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students. Data were analyzed qualitatively through data‘ display Finger Painting, Social Emotional
from assessments by teachers and parents, data reduction, and Skills, Autism Student, Therapeutic
inductive analysis to find meanings or conclusions. This research Arts

was conducted on two autistic students at SMPLB Purwakarta. The

results showed differences in social and emotional skills between

the two subjects; however, both demonstrated improvements in

scores before, during, and after the intervention. This is evident

from the overall graph, which shows increases across all

dimensions, both social skills and emotional skills.
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1. INTRODUCTION

The number of autistic students in various educational institutions, including Special
Schools (Sekolah Luar Biasa or SLB), has been increasing year by year. Referring to data
from the Central Bureau of Statistics, considering the continuous rise in the number of
autistic children, it is estimated that there are approximately 2.4 million individuals with
Autism Spectrum Disorder (ASD) in Indonesia, with an estimated increase of around 500
new cases each year (Central Bureau of Statistics, 2012). Given this prevalence, it can be
assumed that the population of autistic children will continue to grow in the future,
thereby demanding that schools become increasingly open and capable of educating
autistic students, a task that must be carried out by professional teachers in Special
Schools.

Educational services for autistic students are provided both in inclusive schools and
Special Schools across various educational levels, ranging from elementary to senior high
school. Special Schools are established by the government as part of efforts to address the
needs of children with disabilities at the district/city, provincial, sub-district, and village
levels. These types of schools employ different learning strategies and facilities tailored to
their specific student populations. The classifications of Special Schools include: (1) SLB A,
designated for visually impaired students; (2) SLB B, for hearing-impaired students; (3) SLB
C, for students with intellectual disabilities; (4) SLB D, for students with physical disabilities;
(5) SLB E, for students with emotional and behavioural disorders; (6) SLB G, for students
with multiple disabilities; and (7) schools specifically for autistic students (Directorate of
Community and Special Education, 2020).

According to Yuwono (2009), autism is a complex or severe neurobiological
developmental disorder that persists throughout life, involving impairments in social
interaction, communication, language, behaviour, as well as emotional and sensory
perception disorders, including motor aspects. These impairments cause autistic students
to have difficulties in understanding learning materials compared to regular children.
Therefore, the learning materials provided to these students must be tailored to their
specific needs. Providing appropriate learning materials will enhance the effectiveness of
the learning process. Based on research by Damayanti, Damajanti, and Muljosumarto
(2016), in addition to the provision of learning materials, activities such as arts and crafts
and play-based learning methods can also reduce stress and have a positive emotional
impact on both children and their parents. Art offers a means to help autistic students
develop imagination and understanding of the world around them. Expression through art
serves as an alternative way to build or enhance their communication skills, including
improving visual skills, developing emotional competence, encouraging social skills, and
fostering sensory integration. Milyartini and Haerani (2013) conducted a study aimed at
improving the social interaction skills of autistic students through dance activities using the
Synectic model. The results of this study demonstrated that, through the Synectic model,
autistic students experienced positive changes in their social interactions. The findings also
confirmed that the type of learning most accessible and comprehensible to autistic
students is art education. Art education plays a crucial role in developing autistic students’
abilities to become more independent, communicate both verbally and non-verbally, and
enhance their emotional competence.

Social and emotional skills are considered crucial to develop, as they address three
primary challenges faced by students with autism: (1) social interaction; (2) social
communication related to emotions; and (3) behaviour associated with emotions. Social
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skills refer to the ability to cooperate and engage effectively with others. Fahreza (2018, p.
104) defines social skills as the capacity of individuals to communicate effectively with
others, both verbally and non-verbally, in accordance with the situational context.
Emotional skills encompass the ability to self-regulate and demonstrate resilience when
encountering obstacles, control impulses and delay gratification, regulate mood and
manage anxiety to prevent interference with cognitive processes, as well as exhibit
empathy and maintain hope (Mahmudah, 2010). Denham et al. (2011) identify three
dimensions of emotional skills: emotional expression, emotional knowledge, and
emotional regulation.

