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ABSTRACT

The ability of students of SMAN 1 Bukittinggi in studying history, especially in
interpreting the facts are still low. To overcome these problems the writer try to applied active
learning strategies Three Stage of Fishbowl Decision types (TSED). The purpose of this study is
to determine the effect of the use of active learning strategies on learning outcomes of TSFD type
in the result of studying history, especially in the interpretation of historical facts. This research
is experimental with Pretest-Posttest Control Group Design research. The results showed
that active learning strategies of the type of TSFD were good for interpreting historical fact.
However, after further analysis based on the pattern of growth or movement changes, in the
process of active learning strategies of TSFD type was suitable to be applied. Furthermore, for
the facts are based on royal topics of TSFD strategy that has turned out as good for the material
that is repetition. Based on the analysis conducted it is believed that active learning strategies of
TSFD type is better used on materials that complete require repetition.
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Introduction

National education system set up
to prepare qualified human resources.
Producing qualified human resources is
through following the progress of science
developed at this time. Accordingly, the
20 Constitution in 2003 section 3 of the
National Education System states that,
education is a conscious and deliberate
effort to create an atmosphere of learning
and the learning process so that learners are
actively developing their potentials to have
the spiritual religious strength, self-control,
personality, intelligence, noble character,
and skills needed by the society, nation and
state.

Basically, the goal of national education is
to develop the ability of students to be able to
think critically, logically, meticulous, creative,
effective and innovative so that these goals
through learning outcomes can be achieved.
Learning outcomes can be achieved through
optimal learning process. In this case Sudjana
(2002:22) states that the study results is the
ability of the students after experiencing the
learning process. On the other hand Bloom
(in Djaafar, 2001:83) divides the learning
outcomes into three domains, namely: 1)
cognitive (knowledge), include: knowledge
or memory, comprehension, application,
analysis, synthesis and evaluation. 2) affective
the result of the ability of affective learning
(attitude), and 3) psychomotor skills.

Today, one of the learning outcomes of
the highlights is the result of studying history.
History is one of the compulsory subjects
taught in senior high school/SMA. The
subject is a branch of science that examines
the origins and development and the role
of the community in the past. Associated
with education in elementary school to high
school, knowledge of the past contains the

values of wisdom that can be used to train
the intellectuals, forming attitudes, character
and personality of the students.

In BSNP (2006:1) it explaines that the
purpose of teaching history, are: 1) building
awareness of the students to the importance
of time and place that is a process of the
past, present, and future, 2) developing
critical power train learners, 3) fostering
appreciation and respect to the historical
heritage of learners, 4) fostering students
to have understanding of the process of
formation of the nation of Indonesia, 5)
increasing self-awareness in the students
as part of the Indonesian nation that can be
implemented in various areas of life.

From the purpose above it shows that,
in principle, the teaching of history has
several characteristics. These characteristics
are thinking in the motion of the process
of change and thinking logically the three
dimensions of time (past, present, and
future). The students should be able to
think critically to the process of historical
change and motion in the three-dimensional
logical thinking time. Critical thinking in the
historical material can be realized in the form
of questions. In this case there are at least six
questions that you can ask to be answered by
a person as a sign that she has the ability to
think critically: what, when, who, where, and
how.

Another goal of the study is to develop
learner understanding to history learners.
The understanding by Sudjana (2002:201)
as the ability to think that higher than
just knowing. So, understand is a person’s
ability to express the meaning is learned,
interpreted, and then predicted the outcome
of what he sees.

Silverius (1991:40-44) says that person
who is aware if has three capabilities.
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Capabilities are: 1) to ability describes is the
ability of students to illustrate a historical
fact, 2) the ability to distinguish is the
ability of students to compare a concept in
the historical material, and 3) The ability to
explain is the ability of students to explain a
causal relationship in historical material.

If the observed learning process in the
field of history is not corresponded with
the principles of learning, history lesson
objectives cannot be fully achieved. Based
on the results of interviews with the writers
of history teachers in SMAN 1 Bukittinggi
on September 10, 2012, it was noted that
the value of daily tests for the class XI of
IPS in the historical subjects was still under
the minimum completeness criteria. From
the class XI of IPS 2 with 54 students, who
completed the study to only 24 people. This
shows that there were still many students
who have not completed the study of history
yet.

