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A B S T R A C T   A R T I C L E   I N F O 

This study aims to describe the implementation of Social and 
Emotional Learning (SEL) and its relationship with the realization 
of student well-being in early childhood in regular classes at the 
Tiny Ladybug Semarang non-formal institution. This study was 
conducted using a descriptive qualitative approach. Research 
data was collected through interviews, observations, and 
documentation conducted with school principals, teachers, and 
regular class students. Data analysis was carried out through data 
reduction, data presentation, and conclusion drawing. The results 
of the study show that the implementation of social emotional 
learning (SEL) is manifested in various structured activities such 
as morning check, morning talk, circle time, group projects, 
cooperative games, and problem-based learning. This integration 
systematically facilitates the development of the five core 
competencies of SEL. It can be concluded that the 
implementation of SEL at Tiny Ladybug can contribute positively 
to student well-being. The results of this study confirm that 
comprehensive SEL integration contributes to student holistic 
well-being. Theoretically, this study enriches the study of SEL 
integration in the context of students' well-being, and practically 
serves as a reference for teachers in designing learning that is 
oriented towards students' social-emotional development. 
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1. INTRODUCTION 
 

Emotional intelligence plays an important role in individual success, both academically 
and socially. Emotional intelligence is an important component in the educational process, 
therefore efforts to develop emotional intelligence must be systematically integrated into 
learning activities. The concept of emotional intelligence was originally formulated by Peter 
Salovey and John D. Mayer in the field of psychology, which examines an individual's ability 
to understand and manage emotions. The concept has gained growing attention and has 
evolved significantly within academic discourse and contemporary educational practices. 
Over time, it has been further strengthened theoretically and increasingly implemented 
across diverse learning contexts (Nasution et al., 2023).  Research shows that emotional 
intelligence has a more significant contribution in determining an individual's future success 
than focusing solely on cognitive intelligence (Maldonado & Márquez, 2023). 

Social and emotional learning has emerged as an important approach and element in 
education. Social and emotional development in children is the foundation for building self-
awareness, empathy, responsibility, and self-control. In education, social and emotional 
learning aims to help students develop social and emotional skills. Students with high 
emotional intelligence generally have the reflective capacity to recognize, understand, and 
adaptively regulate emotional dynamics, so that through this ability, students can maintain 
their emotional stability and not be easily dominated by negative emotions (Fitriani et al., 
2025). 

Social emotional learning in early childhood makes the learning process more real and 
meaningful for children. A previous study conducted at an early childhood education 
institution showed that the implementation of SEL had a consistent impact on students, 
particularly in terms of academic improvement, reduction of problematic behavior, and 
increased emotional well-being (Suriati et al., 2025). In addition, through SEL, children can 
acquire knowledge related to emotion regulation through various techniques and relaxation 
exercises, which can help children manage their emotions from an early age (Yulianti & 
Sidik, 2024). This previous study further emphasizes that SEL is an important component in 
early childhood education. Furthermore, good social-emotional development from an early 
age can influence children's ability to adapt, interact, and achieve well-being in their 
subsequent development (Fitriya & Indriani, 2022). This is based on the understanding that 
early childhood is a golden age, where character and emotional development need to be 
guided systematically (Rasyid, 2021). 

Previous studies have shown that Social and Emotional Learning (SEL) enhances student 
engagement and participation in learning. Study results indicate that the implementation of 
SEL can improve learning motivation, social interaction, and students’ active engagement in 
the learning process (Minarti et al., 2025). Furthermore, the implementation of SEL 
integrated into the curriculum and supported by teacher readiness has proven to be more 
effective in creating a supportive learning environment and enhancing student engagement 
(Prijambodo & Punggeti, 2025). Other findings also indicate that SEL-based learning 
activities, such as reflection, discussion, and collaborative work, can strengthen positive 
interactions between teachers and students and encourage active engagement in the 
learning process (Nasrudin et al., 2025). 

Although these previous studies provide a comprehensive overview of the effectiveness 
of SEL, most of them tend to be literature reviews or focus on final outcomes, meaning the 
research remains secondary and does not present direct empirical data from 
implementation practices in the field. Consequently, contextual dynamics, implementation 
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challenges, and variations in classroom practices are not depicted in depth. Consequently, 
the SEL implementation process, the dynamics of teacher–student interactions, and 
contextual challenges in the field have not been described in depth. Therefore, further 
research is needed on how SEL practices are integrated into daily learning activities and 
their direct relationship to student well-being. 

Based on the limitations of previous studies, this study was conducted to examine in 
depth the implementation of social emotional learning in supporting student welfare by 
directly exploring the practice of SEL implementation in one of the classrooms at an early 
childhood institution. Based on initial observations related to the application of social-
emotional learning in early childhood education, Tiny Ladybug Education Center is a non-
formal early childhood education institution that combines the national curriculum, namely 
deep learning, with an eclectic approach, which is a combination of various leading 
educational approaches such as Montessori, Reggio Emilia, and HighScope. This 
combination reflects the institution's commitment to providing a meaningful, contextual 
learning process that is oriented towards the holistic developmental needs of children. The 
purpose of this study is not only to confirm the positive impact of SEL as found in previous 
literature reviews, but also to provide a concrete picture of how this approach is applied and 
interpreted in the context of a particular educational institution. 

