
only	 environment	 and	 the	 culturally	 empathetic	 facilitation	 by	 Indonesian	 instructors.	
Observations	further	confirmed	that	students	actively	used	Arabic	beyond	academic	settings,	
indicating	a	deep	internalization	of	communicative	competence.	

Through	data	triangulation,	this	study	concludes	that	Mukhayyam	al-‘Arabī	is	effective	
in	fostering	linguistic	accuracy	and	instrumental	in	building	psychological	readiness	and	self-
confidence—critical	components	in	second	language	acquisition.	These	findings	offer	strong	
empirical	 support	 for	 integrating	 short-term,	 culturally	 grounded	 immersion	 programs	 in	
Arabic	language	education,	especially	in	non-Arabic-speaking	Muslim	contexts	like	Malaysia.	

5.	REFERENCES	
Abdul	Ghani,	K.,	Noh,	A.	S.,	&	Ahmad	Bukhari,	N.	I.	(2021).	Linguistic	Features	Differences	in	

Arabic	Textbooks	Used	at	Islamic	Schools	in	Malaysia.	KEMANUSIAAN	The	Asian	Journal	
of	Humanities,	28(1),	151–169.	https://doi.org/10.21315/kajh2021.28.1.7	

Adeoye-Olatunde,	 O.	 A.,	 &	 Olenik,	 N.	 L.	 (2021).	 Research	 and	 scholarly	 methods:	 Semi-
structured	 interviews.	 JACCP:	 	 JOURNAL	 OF	 THE	 AMERICAN	 COLLEGE	 OF	 CLINICAL	
PHARMACY,	4(10),	1358–1367.	https://doi.org/10.1002/jac5.1441	

Ahsan,	M.	J.	(2025).	Cultivating	a	culture	of	learning:	The	role	of	leadership	in	fostering	lifelong	
development.	 The	 Learning	 Organization,	 32(2),	 282–306.	
https://doi.org/10.1108/TLO-03-2024-0099	

Al	Farisi,	M.	Z.,	Maulani,	H.,	Hardoyo,	A.	B.,	Khalid,	S.	M.,	&	Saleh,	N.	(2024).	Investigating	Arabic	
language	teaching	materials	based	on	Indonesian	folklore:	An	ethnographic	study	on	



	
	

Vol.	8	No.	1	|	55-70	
ALSUNIYAT,	P-ISSN:	2615-7241,	E-ISSN:	2721-480X	

 66	
		

the	folktale	of	“Bandung.”	Asian	Education	and	Development	Studies,	13(2),	134–149.	
https://doi.org/10.1108/AEDS-07-2023-0082	

Aladdin,	A.,	&	Musa,	N.	(2014).	Arabic	Language	Courses	for	Students	at	the	Faculty	of	Law	
UKM	-	Importance	and	Challenges.	Procedia	-	Social	and	Behavioral	Sciences,	118,	51–
55.	https://doi.org/10.1016/j.sbspro.2014.02.007	

Alamer,	 A.,	 &	 Almulhim,	 F.	 (2021).	 The	 Interrelation	 Between	 Language	 Anxiety	 and	 Self-
Determined	Motivation;	A	Mixed	Methods	Approach.	Frontiers	in	Education,	6,	618655.	
https://doi.org/10.3389/feduc.2021.618655	

Al-Assaf,	D.	M.	 (2021).	 Challenges	of	Distance	Learning	 in	Language	Classes:	Based	on	 the	
Experience	 of	 Distance	 Teaching	 of	 Arabic	 to	 Non-native	 Speakers	 in	 Light	 of	 the	
Coronavirus	Pandemic.	 Journal	of	Language	Teaching	and	Research,	12(3),	444–451.	
https://doi.org/10.17507/jltr.1203.15	

Al-khresheh,	M.	H.	 (2024).	The	role	of	presentation-based	activities	 in	enhancing	speaking	
proficiency	among	Saudi	EFL	students:	A	quasi-experimental	study.	Acta	Psychologica,	
243,	104159.	https://doi.org/10.1016/j.actpsy.2024.104159	

Allès,	 D.,	 &	 Tho	 Seeth,	 A.	 (2021).	 From	 Consumption	 to	 Production:	 The	 Extroversion	 of	
Indonesian	 Islamic	 Education.	 TRaNS:	 Trans	 -Regional	 and	 -National	 Studies	 of	
Southeast	Asia,	9(2),	145–161.	https://doi.org/10.1017/trn.2021.6	