Students with autism possess potential that can be developed through art. One form of
art education suitable for autistic students across various school levels, from elementary
to high school, is visual arts instruction. Among several artistic activities beneficial for
children with Autism Spectrum Disorder (ASD), finger painting stands out as a particularly
effective method. Finger painting is a type of artistic activity where paints are created by
directly applying coloured paste (paint) freely using the fingers on a surface. The term
"finger" here includes all fingers, the palm, and even the wrist (Sumanto, cited in Astria,
Sulastri, and Magta, 2015). Children with ASD express the connection between their inner
world and the external environment through finger painting activities (Yucesoy, Baglama,
and Tuzel, 2020). The paint can emotionally soothe the child and is also connected to their
thoughts, thereby providing us with valuable insights. The materials used in the art
creation process can also evoke feelings of satisfaction and calmness in the child within the
domain of sensory integration (Yucesoy, Baglama, and Tuzel, 2020). Andini, Pramiarsih,
and Hermawan (2019) conducted a study on enhancing students' creativity in painting
through the finger-painting technique in Cultural Arts lessons. Their research
demonstrated an increase in students' creativity in painting using the finger-painting
technique in the first-grade Cultural Arts class. This improvement was evidenced by the
difference in scores, showing increased creativity in the post test results compared to the
pretest before the treatment was applied.

Therapeutic art is an artistic activity that emphasizes the use of the creative and
appreciative processes of art in a healthy and therapeutic manner, though it is non-clinical
in nature. As such, it can be practiced by professionals from various fields or individually,
provided certain conditions are met. Therapeutic art serves several functions at different
stages: Regulate: Art plays a role in emotional regulation, particularly through the use of
diverse mediums. For example, it can help manage feelings of panic or anxiety. Engaging
in artistic creation can assist individuals in regulating their emotions. Then, at the second
stage, or the stage of Relate, at this stage artwork can be used as a form of therapy or
catharsis and as a means of self-expression. It allows individuals to communicate their
stories and emotions to others, thereby facilitating an expressive connection. The third
stage is known as the reason this stage involves making sense of the artwork created—
meaning-making. Here, reasoning processes are engaged as individuals interpret and find
meaning in their artistic creations.

Previous studies have contributed to this research by focusing on the target subjects of
autistic students and the implementation of therapeutic art in finger painting instruction.
While earlier research examined changes in autistic students’ behaviour from the
perspective of creativity, this study concentrates on social and emotional skills. By
developing social and emotional skills through the implementation of therapeutic art in
finger painting lessons, this research serves a rehabilitative function in fostering the
behavioural development of students with autism. The autistic students who are the
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subjects of this study are junior high school students at the State Special School
Purwakarta. These two students exhibit low social and emotional skills, as evidenced by
their uncommunicative behaviour towards others and limited ability to express their
emotions. At the State Special School Purwakarta, visual arts lessons are offered. The
researcher implemented therapeutic art through finger painting instruction to develop the
social and emotional skills of the autistic students, aiming to improve these skills by one
developmental stage.

Finger painting serves two functions in the education of students with autism. First,
through therapeutic art activities involving finger painting, autistic students can visually
express their thoughts, ideas, concepts, and experiences. This aligns with the principle of
"good communication for autism: see and do" (Lee and June, 2002). According to this
perspective, effective communication for students with autism involves "seeing and
doing." This principle is exemplified in finger painting activities, where students observe
their feelings, thoughts, ideas, and experiences reflected in their artwork and are provided
with the opportunity to express themselves through drawing with their fingers. Second,
through the implementation of therapeutic art in finger painting instruction, teachers can
analyse the thoughts, ideas, concepts, or experiences expressed by autistic students. This
enables teachers to design subsequent learning activities tailored to the individual
thoughts, ideas, concepts, and experiences of each student with autism. This
understanding is crucial for teachers as a foundation in developing Individualized
Education Programs (IEPs). In this context, the implementation of therapeutic art in finger
painting holds a dual significance: it serves as enrichment for developing social and
emotional skills in autistic students and as an assessment tool for teachers to develop
learning based on students’ needs. Therefore, this study focuses on how the therapeutic
art model is implemented in finger painting instruction for autistic students at SMPLB
Purwakarta.