Based on the importance of early SEL development and the unique characteristics of 
Tiny Ladybug Education, namely the application of an eclectic curriculum combined with the 
national standard curriculum, this study conducted a more in-depth assessment of how SEL 
is integrated into the learning process in regular classes and the extent to which this 
implementation contributes to student well-being. Therefore, this study focuses on the 
implementation of social emotional learning (SEL) in supporting student well-being in 
regular classes at Tiny Ladybug Education Center. 

2. METHOD 
 

This study employed a descriptive qualitative approach using a case study method. The 
research aimed to obtain an in-depth understanding of the implementation of Social.  Case 
studies were chosen because this research did not aim to generalize findings broadly, but 
rather to gain a holistic understanding of the processes, interactions, and experiences of 
subjects in implementing SEL. In the context of this research, this study was conducted to 
examine how social emotional learning is implemented in early childhood education 
institutions at Tiny Ladybugs Semarang. Qualitative research emphasizes an in-depth 
understanding of social reality through the description, interpretation, and meaning-making 
of phenomena in a holistic and natural context (Wulan et al., 2025). A case study method 
was applied to explore comprehensively the implementation of social emotional learning 
within a specific educational setting, namely the Tiny Ladybug Education Center. The 
research was conducted at Tiny Ladybug Education Center, located at Jalan Kelud Raya No. 
2, Semarang City, Central Java, Indonesia. The study was carried out over a period of two 
months, from October 21 to December 20, 2025. 

2.1. Semi-structured interview 
Semi-structured interviews were conducted with the principal and regular classroom 

teachers at Tiny Ladybug Education Center. This interview technique was chosen to obtain 
in-depth information about the participants' experiences, perceptions, and practices related 
to the implementation of social emotional learning (SEL) in regular classrooms. The 
interviews focused on the implementation of SEL activities and their perceived impact on 

http://dx.doi.org/10.17509/cd.v17i1.96710


Hanany et al., Implementation of social emotional learning (SEL) in supporting student well-being …  | 32 

DOI: http://dx.doi.org/10.17509/cd.v17i1.96710  

p- ISSN 2087-1317 e- ISSN 2621-8321 

student well-being. All interviews were conducted with the participants' consent, recorded, 
and transcribed verbatim to ensure data accuracy. 

2.2. Document analysis 
Document analysis was conducted to support and reinforce the data obtained from the 

interviews. The documents analyzed included learning tools, learning activity records, 
student progress reports, and other supporting documents related to the implementation of 
social emotional learning in regular classes at the Tiny Ladybug Education Center. 

2.3. Data analysis methods 
The data analysis process in this study focused on the systematic interpretation of data 

obtained from interviews, observations, and document analysis. Data analysis was carried 
out through the stages of data reduction, data presentation, and conclusion drawing 
(Kaharuddin, 2020). These stages aim to gain a comprehensive understanding of the 
implementation of social emotional learning and its impact on the well-being of students in 
regular classes at the Tiny Ladybug Education Center. To ensure the credibility of the 
research findings, source and technique triangulation were used. 

2.4. interview data analysis 
Data analysis began with the process of transcribing all interview recordings verbatim to 

ensure data accuracy. The interview transcripts were then carefully reviewed and read 
repeatedly to gain a comprehensive understanding of the participants' responses. Next, the 
data is coded and categorized based on themes that emerge related to the implementation 
of social emotional learning (SEL) and its impact on student well-being. Relevant statements 
are selected, interpreted, and organized to identify patterns and key findings in line with the 
research objectives. 

2.5. Document data analysis 
Document data analysis was conducted by systematically reviewing the collected 

documents, including learning tools, learning activity records, student progress reports, and 
other supporting documents related to the implementation of social emotional learning in 
regular classrooms. These documents were analyzed to find evidence of SEL implementation 
in learning practices and to reinforce the findings obtained from interview and observation 
data. The results of the document analysis were then compared and integrated with other 
data sources to increase the validity of the research results. 

3. RESULTS 
3.1. Implementation of social emotional learning in regular classes at Tiny Ladybug 

Education Center 
The implementation of SEL in regular classes at Tiny Ladybug Education Center is 

integrated into daily learning activities. It is applied through structured learning activities in 
the learning process. This implementation can be seen in the opening activities, core 
activities, and closing activities that are designed to support the continuous social and 
emotional development of students. 

Implementation of SEL in opening activities at Tiny Ladybug Education Center 
Opening activities are activities carried out at the beginning of the learning process as an 

effort to prepare students physically and psychologically before entering the main activities. 
Based on the results of the interviews obtained, the implementation of SEL in opening 
activities at Tiny Ladybug is carried out through the activities presented in Table 1. 
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Table 1. Implementation of social emotional learning (SEL) in opening activities 
Learning 

Activity 

Description of Activity SEL 

Competency 

Social-Emotional Development Objective 

Morning 

Check 

Students share their current 

state or feelings before 

starting the lesson. 