From the observations made 12 of
September 2012 at SMAN 1 Bukittinggi,
showed that during the learning process
the teacher asks the students, relating to
the interpretation of historical facts. From
the 27 students of class XI of IPS 1is only 11
students who were trying to find and answer
that question. From the while respondents,
there were only 5 people who answered the
question correctly. It could be concluded that
the students’ ability to interpret the facts of
history were still low.

The low learning outcomes that impact
on the teaching history the failure of can be
caused by several factors. According Slameto
(2003:54) the factors influence learning
outcomes can be classified into two factors,
internal and external factors.

School is one of the factors that can
influence learning outcomes. School factors
include teaching methods, -curriculum,

teacher and student relations, student and
student relations, school buildings, facilities
and infrastructure, school discipline, and
others. According to Usman (2006:9) playing
is an important role in teacher and student
learning outcomes. In studying, the teachers
roles are as facilitators, motivator, and
evaluators of learning. Teacher as facilitator
must have the ability to apply good learning
model that can improve student learning
outcomes.

In particular the low learning outcomes
are also caused by the lack of suitable
learning model, usually dominated by the
teacher learning and instructional strategies
that are less varied. This can lead to boredom
for students and they tend to be passive.

From some factors above, the fact that
many are found in the field is the lack of
variety in teaching teachers. In general,
teachers are still using conventional learning
strategies that are teacher centered where the
teacher is the only source in the information
center, while students record the teacher’s
explanation and do chores.

In learning to be teacher centered,
teachers only share knowledge or dictate
material without providing an opportunity
for students to explore and understand the
material itself. This can cause students to be
passive, not creative, and critical. In teaching
history teacher centered strategies that are
not able to train students in interpreting
the facts, because at the time of the learning
process of students just listen and accept
that is the material presented by the teacher
so that they become lazy to read the learning
materials and do not aware of the fact-
historical fact, as it is found at SMAN 1
Bukittinggi.

To overcome these problems, the
authors believe that a suitable learning
strategies for students able to interpret the
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historical facts is an active learning strategy
of Three Stage Fishbowl Decision type. This
strategy the teacher has the opportunity to
put forward questions and for the students
can interpret the facts. Questions can also be
given to inquire motion patterns of history
and historical materials that include facts,
concepts, and principles.

Based on the above issues and
phenomena, the authors try to apply
the Active Learning Strategies of Three
Stage Fishbowl Decision type at SMAN 1
Bukittinggi. Implementation of the research
was limited to see the learning outcomes of
students in interpreting historical facts into
concepts and principles (causal relationship).
Research conducted at SMAN 1 Bukittinggi.
Meanwhile the objectives are to determine
the effect of the application of active learning
strategies of Three Stage Fishbowl Decision
type on the result of learning history of

students at SMA N 1 Bukittinggi.

Research Methods

Thisresearchisanexperimentalresearch.
In this research, the learning processes were
performed in two classes: experimental and
control classes. In the experimental class the
strategy of active learning of Three-Stage
Fishbow Decision type was applied and in the
control class was learning teacher centered.
Population was student of class XI of IPS
at SMAN 1 Bukittinggi of 2012/2013 that
consist of 2 classes and all the population as
sample (total sampling).

Variables in this research consist of: 1)
IndependentVariables(X)isanactivelearning
strategies of the Three-Stage Fishbowl
Decision type and dependent variable (Y) is
the result of learning interpretation of facts.

Research designed using formula Control
Group Pretest-Posttest Design. At first both
groups were given pretests (O1 and O3).
Both groups had the same thing except the
treatment (X). Experimental class performed
the learning process as much as four times
with the active learning strategy of Three
Stage Fishbowl Decision type. Meanwhile
the control class by the number of meetings
and the same number of students applied
teacher centered learning. After both groups
are they treated equally, get or posttest
measurements (O2 and O4). Simply designs
of this research are as follows:

01 X O2
O3 04
In general, the research procedure can
be divided into three stages, namely the
preparation phase, theimplementation phase
and the completion phase. The instrument
used to collect data in this research is the
achievement test. Tests are used to measure
that learning outcomes is an achievement
test in the form of multiple choice with four
options.