Almelhes,	 S.	 (2024).	 Enhancing	 Arabic	 Language	 Acquisition:	 Effective	 Strategies	 for	
Addressing	 Non-Native	 Learners’	 Challenges.	 Education	 Sciences,	 14(10),	 1116.	
https://doi.org/10.3390/educsci14101116	

Amiri,	F.,	&	Puteh,	M.	(2022).	Strategies	to	Overcome	Communication	Apprehension	during	
Academic	Presentations:	A	Case	of	 International	Students	 in	Malaysian	Universities.	
Journal	 of	 Intercultural	 Communication,	 21(2),	 34–43.	
https://doi.org/10.36923/jicc.v21i2.12	

Arifin,	Z.,	&	Ismail,	Z.	(2011).	Arabic	Speaking	Skills	as	a	PBJJ	Course:	Between	Objectives	and	
Reality.	 Procedia	 -	 Social	 and	 Behavioral	 Sciences,	 18,	 534–536.	
https://doi.org/10.1016/j.sbspro.2011.05.078	

Atkinson,	D.,	Mejía-Laguna,	J.,	Ribeiro,	A.	C.,	Cappellini,	M.,	Kayi-Aydar,	H.,	&	Lowie,	W.	(2025).	
Relationality,	interconnectedness,	and	identity:	A	process-focused	approach	to	second	
language	acquisition	and	teaching	(SLA/T).	The	Modern	Language	Journal,	109(S1),	39–
63.	https://doi.org/10.1111/modl.12982	

Badenhorst,	 P.,	 Martin,	 D.,	 &	 Smolcic,	 E.	 (2023).	 Critical	 consciousness	 development	 for	
teachers	 of	multilingual	 learners:	 A	 cultural/linguistic	 immersion	 program	 shaping	
early	 teaching	 careers.	 Teaching	 and	 Teacher	 Education,	 136,	 104376.	
https://doi.org/10.1016/j.tate.2023.104376	

Balcom,	S.,	Doucet,	S.,	&	Dubé,	A.	(2021).	Observation	and	Institutional	Ethnography:	Helping	
Us	 to	 See	 Better.	 Qualitative	 Health	 Research,	 31(8),	 1534–1541.	
https://doi.org/10.1177/10497323211015966	

Bizami,	N.	A.,	Tasir,	Z.,	&	Kew,	S.	N.	(2023).	Innovative	pedagogical	principles	and	technological	
tools	 capabilities	 for	 immersive	 blended	 learning:	 A	 systematic	 literature	 review.	



	
	

Vol.	8	No.	1	|	55-70	
ALSUNIYAT,	P-ISSN:	2615-7241,	E-ISSN:	2721-480X	

 67	
		

Education	 and	 Information	 Technologies,	 28(2),	 1373–1425.	
https://doi.org/10.1007/s10639-022-11243-w	

Calafato,	R.	(2020).	Learning	Arabic	in	Scandinavia:	Motivation,	metacognition,	and	autonomy.	
Lingua,	246,	102943.	https://doi.org/10.1016/j.lingua.2020.102943	

Chan,	S.	M.	H.,	Mamat,	N.	H.,	&	Nadarajah,	V.	D.	(2022).	Mind	your	language:	The	importance	
of	English	language	skills	in	an	International	Medical	Programme	(IMP).	BMC	Medical	
Education,	22(1),	405.	https://doi.org/10.1186/s12909-022-03481-w	

Costigan,	R.	D.,	&	Brink,	K.	E.	(2020).	Developing	Listening	and	Oral	Expression	Skills:	Pillars	
of	Influential	Oral	Communication.	Journal	of	Management	Education,	44(2),	129–164.	
https://doi.org/10.1177/1052562919890895	

Creswell,	J.	W.	(2021).	A	Concise	Introduction	to	Mixed	Methods	Research.	SAGE	Publications,	
Inc.	

Creswell,	J.	W.,	&	Creswell,	J.	D.	(2020).	Research	Design:	Qualitative,	Quantitative,	and	Mixed	
Methods	Approaches.	SAGE	Publications.	