Self-

Management 

To help teachers identify students’ 

emotional readiness for learning and to 

encourage students to regulate and 

recognize their emotional states. 

Morning 

Talk 

Teachers and students have a 

brief conversation about the 

students' news and 

circumstances that morning. 

Self-

Awareness 

To support students in recognizing and 

expressing their emotions while 

strengthening positive teacher–student 

relationships. 

Circle 

Time 

Teachers and students sit in a 

circle to share stories, 

experiences, or feelings. 

Social 

Awareness 

To develop empathy, active listening skills, 

and the ability to understand and respect 

peers’ perspectives. 

Source: Researcher analysis (2025) 

Based on Table 1 above, it shows that through various activities, students are given the 
opportunity to express their feelings, share experiences, and listen to their peers' stories. 
This shows that opening activities not only serve to set the tone for the class, but also 
become a means of fostering emotional awareness and building positive social relationships 
between students and teachers. 

Implementation of SEL in core learning activities at Tiny Ladybug Education Center 
The core activity is the main activity in the learning process that contains learning 

activities to achieve planned learning objectives. At this stage, students are actively involved 
in various meaningful learning activities. Based on the results of observations and 
interviews, the implementation of SEL in core activities at Tiny Ladybug is carried out 
through the activities presented in Table 2. 

Table 2. Implementation of social emotional learning (SEL) in core learning activities 

Learning 
Activity 

Description of Activity SEL 
Competency 

Social-Emotional Development 
Objective 

Independent 
Task 

Students complete learning 
tasks, prepare their stationery, 
and organize their desks 
independently. 

Self-
Management 

To foster independence, 
responsibility, and the ability to 
regulate oneself during the learning 
process. 

Group Project 
Students work in small groups 
to complete a shared task 
collaboratively. 

Social 
Awareness 

To develop cooperation, 
communication skills, and the ability 
to build positive social relationships. 

Role Play 
Students act out different social 
roles related to the learning 
theme. 

Relationship 
Skills 

To develop the ability to understand 
social situations, build empathy, and 
improve communication skills. 

Cooperative 
Games 

Team-based games, such as ball 
relay activities, that emphasize 
teamwork and collaboration. 

Relationship 
Skills 

To promote mutual respect, 
cooperation, and the development 
of healthy social relationships. 

Problem-Based 
Learning 

The teacher presents problems 
related to students’ real-life 
experiences for them to solve 
collaboratively. 

Responsible 
Decision-
Making 

To develop critical thinking, 
decision-making skills, and a sense 
of responsibility for the choices 
made. 

Source: Researcher analysis (2025) 

http://dx.doi.org/10.17509/cd.v17i1.96710


Hanany et al., Implementation of social emotional learning (SEL) in supporting student well-being …  | 34 

DOI: http://dx.doi.org/10.17509/cd.v17i1.96710  

p- ISSN 2087-1317 e- ISSN 2621-8321 

Based on Table 2 above, the implementation of SEL in core learning activities at Tiny 
Ladybug Education Center is integrated through various activities. Through these activities, 
students not only gain academic learning experiences, but also develop social skills such as 
cooperation, respect for opinions, and decision-making to solve problems. 

Implementation of SEL in closing activities at Tiny Ladybug Education Center 
Closing activities are the final stage in the learning process, which aims to end learning 

activities in a focused and meaningful manner. At this stage, teachers help students 
summarize and reflect on their learning and reinforce their understanding. Based on the 
results of observations and interviews, the implementation of SEL in core activities at Tiny 
Ladybug is carried out through activities presented in Table 3. 

Table 3. Implementation of social emotional learning (SEL) in closing activities 

Learning 
Activity 

Description of Activity SEL 
Competency 

Social-Emotional Development 
Objective 

Learning 
Reflection 

The teacher and students discuss 
their learning experiences and the 
emotions they experienced during 
the learning activities. 

Self-
Management 

To help students understand their 
learning experiences and enhance 
their emotional awareness. 

Simple 
Relaxation 

Students sit quietly, practice 
breathing exercises, and express 
gratitude or appreciation. 

Self-
Management 

To help students calm themselves, 
manage stress, and cultivate 
positive emotions after the 
learning activities. 

Source: Researcher analysis (2025) 

Based on Table 3 above, SEL was implemented in the closing activities of the Tiny 
Ladybug regular class through learning reflection activities and simple relaxation exercises. 
These activities provided space for students to express their experiences and feelings during 
the learning process. Through these activities, students were encouraged to reflect on their 
learning experiences more consciously, while developing the ability to recognize and 
manage their emotions positively. 