. LITERATURE REVIEW

The conceptual framework of the therapeutic art model in finger painting instruction to
develop social and emotional skills in autistic students is grounded in behaviourist theory
according to Skinner (1996). Referring to the learning models proposed by Joyce and Weil
(2016), therapeutic art falls under the behavioural systems model of learning (Joyce et al.,
2016). This classification is because, through finger painting, the therapeutic art model
intervenes in the social and emotional behaviours of autistic students with moderate
characteristics.

The therapeutic art model consists of three stages. The first stage Regulate involves
emotional regulation through art, particularly by using various mediums to manage states
such as panic or anxiety. Engaging in artistic creation helps regulate emotions by enabling
focus on the materials used—for example, flour and food colouring paint employed in
finger painting. The second stage Relate uses artwork as a form of therapy or catharsis,
allowing individuals to express themselves and convey their stories to others. This stage
facilitates communication of emotions and experiences through artistic expression. The
third stage Reason involves making sense of the created artwork, or meaning-making. At
this stage, reasoning processes are engaged to interpret and understand the significance
of the art. It is important to note that the structure of therapeutic art does not fully meet
the formal definition of art therapy. The facilitators are not trained art therapists, and the
goals are not necessarily aligned with specific mental health outcomes.
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Within these stages, art activities will 1) Promote personal growth; 2) Encourage self-
understanding; 3) Achieve emotional balance; 4) Build confidence and skills; 5) Enhance
communication skills, both verbal and nonverbal; 6) Improve sensory regulation. Art is
beneficial in meeting strong sensory needs through visual and tactile stimulation, which
can enhance social behaviour, flexibility, and attention capacity; 7) Address stressful
situations; 8) Foster creativity. Through art, creativity can be enhanced, along with the
ability to create something new. The therapeutic art model can serve as a medium for
catharsis as well as an effective communication tool to release suppressed emotions,
anxiety, and tension through artistic expression. Both verbal and nonverbal interactions
can emerge through artwork, which also fosters feelings of comfort and self-confidence.
To observe changes resulting from the intervention using the therapeutic art model on the
social and emotional skills of students, initial and final assessments will be conducted. The
initial hypothesis is that the therapeutic art model implemented through finger painting
instruction is capable of improving the social and emotional competencies of autistic
students.

3. METHODS

The method used in this study is an experimental approach of the Single Subject
Research (SSR) type with an A-B-A design. The SSR design focuses on individual information
as the research sample (Rosnow and Rosenthal, cited in Sunanto, Takeuchi, and Nakata,
2005, p. 65). Single Subject Research is an experimental research methodology used to
evaluate an intervention applied to a single subject or individual (Sunanto, Takeuchi, and
Nakata, 2005, p. 13). This experimental method of SSR was employed in this study to obtain
a direct depiction of the effects of implementing therapeutic art through finger painting
instruction on the development of social and emotional skills in autistic students.Through
the applied method, the researcher can observe daily changes and make adjustments on
subsequent days if necessary. The Single Subject Research (SSR) method allows for a clear
analysis of the relationship between the intervention and the observed changes in
outcomes. Additionally, this method enables testing the validity of behavioral theories that
predict the conditions under which a behavior should or should not change (Horner et al.,
2005, p. 170). In this study, a review of the therapeutic art approach was conducted, along
with an empirical examination of the social and emotional skills of autistic students.

In this design, two autistic students received interventions (services), and at each
session, qualitative descriptive assessments were conducted using observation sheets to
measure the development of the students’ social and emotional skills. The evaluation of
social and emotional skills was carried out at every session to describe the social and
emotional competencies of the autistic students receiving the intervention.

In Single Subject Research (SSR), the first step is to formulate the target behavior, which
refers to the behavior expected to improve during the study. The target behaviors in this
research are social skills within the following dimensions: 1) Peer relations (skills in
interacting with others), 2) Self-management skills, 3) Academic skills, 4) Compliance skills
(ability to follow rules), anD 5) Assertion skills (ability to express opinions). Meanwhile,
emotional skills include: 1) Emotional expression, 2) Emotional regulation, and 3)
Emotional knowledge.

The participants in this study were two autistic students at the State Special School
(SLBN) Purwakarta, at the junior high school level (SMPLB). To complement the data
obtained from the two autistic students, MR and AL, additional data were also collected
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through exploration with the teachers and parents of these students who were the
subjects of the study.