Dai,	D.	W.	(2023).	What	do	second	language	speakers	really	need	for	real-world	interaction?	
A	needs	analysis	of	L2	Chinese	interactional	competence.	Language	Teaching	Research,	
13621688221144836.	https://doi.org/10.1177/13621688221144836	

Daud,	W.	A.	A.	W.,	Teck,	W.	K.,	Ghani,	M.	T.	A.,	&	Ramli,	S.	(2020).	M-Learning	Boost	Students’	
Motivation	 in	 Learning	 Arabic	 Language	 Proficiency	 for	 Elementary	 Level.	Horizon	
Research	Publishing,	8(10),	4384–4392.	https://doi.org/10.13189/ujer.2020.081004	

Ding,	 M.	 (2023).	 A	 mixed-method	 study	 of	 the	 impact	 of	 high-immersion	 virtual	 reality	 on	
Foreign	Language	Speaking	Anxiety.	https://doi.org/10.5525/GLA.THESIS.84029	

Farley,	 I.	 A.,	 &	 Burbules,	 N.	 C.	 (2022).	 Online	 education	 viewed	 through	 an	 equity	 lens:	
Promoting	engagement	and	success	for	all	learners.	Review	of	Education,	10(3),	e3367.	
https://doi.org/10.1002/rev3.3367	

Fjermestad,	K.	W.,	Wallin,	M.	H.,	Naujokat,	F.,	McLeod,	B.	D.,	Silverman,	W.	K.,	Öst,	L.-G.,	Lerner,	
M.	D.,	Heiervang,	E.	R.,	&	Wergeland,	G.	J.	(2025).	Group	cohesion	and	alliance	predict	
cognitive-behavioral	 group	 treatment	 outcomes	 for	 youth	 with	 anxiety	 disorders.	
Cognitive	 Behaviour	 Therapy,	 54(1),	 96–114.	
https://doi.org/10.1080/16506073.2024.2385906	

Gehlot,	L.	 (2021).	Cognitive	Development	by	Zone	of	Proximal	Development	(ZPD):	Gettier	
problem	 &	 Corpus	 Linguistics	 in	 Epistemology.	 Journal	 of	 Education	 Culture	 and	
Society,	12(2),	432–444.	https://doi.org/10.15503/jecs2021.2.432.444	

Gu,	C.,	&	Coluzzi,	P.	 (2024).	Presence	of	 ‘ARABIC’	 in	Kuala	Lumpur’s	multilingual	 linguistic	
landscape:	Heritage,	religion,	identity,	business	and	mobility.	International	Journal	of	
Multilingualism,	1–31.	https://doi.org/10.1080/14790718.2024.2356215	

Hamidiyyah,	 H.,	 Sutaman,	 S.,	Mustofa,	 S.,	Maimunah,	 I.,	 &	 Nasution,	 R.	 F.	 (2024).	Learning	
Arabic	Speaking	Skills	and	Implications	Guided	by	the	David	A	Kolb	Experiential	Learning	
Cyclein	Higher	Education.	7(1).	http://doi.org/10.17509/alsuniyat.v7i1.67575	

Han,	Z.,	Kang,	E.	Y.,	&	Sok,	S.	 (2023).	The	complexity	epistemology	and	ontology	 in	second	
language	acquisition:	A	critical	review.	Studies	in	Second	Language	Acquisition,	45(5),	



	
	

Vol.	8	No.	1	|	55-70	
ALSUNIYAT,	P-ISSN:	2615-7241,	E-ISSN:	2721-480X	

 68	
		

1388–1412.	https://doi.org/10.1017/S0272263122000420	
Hanieh,	 A.	 (2024).	 Area	 Studies	 and	 Methodological	 Approaches	 to	 the	 New	 Regional	

Dynamics	of	the	Middle	East.	In	G.	Yang,	J.	Zhang,	L.	Liu,	&	X.	Xiong	(Eds.),	Countries	and	
Regions	 (pp.	 21–41).	 Springer	Nature	 Singapore.	 https://doi.org/10.1007/978-981-
97-2835-0_2	

Hanifansyah,	 N.,	 &	Mahmudah,	M.	 (2024).	 Enhancing	 Arabic	 Vocabulary	Mastery	 Through	
Communicative	Strategies:	Evidence	from	Malaysia.	Al-Ta’rib :	Jurnal	Ilmiah	Program	
Studi	 Pendidikan	 Bahasa	 Arab	 IAIN,	 12((2)),	 263–278.	
https://doi.org/10.23971/altarib.v12i2.9082	

Hanifansyah,	 N.,	 &	 Mahmudah,	 M.	 (2025).	 Strategi	 Efektif	 Simplifikasi	 Nahwu	 dalam	
Percakapan	Arab	pada	Kelas	Intensif	Daurah	Ramadhan.	Journal	of	Arabic	Education,	
Linguistics,	 and	 Literature	 Studies,	 3(1),	 34–48.	
https://doi.org/10.51214/jicalls.v3i1.1345	