3.2 The Impact of social emotional learning (SEL) Implementation on Student Well-Being 
in Regular Classes 

The results of the study indicate that the implementation of social emotional learning 
has an impact on the well-being of students in regular classes at Tiny Ladybug Education 
Center. The results of this study are based on interviews and observations conducted with 
teachers and children in regular classes at Tiny Ladybug Education Center. The findings show 
that the implementation of social emotional learning plays an important role in the 
comprehensive well-being of students. This refers to the main dimensions of well-being, 
namely having, loving, being, and health (Anggreni & Immanuel, 2020). These dimensions 
provide an overall picture of the influence of SEL on student well-being in regular classes at 
Tiny Ladybug Education Center. 

1) Having 
This dimension refers to several aspects, including the physical environment, learning 

environment, and school services (Kurnaengsih et al., 2024). Based on the findings obtained 
in regular classes at Tiny Ladybug Education Center, there are several things that indicate 
that the application of SEL is able to create a safe, comfortable, and supportive classroom 
atmosphere for students. This can be seen in the physical environment of the regular classes 
at Tiny Ladybugs Education Center, which has a structured and functional learning corner 
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layout, the use of diverse teaching materials, and visual media that help students express 
their emotions. In addition, in terms of the learning environment, regular classes at Tiny 
Ladybug Education Center implement an in-depth learning curriculum through an eclectic 
approach, so that in practice, teachers can select and combine various learning methods 
such as project-based learning, circle time, cooperative games, and reflective activities that 
support students' social and emotional skills.  Furthermore, in terms of school services, Tiny 
Ladybug Education Center provides health and counseling services that are accessible to all 
students. In terms of health services, all students are given daily physical monitoring, basic 
treatment when they feel uncomfortable, and coordination with parents if students require 
medical follow-up. Meanwhile, in terms of counseling services, the institution has a student 
counseling record to monitor student development, which is used to continuously monitor 
children's behavior and emotions. This shows that student welfare at Tiny Ladybug in terms 
of school conditions is well fulfilled.   

2) Loving 
The dimension of loving refers to social relationships, in this case including the social 

learning environment, student-teacher relationships, and relationships with classmates 
(Anggreni & Immanuel, 2020). Based on the findings obtained regular classes at Tiny 
Ladybug Education Center, circle time activities provide space for students to build a sense 
of togetherness between friends and teachers. Through circle time activities, positive 
relationships are created between students and their classmates, between students and 
teachers, and an emotionally safe classroom atmosphere is fostered. Based on the results of 
observations and interviews obtained in the regular classes at Tiny Ladybug Education 
Center, there were no indications of bullying behavior in the classroom. This shows that the 
fulfillment of student welfare in the loving dimension has been very well met. 

3) Being 
Being is defined as a condition that enables students to learn and develop according to 

their interests, potential, and abilities (Wa’alin & Munandar, 2024). Based on the findings 
obtained in the Tiny Ladybug class, the institution has a morning check and morning talk 
program to fulfill this dimension. In practice, the morning check is conducted at the 
beginning of the learning activity to identify students' physical and emotional conditions and 
their readiness to learn. Through this activity, each student can express their feelings 
verbally and non-verbally, ensuring that students feel cared for, supported, and recognized. 
Furthermore, after the morning check activity, the morning talk activity continues, where 
students and teachers have a short discussion session before and after carrying out 
activities. In this activity, all students can share stories about their feelings, experiences, or 
things they are thinking about. This activity aims to make every child feel valued, listened to, 
and accepted during the learning process. 

4) Health 
The health dimension relates to student health, where students are in good physical 

health and have a healthy mental state (Ramadhani et al., 2024). In this dimension, The Tiny 
Ladybug Education Center provides health services and counseling for all students in its 
regular classes. The institution provides physical health services that include routine 
monitoring of students' physical condition, such as regular growth and development checks, 
personal hygiene checks, and monitoring of students' eating patterns. In addition, the 
institution also provides health education for students' parents regarding their children's 
developmental stages. Meanwhile, in terms of mental health services, the institution has a 
counseling program to help students deal with social problems. The institution keeps 
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student counseling records containing information related to emotional and social 
development, as well as observations of student behavior. These records serve to identify 
problems that may arise in students, so that teachers and parents can take appropriate 
follow-up action to support the optimal development of students.  

DISCUSSION 
 

The implementation of social emotional learning at Tiny Ladybug Education Center is 
carried out by integrating various learning activities designed to develop and foster attitudes 
that are in line with the social emotional learning aspects of students. Tiny Ladybug 
Education Center implements various learning approaches by combining elements of deep 
learning, the Montessori method, Reggio Emilia, and HighScope. This comprehensive 
strategy allows learning activities to be tailored to students' learning needs. Thus, the 
institution can ensure that all aspects of SEL develop optimally through systematic 
integration in every learning process, so that students' social-emotional competencies can 
grow to their fullest potential. 