Data analysis techniques include: 1)
descriptive analysis to describe the state of the
data as it is collected from the sample that has
been presented in frequency distribution tables,
and then calculated the standard deviation.
Treatment variables are described using active
learning strategies TSFD type (X1) teacher
centered learning. 2) inferential analysis
which aims to determine whether the research
hypothesis is accepted or rejected. To test the
hypothesis t-test is applied. Before performing
the t-test is necessary to test the data analysis
requirements of normality and homogeneity of
the test.

Hypothesis testing aims to determine

whether the hypothesis is accepted or
rejected. To test the hypothesis first test
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the normality and homogeneity of the tests.
T-test formula used is:

t=
X1 — Xo>

(7, —DS? + (72, — 1S3 1 4 1
n +n, —2 7, 7,

Results and Discussion

The results of learning history can be
seen through the tests conducted on the two
classes of the experimental and control classes.
The experimental class grade of XI IPS 1 class
with 26 students and the number of control
is class XTI of IPS 2 with the same number is
26 students. Sample data processed by the
experimental class and the control classes,
are 26 student of experimental class and 26
student of the control class.

From data analysis of the pretest value
the average value of the experimental classes
was better than the control classes, but
the variance was control class better than
experiment class. This can be seen in the
following table.

Table 11.1.
Comparison value of Pretest

between the experimental
class and control class

Class N [Average | Variance | Deviation
Standard

Experimental |26 |4,81 11,6 3,41

Control 26 | 3,54 7,38 2,72

From Posttest values of the data
analysis, it known that the average value of
the experimental classes is better than the
control class, but the variance of the control
class is better than of the experimental class.
This can be seen in the following table.

Table 11.2.

Comparison value of Postest
between the experimental
class and control class

Class N X Sz Primary
School

Experimental | 26 | 8,88 20,66 4,55

Control 26 | 6,27 10,60 3,26

From the analysis of the data, the posttest
was about the establishment of the Islamic
empire, the average value of the experimental
class is better than the control class, but for
variance, the control class is better than the
experimental class. This can be seen in Table
9.3 below.

Table 11.3.

Comparison value of the
experimental class and the
control class with indicators
facts interpreted on the material
establishment of Islamic kingdoms

in Indonesia

Class N X S2 Primary
School

Experimental | 26 | 2,96 3,80 1,95

Control 26 | 2,00 1,62 1,27

The result of Posttest data analysis about
the development of Islamic kingdoms, the
average value of the experimental classes are
better than the control class, but for variance
control class is better than the experimental
class. This can be seen in the following table.

Table 11.4.

Comparison value of the
experimental and the control classes
with indicators facts interpreted on
materials development of Islamic
kingdoms in Indonesia

Class N X S2 Primary
School

Experimental | 26 | 2,38 1,61 1,27

Control 26 | 1,69 1,38 1,17
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From the data analysis posttest questions
in the Islamic kingdoms, the average value
of the experimental class is better than the
control class, but for variance, control class is
better than the experimental class. This can
be seen in the following.

Table 11.5.

Comparison value of the
experimental and control classes
with indicators facts interpreted on
material the Islamic kingdoms in

Indonesia
Class N X S2 Primary
School
Experimental |26 | 1,46 0,98 0,99
Control 26 |1,31 0,92 0,96

The result of Posttest data analysis about
the collapse of Islamic empires, the average
value of the experimental class is better than
the control class, but for variance, the control
class is better than the experimental class.
This can be seen in the following.

Table 11.6.

Comparison value of the
experimental and the control class
with indicators facts interpreted
on material: collapse of Islamic

kingdoms in Indonesia

Class N X Sz Primary
School

Experimental |26 | 1,46 0,98 0,99

Control 26 |1,31 0,92 0,96

Based on the analysis of all the data
posttest above, it can be concluded that the
average value of the experimental class is
better than the control class, but for variance
control classisbetter than of the experimental
class. Through the average value obtained
from the experimental and control classes,
it can be seen that the changes are always

the same, namely the experimental class is
better than the control class.