Data collection was conducted while the researcher implemented the intervention with
autistic students using the finger painting method. The researcher observed the students’
emotional skills from the perspectives of emotional expression, regulation, and emotional
knowledge. Structured interviews were conducted using questionnaires with the teachers
and parents of the autistic students to understand emotional expression, regulation, and
knowledge outside of visual arts lessons. Documentation studies were carried out to
observe the finger painting artworks produced by the autistic students. Data analysis was
performed using triangulation. Subsequently, the researcher displayed the data, reduced
the data, and conducted inductive analysis to derive meanings or conclusions.

. RESULTS AND DISCUSSION

4.1. Assessment and Intervention in the Learning Process

In therapeutic art learning, an initial assessment, intervention, and final
assessment are conducted. The initial assessment takes place over three sessions
(sessions 1-3) with the main material being Free Expression painting, which includes
two paintings and a painting introducing points, straight lines, and curves, carried
out individually. The purpose of this initial assessment is to observe the students’
basic abilities or their entry behaviors. The target is to determine the extent of the
students’ expression and fundamental skills in painting using the finger painting
technique.

The intervention process was conducted over five sessions (sessions 4—8) focusing
on the core materials of painting points, straight lines, zigzag lines, curves, and
waves. These activities were carried out both individually and collaboratively.

e Fourth Session: Painting Dots
The objective of this session is to serve as a gradual exercise to develop hand
dexterity and fluidity, using various colours, and to enable students to create
their own artwork as well as collaborate with peers. The social skills goal is to
foster social interaction with peers and teachers, while the emotional skills goal
is to cultivate a sense of empathy towards the learning environment.

Targets for This Session are to be able to paint dots individually and in pairs, to

improve sensory regulation and build concentration, to greet the teacher and
peers through both verbal and nonverbal communication also to cooperate with
peers in creating artwork, demonstrating emotional control and to develop a
sense of enjoyment within the learning environment.
e Fifth Session: Painting Straight Lines
The objective of this session is to serve as a gradual exercise to develop hand
dexterity and fluidity, using various colours, and to enable students to create
their own artwork as well as collaborate with peers. In terms of social skills, the
goal is to encourage interaction with peers and teachers, fostering empathy
towards friends and teachers. The emotional skills goal is to manage emotions
effectively to prevent the tantrums.

Targets for This Session are to be able to paint straight lines both individually and

collaboratively in pairs. Participants are expected to demonstrate emotional

control and sustain concentration throughout the process of creating artwork as
well as during other class activities. Additionally, the session aims to foster the
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production of artwork that contributes to enhancing self-confidence and self-
esteem. Furthermore, students will practice greeting the teacher and their peers,
which serves to improve both verbal and nonverbal communication skills within
the classroom environment.

e Sixth Session: Painting Zigzag Lines
The objective of this session is to serve as a gradual exercise to develop hand
dexterity and fluidity, using various colours, and to enable students to create
their own artwork as well as collaborate with peers. Regarding social skills, the
goal is to reduce excessive behaviours and to follow rules set by the teacher. The
emotional skills goal is for students to be able to express themselves verbally and
nonverbally in an appropriate manner.

e Seventh Session: Painting Curves
The objective of this session is to serve as a gradual exercise to develop hand
dexterity and fluidity, using various colours, and to enable students to create
their own artwork as well as collaborate with peers. During this session,
storytelling is also conducted by the teacher/researcher with the aim of training
focus through listening and attention, stimulating the autistic students’ brain
development and cognitive growth, aiding in the development of communication
skills, enhancing positive behaviour in accordance with social context, and
helping students understand others’ behaviour or respond appropriately to
certain situations. The social skills goals are for students to be able to follow
classroom rules and complete tasks both individually and collaboratively. The
emotional skills goal is to demonstrate appropriate self-management behaviours,
such as expressing joy in learning and other positive emotions.
The targets for this session are to be able to paint curves both individually and
collaboratively in pairs. Participants are expected to demonstrate improved
behaviour and attitudes compared to previous sessions, thereby supporting their
personal growth. Additionally, the session aims to reduce tension and anxiety
during learning activities, promoting a state of relaxation. Students are
encouraged to produce artwork that enhances their self-confidence and self-
esteem. Furthermore, maintaining concentration, listening attentively, and
comprehending the storytelling or social story presented by the teacher are key
targets. Finally, participants should be able to interact with and respond
appropriately to the storytelling or social story shared during the session.