The results of the study show that morning talk activities are carried out to develop self-
awareness. Through these activities, students can recognize, express, and describe their 
feelings, experiences, and circumstances. These findings indicate that morning talk activities 
are effective in developing students' self-awareness competencies. Within the SEL 
framework developed by CASEL, self-awareness includes the ability to recognize emotions, 
thoughts, and their influence on behavior. Self-awareness is the foundation for managing 
emotions and other social skills (Nasution et al., 2023). Therefore, morning talk activities are 
a pedagogical strategy for building the foundation of self-regulation. Relevant to these 
research results, based on a previous study conducted by Ramadhoni (2025), it was found 
that morning talk activities provide significant benefits, including training and preparing 
students, providing motivational encouragement, and shaping positive attitudes and 
behaviors before starting the learning process. In addition, morning talk activities can build 
a more positive classroom atmosphere, improve social skills, and support the overall 
learning process (Maulana & Kaniadewi, 2025).  

In terms of self-management, the institution has morning check and learning reflection 
activities that integrate SEL. In practice, through morning check and learning reflection 
activities, each student can identify the emotions they feel before and after learning 
activities. Through these activities, in addition to identifying their emotions, students are 
also given the opportunity to manage their emotions independently through breathing 
exercises or activities that can calm excessive emotional pressure. These findings show that 
morning check and learning reflection activities contribute to developing students' self-
management competencies. Within the framework of SEL developed by CASEL, self-
management includes the ability to regulate emotions, control impulses, and manage stress 
effectively. This is in line with the concept of emotional intelligence which emphasizes the 
importance of emotional management skills as the foundation for social and academic 
success (Nasution et al., 2023). The results of this study are supported by Piquero & Rocque 
(2020) in their study, which provides a place to recognize and control children's emotions, 
facilitating fun activities that can provide opportunities for children to practice self-control. 
Through several activities such as drawing and writing, children can be helped to vent their 
excessive emotions in a positive way.    

Furthermore, social awareness integrated into circle time and group projects is an 
effective means of fostering empathy towards the surrounding environment. In practice, 
through circle time and group projects, students can interact directly with their peers to 
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share opinions, collaborate, share experiences, and express their feelings. Circle time 
activities provide students with valuable opportunities to understand the emotional states 
of their peers. This encourages the development of perspective-taking skills, which are an 
important component of emotional intelligence. These findings are in line with the concept 
of emotional intelligence, which states that the ability to understand others’ emotions is a 
fundamental basis for building strong social relationships (Nasution et al., 2023). Reviewed 
through Lev Vygotsky's theory, group project activities help students develop a shared 
understanding through interaction and dialogue. This pedagogical approach supports 
students' social-emotional development by allowing them to acquire knowledge through 
direct experience with their environment. In line with the results of this study, based on 
previous research conducted by Hanabella & Candra, (2021), it shows that circle time 
activities can have an impact on students, especially in terms of increasing empathy, such as 
mutual respect and the ability to understand other people's perspectives. Furthermore, in 
line with previous research conducted by Anik & MR (2024), group project activities can 
build students' social and emotional aspects through interactions with their environment. In 
line with these previous studies, it shows that circle time and group projects contribute to 
improving students' social skills, allowing them to interact more easily with their social 
environment and be more confident in expressing their opinions. 

The relationship skills aspect, which is carried out through role-playing and cooperative 
games, provides space for students to create positive interactions with their surroundings 
(Mwariko & Kurniati, 2024). In its application, through role-playing activities, students can 
recognize and express various emotions based on the characters and situations they play. 
Through role-playing, students can develop an understanding of social dynamics and hone 
their interpersonal communication skills in real life. This is in line with the principles of 
Albert Bandura's social learning theory, which states that individuals acquire knowledge 
through observation, imitation, and direct experience in social interactions (Samsir, 2022). 
Furthermore, the results of this study are supported by the findings of research conducted 
by Mawardah & Puri (2025), which shows that through role-playing, children can simulate 
real-life situations and conditions, thereby enabling them to develop social skills and learn 
to communicate positively with their surroundings. Through cooperative games, students 
can interact and work in groups, which encourages their social skills. This is reviewed 
through the perspective of Lev Vygotsky's sociocultural theory, where social interaction in 
group projects allows students to build understanding through collaboration and dialogue. 
These findings are also relevant to previous research conducted by Karmina et al. (2024), 
where cooperative learning becomes a SEL activity, where students work together and 
depend on each other, thereby increasing students' social awareness. 

Then, Responsible Decision-Making is carried out through activities using a problem-
based learning approach. In its application, through learning activities using this approach, 
teachers act as facilitators who present simple problems that are relevant to students' daily 
lives. Next, students are guided to identify problems, gather the necessary information, and 
formulate alternative solutions. This learning process encourages students to make 
decisions and consider the risks that may arise, while also learning to take responsibility for 
each choice they make (Fadhil et al., 2023). The application of PBL is in line with Jean 
Piaget's constructivist perspective, which states that knowledge is constructed through 
experience and thought processes (Salsabillah & Utami, 2023). In the context of problem 
situations, students are encouraged to develop critical and reflective thinking skills before 
formulating solutions. The results of the research found in Tiny Ladybugs are in line with 
previous research conducted by Prijambodo & Punggeti (2025), which explained that 
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through the application of PBL integrated with SEL, it involves cooperation between 
students, constructive conflict resolution, and collaborative problem-solving activities. 