After applied the Test different pretest,
apparently early ability graders experiment
with initial grade control capability. This is
evident from the results of the t-test showed
that fobtained < tiable, iS t0 1.49 whereas tubie iS 2.01.
Because tobtained < tiable, the hypothesis test scores
pretest value is not processed and the posttest
scores were processed.

At the time the normality and
homogeneity test result of the data are
normally distributed and homogeneous, it
means that there is no significant difference
between the experimental class and the
control class. For the calculation of normality
in the control class obtained lbuinea = 0.0566
meanwhile kn. = 0.173 the experimental
class obtained lbuineda at 0.0401 and L. at
0.173 for the second it means that the data is
normal. It means that there is no difference
in the two variance data, it is evident from
the calculations of Fobuined < Fravle Where Fobtained
= 1,95 and Fune = 1,96 and the sample class
is homogeneous. Since both the data are
normally distributed and their variance were
homogeneous then to find the hypothesis,
t-test was used. T-test was performed to see
the achievement of the experimental classes
which were better than the control class.

Hypothesis test is used in the calculation
formula of the t-test in order to get the value
tobtained = 2.39 and tupe = 2.01 With  tobtainea >
tune, thus H_ is rejected. With the rejection
H, means there is significant influence
implementation of active learning strategies
of Three-Stage Fishbowl Decision type on
students’ ability to interpret the facts in the
teaching of history.

After calculating the t-test as a whole,
it can be concluded that H_is rejected, in
other words, H is accepted. However, after
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testing the hypothesis based on the pattern
of development of the kingdom which
consists of the standing, growing, retreat and
collapse of the Islamic kingdoms, is to stand
up, expand, and collapse t-test results differ,
in other words H accepted. As for the retreat,
t-test performed with similar results to other
words H which are accepted. This can be
seen in the following table.

Table 11.7.
Comparison of calculations T-test

between of the experimental class
and control class based on patterns

However, based on the type of Islamic
kingdoms, for the kingdom of Samudra
Pasai, Malacca, Demak, Banten, Mataram,
and Makassar, show differences, whereas
for the royal kingdom of Aceh and Maluku
kingdom did not have different significant.
For more details, it can be seem the following
table:

Table 11.8.

Comparison of calculations T-test
of the experimental class and control
class based on kingdoms

o f d ev el Opm ent Component ¥ primary X, co.ntrol class | Calculations | Information
school of of primary of t-test
experimental | gchool
- — oot o - class
Component | ¥, primary X primary Calculations | Information Kingdom of 0,46 0,15 3,10 Different
SChOO.l of ul school of | of t-test samudra pasai | ¢ 51 0,37 2,01
experimental | control Kingdomof  [1,38 0,88 2,06 Different
class class Malaka 0,08 0,82 2,01
Standing | 2,96 2,00 2,09 Different Kingdom of  [1,65 1,38 0,19 No different
1,95 1,27 2,01 Aceh 1,30 1,14 2,01
Growing 2,38 1,69 2,09 Different Kingdom of 2,27 1,38 2,11 Different
1,27 171 2,01 Banten 1,69 139 2,01
Backward 1,46 131 0,63 Same ngd]c:m of 0,46 0,19 2,70 Different
Demal
0,99 0,96 2,01 Kinedom of 22 o P Different
1,2 o, 2,2
Collapsing | 2,04 127 200 Different ingdom o 7 73 5 ifferen
Mataram 0,87 0,87 2,01
1,43 1,04 2,01 Kingdom of 0,65 0,27 2,71 Different
.. makasar 0,49 0,45 2,01
From the above analysis it can be mer Tors pp Py No different
. Maluku
concluded that the experimental and control o2 072 ==

classes to stand development patterns,
evolve, collapse of H are accepted. This is
due to the study of history has been tought
since elementary school until high school,
that the students are used to study the
history of material changes in the motion
pattern consisting of standing, growing,
and collapsed. Meanwhile backward motion
patterns of H_ accepted. This happened
because in general the subject matter of
history about the retreat and collapse
patterns are combined. More specifically, the
researchers at the time of the motion pattern
of teaching history in the classroom also do
not distinguish between the motion and the
motion collapse backwards. This makes the
child cannot distinguish between a royal-
retreat with the collapse of an empire.