e Eighth Session: Painting Waves
The objective of this session is to serve as a gradual exercise to develop hand
dexterity and fluidity, using various colours, and to enable students to create
their own artwork as well as collaborate with peers. The storytelling activity aims
to train focus through auditory stimulation, listening, and attention, stimulate the
autistic students’ brain development and cognitive growth, assist in developing
communication skills, enhance positive behaviour in accordance with social
contexts, and help students understand others’ behaviour or respond
appropriately to specific situations. The social skills goal is to demonstrate
understanding and compliance with classroom rules. The emotional skills goal is
to show positive responses and reduce negative reactions to instructions given
by the teacher.
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Target to this session are students able to paint waves both individually and in
pairs. A key objective is to reduce tension and anxiety during the learning process,
thereby promoting relaxation. The session also aims to enhance participants’
skills and creativity through various learning activities. Additionally, students are
encouraged to produce artwork that boosts their self-confidence and self-
esteem. Experiencing enjoyment while creating finger painting artworks is
another important target. Finally, participants should be able to interact with and
respond appropriately to the storytelling presented by the teacher.

At the final assessment is conducted over three sessions with the main activity
being the creation of paintings on three themes: My School, My Family, and My
Favourite Animal. These artworks are created individually by each student. The
purpose of this assessment is to observe the students’ abilities or final behaviours
individually in producing an artwork. The social skills goal is for students to
demonstrate attitudes and express opinions regarding their preferred colours or
images. The emotional skills goal is for students to have a reasonable understanding
of several basic emotions such as sadness, anger, happiness, agreement, friendliness,
rejection of friendship, and so forth.

The target for this session are to be able to paint individually in accordance with
the given themes. A primary goal is to reduce tension and anxiety during the learning
process, thereby fostering relaxation. The session also aims to enhance participants’
skills and creativity through various learning activities. Additionally, students are
encouraged to produce artwork that contributes to increasing their self-confidence
and self-esteem.

Therapeutic Art Model

In addition to analyzing the finger painting artworks of the students, the
researcher presents data from the Single Subject Research (SSR) analysis using an A-
B-A design. The data are illustrated in the form of graphs. The vertical axis represents
duration, with social skills measured as a percentage ranging from 0% to 90%,
indicating the extent of student interaction with others. For emotional skills, the
vertical axis uses frequency, ranging from 0 to 25 occurrences. The horizontal axis
ranges from 1 to 11, representing the number of sessions during which the students
explored finger painting. Participants MR and AL demonstrated social and emotional
skills during three sessions before the intervention (baseline Al for sessions 1, 2, and
3), five sessions during the intervention (baseline B1 for sessions 4, 5, 6, 7, and 8),
and three sessions after the intervention (baseline A2 for sessions 9, 10, and 11).

Graphs 1, 3, and 7 illustrate social skills encompassing several dimensions such as
relationships with others, academic skills, and emotional regulation. Graphs 2, 4, 5,
6, and 8 depict the emotional skills of the two autistic students, including self-
management, compliance skills, expression of opinions, emotional expression, and
emotional knowledge. The researcher observed how the students followed rules,
engaged with the material, interacted with peers, responded to instructor
instructions, and developed reasoning to acquire appropriate knowledge. The graphs
demonstrate changes in the social and emotional skills of MR and AL before, during,
and after the intervention as follows:
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Graphic 1. Social Skills Dimension: Relating to Others