Meanwhile, regarding the integration of SEL into learning activities that support student 
well-being, through various SEL-supporting activities, learning not only builds a socially, 
emotionally, and mentally healthy environment, but also creates a safe, inclusive learning 
climate that makes students feel valued and supported so they can learn and develop 
optimally (Prijambodo & Punggeti, 2025). Through various learning activities that are 
designed in a diverse manner and tailored to the needs of students, this effort reflects an 
increase in student well-being, particularly in the dimension of having. Providing interactive 
and enjoyable learning can increase student engagement, which is essential for effective 
teaching. A positive learning environment encourages students to become more involved in 
the learning process (Jejen, 2024). In a previous study conducted by Minarti et al. (2025), it 
was shown that learning activities integrated through SEL contribute to improving students' 
interpersonal relationships and strengthening their social involvement in the school 
environment. These findings confirm that the application of SEL can foster student well-
being in the loving dimension, particularly in terms of warm, empathetic, and supportive 
social relationships. 

Furthermore, morning check and morning talk activities play an important role in 
fulfilling the dimension of being, where these activities provide space for students to 
express themselves and actualize their personal potential. Providing reflective space at the 
beginning of learning allows students to build awareness of their condition, both 
emotionally and psychologically. These findings are in line with research conducted by 
Hanum and Maryani, which shows that the habit of morning activities contributes 
significantly to building positive social interactions in the school environment. In the context 
of this study, morning check and morning talk activities serve as strategic means to foster 
constructive two-way communication between students and their peers as well as with 
teachers. In addition, these activities also provide space for students to express themselves, 
develop emotional awareness, and optimize their personal and social potential in a more 
focused manner (Hanum & Maryani, 2023). Then, Tiny Ladybug Education Center shows its 
support for physical and mental health, which is integrated through health and counseling 
services as well as recording students' emotional development. This shows attention to the 
dimension of health as part of student well-being. This is supported by research conducted 
by Hunter as cited Richter et al. (2022), which explains that collaboration between schools 
and mental health services is carried out to improve the mental health and well-being of 
students in Southwest Sydney, especially among students with special needs. 

The results of the study show that the integration of social emotional learning (SEL) in 
education contributes to strengthening students' social-emotional competencies and 
improving their well-being. The development of SEL aspects, ranging from self-awareness, 
self-regulation, social awareness, social relationship skills, to responsible decision-making, 
encourages students to understand themselves and their environment more positively. 
These competencies foster emotional security, facilitate the development of healthy 
relationships, build self-confidence, and encourage good adaptation in the daily learning 
process. Therefore, improving SEL in the framework of early childhood education is a crucial 
foundation for the holistic development of student well-being. 
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4. CONCLUSION 
 

The implementation of social emotional learning (SEL) at Tiny Ladybug Education Center 
has been proven to contribute positively to student well-being. The integration of SEL 
through an eclectic curriculum approach combined with the Deep Learning curriculum 
enables the development of five key competencies. The application of SEL at Tiny Ladybug is 
realized through various learning activities such as morning check, morning talk, circle time, 
group projects, cooperative games, and problem-based learning activities. These activities 
consistently develop the five SEL competencies, which consist of self-awareness, self-
management, social awareness, relationship skills, and responsible decision-making. 
Integrating SEL through student learning activities provides experiences in identifying 
emotions, regulating emotions, creating healthy social relationships, developing empathy, 
and learning to make responsible decisions. The strengthening of SEL carried out by Tiny 
Ladybug has a significant impact on student well-being. Students feel emotionally secure, 
demonstrate confidence, adaptability, and positive socialization in the learning 
environment. Thus, the implementation of SEL at Tiny Ladybug not only supports SEL 
development but also serves as an important foundation in creating holistic, inclusive, and 
sustainable learning oriented towards student well-being. The SEL reinforcement carried out 
by Tiny Ladybug Education Center has a significant impact on student well-being. Students 
feel emotionally secure, demonstrate self-confidence, adaptability, and positive social skills 
in the learning environment.  

This study has limitations in terms of the scope of the subject and the location of the 
research, which was only conducted in one non-formal educational institution, namely the 
Tiny Ladybug Education Center. This condition means that the findings of the study are 
contextual and cannot be generalized to other educational institutions with different 
characteristics, curricula, and student backgrounds. Each institution has its own school 
culture, curriculum implementation patterns, and socio-emotional dynamics, so the 
effectiveness of SEL implementation in supporting student well-being is likely to be 
influenced by these contextual factors. Therefore, further research on various types and 
levels of educational institutions is needed to obtain a more comprehensive picture and 
strengthen the external validity of this study's findings. 

5. ACKNOWLEDGMENT 
 

The author would like to thank everyone who has provided support and contributed to 

this research, especially the supervising lecturer and Tiny LadyBug Education Center. 