Based on the above analysis it can be
concluded that the Islamic empire of 8, 6
of them (the kingdom of Samudra Pasai,
Malacca, Demak, Banten, Mataram, and
Makassar) are different and the hypothesis
is accepted. This is because the material is a
common material that is often discussed and
studied by students from junior high school
until high school, in addition to the student
handbook subject matter is also described in
detail Asforthe 2royal (royalkingdom of Aceh
and Maluku) experimental and control class
capabilities are the same and the hypothesis
is rejected, it is because the students have
textbooks (history book for high school
social studies class XI with the author is I
Wayan Badrika) the discussion for the royal
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kingdom of Aceh and Maluku is very limited
and the teacher is in the presentation does
not provide perfect information.

According to Bruner in Dahar
(2011:79) discovery learning of cognitive
skills is to train students to find and
solve the problem. So that, students can
learn actively through finding answers to
these given questions. Bruner considers
that the study findings are the result of
the nicest and produce knowledge that
is really meaningful. In active learning,
the strategy of Three-Stage Fishbowl
Decision type is the teacher presents three
interrelated questions to each group. One
of the questions that the students are being
trained to interpret the historical facts
presented, so they are trained discover
concepts based on existing facts. Thus,
study can be meaningful because of the
study findings from the questions given.

Based on the previous discussion of
the following, it may be implied. First, the
discussion of aspects of the development
pattern (standing, growing, and collapses)
withtheactivelearningstrategyof TSFDtype
the two differ onces between experimental
and the control class capabilities, the
hypothesis is accepted. Thus, the active
learning strategies of TSFD tyfe is used to
students’ develop the ability of interpreting
facts based development pattern (standing,
growing, and collapse). So that to be better,
the teachers should multiply the source of
the Islamic kingdoms and they have a lot
to give the questions on the interpretation
of the facts in order student have better
understanding.

Second, the discussion of aspects of
the development pattern (backwards),
experimental class capability equal with

control class hypothesis is rejected. So that
active learning strategies of TSFD type is
not suitable for student’s ability to interpret
the facts in the pattern of development
(backwards) this is due to the material
for the development of backward pattern
is rarely discussed in textbooks owned by
students sothat they cannot find the concept
through the facts presented by teacher. To
resolve the matter, a teacher must have a
lot more teaching materials about the royal
pullback pattern of development in the
learning process so that the teachers can
explain and distinguish between patterns
of backward movement.

Third, the discussion of the material
on Islamic kingdoms, there is a difference
between the ability of the experimental and
control classes or hypothesis is accepted.
Thus, the type of active learning strategies
of TSFD type used for the students’ ability
to interpret facts based on materials royal
kingdom. For this to be sustained and
become better, teachers and students must
have reading material even more, but it
also provides more teacher questions about
the interpretation of the facts at the time of
such strategies.

Fourth, the discussion of the material
on the kingdom of Aceh and Maluku, there
are similarities between the experimental
and the control class capabilities or
hypothesis is rejected. So that active
learning strategies are not suitable for
the TSFD type on the student’s ability to
interpret the material facts in the kingdom
of Aceh and Maluku. To resolve the matter,
a teacher must have a lot more teaching
material about the royal material so that
the learning process when the questions
given to the students, they can easily find
the concept of the facts presented.
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Conclusion

Based on the data analysis and the
above discussion it can be concluded that:
1) active learning strategy of Three Stage
Fishbowl Decision types is good to be used
to interpret the facts based on the pattern
of development for a given material that is
a common. 2) active learning strategy of
the Three Stage Fishbowl Decision types
are difficult to interpret because of the
fact based on the pattern of development,
the material was limited and the delivery
of the content material about the pattern
and collapse pattern of development are
not separated. 3) active learning strategy
of Three Stage Fishbowl Decision types is
good to interpret the facts in the kingdom,
if the material have regular repetition
and study, 4) active learning strategy
of the Three Stage Fishbowl Decision
types are difficult to interpret the facts by
royal difficulty to interpret if the material
discussed are limited.
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