Haron,	 S.	 C.	 (2012).	 The	 Teaching	 Methodology	 of	 Arabic	 Speaking	 Skills:	 Learners’	
Perspectives.	 Canadian	 Center	 of	 Science	 and	 Education,	 6(2).	
https://doi.org/10.5539/ies.v6n2p55	

Huang,	 H.	 D.	 (2023).	 Examining	 the	 Effect	 of	 Digital	 Storytelling	 on	 English	 Speaking	
Proficiency,	Willingness	to	Communicate,	and	Group	Cohesion.	TESOL	Quarterly,	57(1),	
242–269.	https://doi.org/10.1002/tesq.3147	

Kamsin,	S.	R.,	&	Mohamad,	M.	(2020).	The	Implementation	of	Highly	Immersive	Programme	
(HIP)	 Speaking	 Activities	 in	 Malaysian	 Schools:	 A	 Literature	 Review.	 Creative	
Education,	11(09),	1783–1794.	https://doi.org/10.4236/ce.2020.119130	

Knight,	J.	(2024).	Higher	education	cooperation	at	the	regional	level.	Journal	of	International	
Cooperation	 in	 Education,	 26(1),	 101–115.	 https://doi.org/10.1108/JICE-09-2023-
0021	

Lee,	H.	Y.,	Hamid,	M.	O.,	&	Hardy,	 I.	 (2022).	Characterising	 language	policy	and	planning	 in	
international	 organisations:	 ASEAN	 insights.	 Current	 Issues	 in	 Language	 Planning,	
23(2),	195–213.	https://doi.org/10.1080/14664208.2021.1965742	

Mahmudah,	M.	(2025).	Enhancing	Arabic	Vocabulary	with	Hilyah	Book.	Al-Muhawaroh:	Jurnal	
Pendidikan	Bahasa	Arab	Universitas	Islam	Internasional	Darullughah	Wadda’wah	(UII	
Dalwa),	1(1),	1–11.	https://doi.org/10.38073/almuhawaroh.v1i1.2427	

Mariyono,	 D.,	 Alifatul	 Kamila,	 A.	 N.,	 &	 Alif	 Hidayatullah,	 A.	 N.	 (2025).	 Unity	 in	 diversity:	
Navigating	 global	 connections	 through	 cultural	 exchange.	Quality	 Education	 for	 All,	
2(1),	114–137.	https://doi.org/10.1108/QEA-10-2024-0122	

Mohd	Rushdi,	N.	A.	A.,	&	Asbulah,	L.	H.	(2023).	Higher	Education	Students’	Engagement	and	
Factors	 That	 Constrain	 Students’	 Activeness	 in	 Learning	 Arabic	 Language.	
International	Journal	of	Academic	Research	in	Progressive	Education	and	Development,	
12(2),	Pages	1739-1752.	https://doi.org/10.6007/IJARPED/v12-i2/17265	

Moorhouse,	 B.	 L.,	 Li,	 Y.,	 &	 Walsh,	 S.	 (2023).	 E-Classroom	 Interactional	 Competencies:	
Mediating	and	Assisting	Language	Learning	During	Synchronous	Online	Lessons.	RELC	
Journal,	54(1),	114–128.	https://doi.org/10.1177/0033688220985274	



	
	

Vol.	8	No.	1	|	55-70	
ALSUNIYAT,	P-ISSN:	2615-7241,	E-ISSN:	2721-480X	

 69	
		

Muhammad	Jundi,	Dalle,	M.,	&	Safwan	Rehan.	(2024).	Cultivating	Unity,	Soft	Skills,	and	Arabic	
Proficiency	among	Students:	A	Comprehensive	Exploration	of	Mukhayyam	al-Lughah	
al-Arabiyah	Program.	LISANIA:	Journal	of	Arabic	Education	and	Literature,	8(1),	58–82.	
https://doi.org/10.18326/lisania.v8i1.58-82	

Ness,	 I.	 J.	 (2022).	 Zone	 of	 Proximal	 Development.	 In	 V.	 P.	 Glăveanu	 (Ed.),	 The	 Palgrave	
Encyclopedia	 of	 the	 Possible	 (pp.	 1781–1786).	 Springer	 International	 Publishing.	
https://doi.org/10.1007/978-3-030-90913-0_60	