6. AUTHORS’ NOTE 
 

The authors declare that there is no conflict of interest regarding the publication of this 

article. This research paper is the author's original work and is free of plagiarism. 

7. REFERENCE 
 
Anik, W., and MR, M. I. F. (2024). Meningkatkan sikap peserta didik melalui social action 

project dan project based learning. Scholaria: Jurnal Pendidikan dan 
Kebudayaan, 14(2), 107-118. https://doi.org/10.24246/j.js.2024.v14.i2.p107-118 

Anggreni, N. M. S., and Immanuel, A. S. (2020). Model school well-being sebagai tatanan 
sekolah sejahtera bagi siswa. Psikobuletin: Buletin Ilmiah Psikologi, 1(3), 146–156. 

http://dx.doi.org/10.17509/cd.v17i1.96710


Hanany et al., Implementation of social emotional learning (SEL) in supporting student well-being …  | 40 

DOI: http://dx.doi.org/10.17509/cd.v17i1.96710  

p- ISSN 2087-1317 e- ISSN 2621-8321 

https://doi.org/10.24014/pib.v1i3.9848 

Fadhil, H. N., Handayani, D., and Darti, P. (2023). Penerapan model problem based learning 
terintegrasi dengan social emotional learning untuk meningkatkan kompetensi sosial 
emosional serta keaktifan dan hasil belajar. Chemistry Education Practice, 6(2), 156. 
https://doi.org/10.29303/cep.v6i2.5636 

Fitriani, I., Alwi, N. A., and Syam, S. S. (2025). Urgensi kecerdasan emosional (emotional 
intelligence) dalam pembentukan karakter peserta didik pada jenjang sekolah dasar: 
Tinjauan teoritis dan implikasinya dalam praktik pendidikan. Jurnal Pendidikan Guru 
Sekolah Dasar, 2(4), 1–11. 

Fitriya, A., Indriani, I., and Noor, F. A. A. (2022). Konsep perkembangan sosial emosional 
anak usia dini di RA Tarbiyatussibyan Ploso Karangtengah Demak. Jurnal 
Raudhah, 10(1). https://doi.org/http://dx.doi.org/10.30829/raudhah.v10i1.1408 

Hanabella, R., and Candra, T. N. P. (2021). Eksplorasi implementasi circle time pada sekolah 
dasar yang menerapkan gerakan sekolah menyenangkan exploring. Jurnal Psikologi 
Teori dan Terapan, 12(1), 1–18. https://doi.org/10.26740/JPTT.V12N1.P1-18 

Hanum, C. B., and Maryani, E. (2023). Pendidikan karakter melalui kegiatan morning activity 
di sekolah dasar Islam di Kota Bandung. Jurnal Basicedu, 7(1), 421–431. 

Jejen, T. (2024). Menciptakan lingkungan belajar yang menyenangkan untuk meningkatkan 
keaktifan siswa kelas III SDN Gempol Kolot 2. Bhinneka: Jurnal Bintang Pendidikan dan 
Bahasa, 3(1), 58-66. https://doi.org/https://doi.org/10.59024/bhinneka.v3i1.1132 

Kaharuddin. (2020). Kualitatif: Ciri dan karakter sebagai metodologi. Equilibrium: Jurnal 
Pendidikan, 9(1), 1–8. https://doi.org/10.26618/equilibrium.v9i1.4489 

Karmina, S., Dyson, B., and Setyowati, L. (2024). Teachers' perspectives on implementing 
cooperative learning to promote social and emotional learning. Jurnal Cakrawala 
Pendidikan, 43(2), 470-479. https://doi.org/10.21831/cp.v43i2.68447 

Kurnaengsih, K., Sumarna, C., Nurhayati, E., and Rosidin, D. N. (2024). Implementation of 
school well-being concept in Islamic religious education learning at madrasah 
ibtidaiyah. Journal of Scientific Research, Education, and Technology (JSRET), 3(4), 
1263-1273. 

Maldonado, I. C., and Márquez, M. D. B. (2023). Emotional intelligence, leadership, and 
work teams: A hybrid literature review. Heliyon, 9(10). 
https://doi.org/https://doi.org/10.1016/j.heliyon.2023.e20356 

Maulana, S., and Kaniadewi, N. (2025). Exploring the supportive classroom environment in 
relation with students ’ willingness to communicate in English. Jurnal Studi Guru dan 
Pembelajaran, 8(2), 1295–1305. 

Mawardah, M., and Puri, R. T. (2025). Penerapan metode bermain peran (role playing) 
dalam meningkatkan perkembangan sosial emosional dan keterampilan berbicara anak 
di RA Muqtadir Palembang. J-CEKI : Jurnal Cendekia Ilmiah, 4(2), 2283–2293. 
https://doi.org/10.56799/jceki.v4i2.7529 

Minarti, A., Rosmilawati, I., and Juansah, D. E. (2025). Implementasi pembelajaran sosial 
emosional (social emotional learning) terhadap kesejahteraan (well-being) siswa 
sekolah dasar: Sistematic literature review. Jurnal Basicedu, 9(4), 811–823. 
https://doi.org/10.31004/basicedu.v9i4.10056 

http://dx.doi.org/10.17509/cd.v17i1.96710


41 | Cakrawala Dini: Jurnal Pendidikan Anak Usia Dini, Volume 17 Issue 1, May 2026 Page 29-42  

DOI: http://dx.doi.org/10.17509/cd.v17i1.96710 
p- ISSN 2087-1317 e- ISSN 2621-8321 

Mwariko, S. A., and Kurniati, E. (2024). The role of teachers in promoting play-based 
learning in STEAM education in early childhood education. Cakrawala Dini: Jurnal 
Pendidikan Anak Usia Dini, 15(2), 203–212. 

Nasrudin, M. H., Nurfauziah, A., Bafaqih, A. A., and Wahyuningsih, Y. (2025). A systematic 
literature review: Analisis implementasi social emotional learning (SEL) pada proses 
pembelajaran di sekolah dasar. Pendas : Jurnal Ilmiah Pendidikan Dasar, 10(4), 303–
331. 

Nasution, F. M., Nasution, H., and Harahap, A. M. (2023). Kecerdasan emosional dalam 
perspektif Daniel Goleman (analisis buku emotional intelligence). Jurnal Hukum Islam 
dan Humaniora, 2(3), 651–659. 

Piquero, A. R., and Rocque, M. (2020). Changing self‐control: Promising efforts and a way 
forward. New Directions for Child and Adolescent Development, 2020(173), 39-47. 
https://doi.org/10.1002/cad.20368 

Prijambodo, R. F. N., and Punggeti, R. N. (2025). Social emotional learning (SEL) untuk 
meningkatkan partisipasi belajar siswa SD. MUBTADI: Jurnal Pendidikan Ibtidaiyah, 
7(1), 64–86. https://doi.org/10.19105/mubtadi.v7i1.20621 

Ramadhani, L. M., Jalal, N. M., and Halima, A. (2024). School well-being as a predictor of 
student engagement in SMA Negeri 4 Bone students. Journal of Correctional 
Issues, 7(2), 300-310. 

Ramadhoni, F. R. (2025). Implementasi pendidikan iman melalui kegiatan morning talk 
dalam pembentukan karakter religius (studi kasus siswa SD Islam Tahfizh Cahaya Quran 
Depok, Jawa Barat Tahun 2022 – 2023). Blantika: Multidisciplinary Jornal, 3(6), 849–
859. 

Rasyid, A. (2021). Konsep dan urgensi penerapan school well-being pada dunia pendidikan. 
Jurnal Basicedu, 5(1), 376–382. https://doi.org/10.31004/basicedu.v5i1.705 

Richter, A., Sjunnestrand, M., Strandh, M. R., and Hasson, H. (2022). Implementing school-
based mental health services: A scoping review of the literature summarizing the 
factors that affect implementation. International Journal of Environmental Research 
and Public Health, 15(9). 

Salsabillah, M., and Utami, F. (2023). The influence of measurement game tools on problem 
solving ability in children ages (3-4) years. Cakrawala Dini: Jurnal Pendidikan Anak Usia 
Dini, 14(1), 43-52. 

Samsir, H. M. (2022). Bandura ’ s modeling theory teori pemodelan Bandura. 2(7), 3067–
3080. 

Suriati, H. I., and Ramadhan, S. (2025). Strategi guru dalam mengembangkan model 
pembelajaran sosial emosional melalui penerapan kurikulum merdeka anak usia dini di 
TK Aisyiyah 1. Pendas : Jurnal Ilmiah Pendidikan Dasar, 10(2), 1069–1084. 

Wa’alin, M. N., and Munandar, K. (2024). Upaya mewujudkan melalui pembelajaran 
berdiferensiasi pada peserta didik kelas x. JTP: Jurnal Teknologi Pendidikan, 1(4), 1–10. 

Wulan, N., Palupi, I., Ummah, S. R., and Larasati, P. (2025). Konsep dan praktik metode 
kualitatif untuk penelitian sosial. RISOMA : Jurnal Riset Sosial Humaniora dan 
Pendidikan, 3(4). https://doi.org/https://doi.org/10.62383/risoma.v3i4.860 

http://dx.doi.org/10.17509/cd.v17i1.96710


Hanany et al., Implementation of social emotional learning (SEL) in supporting student well-being …  | 42 

DOI: http://dx.doi.org/10.17509/cd.v17i1.96710  

p- ISSN 2087-1317 e- ISSN 2621-8321 

Yulianti, Y., and Sidik, U. (2024). Strategi pembelajaran literasi emergen pada PAUD. Jurnal 
Obsesi: Jurnal Pendidikan Anak Usia Dini, 8(2), 235-244. 
https://doi.org/10.31004/obsesi.v8i2.5388  

 

http://dx.doi.org/10.17509/cd.v17i1.96710