Nur	Hanifansyah,	Mahmudah,	M.,	&	 Syakur,	 S.	 A.	 (2024).	 Peer	 Tutoring	 as	 a	 Collaborative	
Approach	 in	 Arabic	 Language	 Learning.	 Lahjatuna:	 Jurnal	 Pendidikan	 Bahasa	 Arab,	
4(1),	26–43.	https://doi.org/10.38073/lahjatuna.v4i1.2181	

Rahman,	 M.	 A.	 (2023).	 Translanguaging	 to	 sustain	 multilingual	 communities	 in	 higher	
education	 (Disertasi	 doktoral,	 University	 of	 Wisconsin-Milwaukee).	 University	 of	
Wisconsin-Milwaukee	Digital	Commons.	https://dc.uwm.edu/etd/3325/	

Ritonga,	M.,	Asrina,	A.,	Widayanti,	R.,	Alrasi,	F.,	Julhadi,	J.,	&	Halim,	S.	(2020).	Analysis	of	Arabic	
Language	 Learning	 at	 Higher	 Education	 Institutions	 with	 Multi-Religion	 Students.	
Universal	 Journal	 of	 Educational	 Research,	 8(9),	 4333–4339.	
https://doi.org/10.13189/ujer.2020.080960	

Robert	K,	Y.	(2014).	Case	study	research:	Design	and	methods.	Singapore:	Sage.	
Saito,	E.,	&	Ludecke,	M.	(2024).	Translations:	A	Self-Study	of	Teacher	Education	Practices	of	a	

Non-Native	Speaking	University	Faculty	Teaching	in	Cross-Cultural	Contexts.	Studying	
Teacher	Education,	20(1),	87–106.	https://doi.org/10.1080/17425964.2023.2210281	

Sato,	 S.	 N.,	 Condes	 Moreno,	 E.,	 Rubio-Zarapuz,	 A.,	 Dalamitros,	 A.	 A.,	 Yañez-Sepulveda,	 R.,	
Tornero-Aguilera,	 J.	F.,	&	Clemente-Suárez,	V.	 J.	(2023).	Navigating	the	New	Normal:	
Adapting	Online	and	Distance	Learning	in	the	Post-Pandemic	Era.	Education	Sciences,	
14(1),	19.	https://doi.org/10.3390/educsci14010019	

Shan,	 J.,	 &	 Shan,	 A.	 (2023).	 Exploring	 internationalisation	 of	 higher	 education:	 Chinese	
postgraduate	 students’	 oral	 participation	 in	 English	 during	 their	 experience	 at	 a	 UK	
university.	The	University	of	Edinburgh.	https://doi.org/10.7488/ERA/3445	

Shu,	X.,	&	Gu,	X.	(2023).	An	Empirical	Study	of	A	Smart	Education	Model	Enabled	by	the	Edu-
Metaverse	 to	 Enhance	 Better	 Learning	 Outcomes	 for	 Students.	 Systems,	 11(2),	 75.	
https://doi.org/10.3390/systems11020075	

Soliman,	R.,	&	Khalil,	S.	(2024).	The	teaching	of	Arabic	as	a	community	language	in	the	UK.	
International	 Journal	 of	 Bilingual	 Education	 and	 Bilingualism,	 27(9),	 1246–1257.	
https://doi.org/10.1080/13670050.2022.2063686	

Tran,	 N.	 G.,	 Ha,	 X.	 V.,	 &	 Tran,	 N.	 H.	 (2023).	 EFL	 Reformed	 Curriculum	 in	 Vietnam:	 An	
Understanding	of	Teachers’	Cognitions	and	Classroom	Practices.	RELC	Journal,	54(1),	
166–182.	https://doi.org/10.1177/00336882211043670	

Trebits,	A.,	Koch,	M.	J.,	Ponto,	K.,	Bruhn,	A.-C.,	Adler,	M.,	&	Kersten,	K.	(2022).	Cognitive	gains	
and	socioeconomic	status	in	early	second	language	acquisition	in	immersion	and	EFL	
learning	settings.	International	Journal	of	Bilingual	Education	and	Bilingualism,	25(7),	
2668–2681.	https://doi.org/10.1080/13670050.2021.1943307	

https://dc.uwm.edu/etd/3325/


	
	

Vol.	8	No.	1	|	55-70	
ALSUNIYAT,	P-ISSN:	2615-7241,	E-ISSN:	2721-480X	

 70	
		

Tripp,	 J.	 N.,	 &	 Waight,	 N.	 (2024).	 Co-creating	 a	 community	 of	 belonging	 and	 presence:	
Multilingual	 learners’	 experiences	 of	 science	 and	 language	 learning	 at	 an	 urban,	
inclusive	 STEM-focused	 high	 school.	 Science	 Education,	 108(1),	 25–62.	
https://doi.org/10.1002/sce.21827	

Wang,	Y.,	Derakhshan,	A.,	&	Zhang,	L.	J.	(2021).	Researching	and	Practicing	Positive	Psychology	
in	 Second/Foreign	 Language	 Learning	 and	 Teaching:	 The	 Past,	 Current	 Status	 and	
Future	 Directions.	 Frontiers	 in	 Psychology,	 12,	 731721.	
https://doi.org/10.3389/fpsyg.2021.731721	

Xi,	J.,	&	Lantolf,	J.	P.	(2021).	Scaffolding	and	the	zone	of	proximal	development:	A	problematic	
relationship.	 Journal	 for	 the	 Theory	 of	 Social	 Behaviour,	 51(1),	 25–48.	
https://doi.org/10.1111/jtsb.12260	

Yakavets,	 N.,	Winter,	 L.,	Malone,	 K.,	 Zhontayeva,	 Z.,	 &	Khamidulina,	 Z.	 (2023).	 Educational	
reform	and	 teachers’	 agency	 in	 reconstructing	pedagogical	 practices	 in	Kazakhstan.	
Journal	of	Educational	Change,	24(4),	727–757.	https://doi.org/10.1007/s10833-022-
09463-5	

Yazdani,	 N.	 (2024).	 A	 Pedagogy	 of	 Care	 in	 Academic	 Libraries:	 A	 Framework	 to	 Increase	
Underrepresented	Communities’	Sense	of	Belonging	and	Engagement.	 Journal	of	 the	
Australian	 Library	 and	 Information	 Association,	 73(4),	 505–528.	
https://doi.org/10.1080/24750158.2024.2391224	

Zailani,	 S.,	 Ahmad,	 S.,	 Zainal,	 H.,	 &	 Kaseh	 Abu.	 (2018).	 Kem	Bahasa	 Arab	 Sebagai	Medium	
Pemantapan	Kemahiran	Bahasa	Arab:	Arabic	 Camp	as	An	Enhancement	Medium	 In	
Arabic	Language	Skill.	The	Sultan	Alauddin	Sulaiman	Shah	Journal	(JSASS),	5(2),	1–10.	

Zhai,	C.,	&	Wibowo,	S.	(2023).	A	systematic	review	on	artificial	intelligence	dialogue	systems	
for	enhancing	English	as	 foreign	 language	students’	 interactional	competence	 in	 the	
university.	 Computers	 and	 Education:	 Artificial	 Intelligence,	 4,	 100134.	
https://doi.org/10.1016/j.caeai.2023.100134	

Zhang,	H.,	&	Tan,	H.	 (2024).	Foreign	 language	anxiety	and	study	abroad:	Chinese	students’	
voices	 of	 experiencing	 foreign	 language	 anxiety	 during	 their	 graduate	 study	 in	
Australia.	 Cogent	 Education,	 11(1),	 2367303.	
https://doi.org/10.1080/2331186X.2024.2367303	

Zhang,	 M.	 (2024).	 Enhancing	 self-regulation	 and	 learner	 engagement	 in	 L2	 speaking:	
Exploring	 the	 potential	 of	 intelligent	 personal	 assistants	within	 a	 learning-oriented	
feedback	 framework.	BMC	Psychology,	12(1),	 421.	 https://doi.org/10.1186/s40359-
024-01917-0	

Zhang,	 X.,	 Winke,	 P.,	 &	 Clark,	 S.	 (2020).	 Background	 Characteristics	 and	 Oral	 Proficiency	
Development	 Over	 Time	 in	 Lower-Division	 College	 Foreign	 Language	 Programs.	
Language	Learning,	70(3),	807–847.	https://doi.org/10.1111/lang.12396	

Zheng,	C.,	Zhang,	T.,	Chen,	X.,	Zhang,	H.,	Wan,	J.,	&	Wu,	B.	(2024).	Assessing	learners’	English	
public	 speaking	 anxiety	 with	 multimodal	 deep	 learning	 technologies.	 Computer	
Assisted	Language	Learning,	1–29.	https://doi.org/10.1080/09588221.2024.2351129	