Graphic 2. MR Social Skills: Skills Dimension

DA ——

Graphic 3. Social Skills of MR and AL: Academic Skills Dimension

Graphic 4. Development of Social Skills of MR and AL: Dimension of Rule Compliance Skills
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Graphic 5. Development of Social Skills of MR and AL: Dimension of Assertion Skills
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Graphic 6. Development of Emotional Skills of MR and AL: Dimension of Emotional Expression
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Graphic 7. Development of Emotional Skills of MR and AL: Dimension of Emotion Regulation
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Graphic 8. Development of Emotional Skills of MR and AL: Dimension of Emotional Knowledge
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Based on the graphs above, the therapeutic art model through finger painting
learning is effective in improving the social-emotional skills of the two research
subjects. This is evident from the overall graphs presented, which show increases
across all dimensions in both social skills and emotional skills. These changes are
reflected in the observed score differences before, during, and after the
intervention. The increase in scores from the pre-intervention to the intervention
phase indicates that the use of the therapeutic art model through finger painting
empirically enhances the social-emotional skills of autistic students. Furthermore,
the increased scores observed before and after the intervention demonstrate that
the social and emotional skills achieved by the autistic students have become
consistent behaviours as a result of implementing the therapeutic art model through
finger painting learning. This means that the social and emotional skills of autistic
students, as a positive impact of implementing the therapeutic art model through
finger painting learning, have shown considerable improvement. However, ongoing
(sustainable) intervention is still necessary to ensure that the enhancement of social
and emotional skills in autistic students reaches a level of permanence (product
permanence).

Since observations were made before, during, and after the intervention,
differences in social-emotional skills were noted in both research subjects. Although
variations in social-emotional skills existed, both subjects demonstrated an increase
in scores across the pre-intervention, intervention, and post-intervention phases.
This indicates that the therapeutic art model through finger painting learning is
effective in enhancing social-emotional skills. The differences in social-emotional skill
scores for both subjects consistently appeared in observations conducted before,
during, and after the intervention.

From the single-subject research analysis on both research subjects, we observe
an increase in MR’s social skills across several dimensions. In the dimension of
interpersonal skills, the score increased from 41% before the intervention to 80.66%
after the intervention. For self-management skills, the average frequency rose from
3.33 pre-intervention to 19.33 post-intervention. In the academic skills dimension,
the score improved from 43% before intervention to 80.66% after intervention.
Regarding rule compliance skills, the average frequency increased from 3.66 before
intervention to 18 after intervention. Lastly, in the dimension of expressing opinions,
the average frequency increased from 3.66 pre-intervention to 20 post-intervention.

For student AL, the social skills dimensions showed notable improvements after
the intervention. In the dimension of interpersonal skills, the score increased from
27.33% before the intervention to 63% after the intervention. For self-management
skills, the average frequency rose from 2.33 pre-intervention to 14 post-intervention.
Academic skills improved from 27.33% before intervention to 70% after intervention.
Regarding rule compliance skills, the average frequency increased from 2.66 before
intervention to 15.33 after intervention. Lastly, in the dimension of expressing
opinions, the average frequency increased from 2.33 pre-intervention to 14.66 post-
intervention. Regarding the emotional skills of student MR, the dimension of
emotional expression showed an increase in average frequency from 4.66 before
intervention to 14 after intervention. Emotional regulation improved from 33% pre-
intervention to 80.66% post-intervention. For emotional knowledge, the average
frequency rose from 5.33 before intervention to 14 after intervention.
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For student AL, the emotional skills dimensions also showed significant
improvements after the intervention. The average frequency for emotional
expression increased from 3.33 before the intervention to 11.66 after the
intervention. Emotional regulation improved from 21% pre-intervention to 67.33%
post-intervention. For emotional knowledge, the average frequency rose from 3.66
before intervention to 11.33 after intervention. These increases in scores before and
after the intervention indicate that the therapeutic art model through finger painting
learning is effective in developing the social and emotional skills of autistic students.
This represents the research output: a conceptual therapeutic art model designed to
intervene and enhance the social and emotional competencies of autistic students.

In addition to its strengths, this model has certain limitations, including
restrictions in the research subjects, the target behaviors observed, and the research
setting, which was conducted in a single special junior high school (SMPLB). The
conclusions of this study cannot be generalized due to the limited research subjects,
who were exclusively students with mild autism, each possessing unique individual
characteristics. Therefore, the effectiveness analysis of this model was conducted
using a single-subject design, and its conclusions apply only to the specific subjects
studied.

According to the developmental age period by Lowenfeld and Brittain (1975),
both MR and AL demonstrated progress within their respective age periods. Prior to
the intervention, MR’s paintings were categorized within the early realism stage,
typical for ages 9-12. After the intervention, MR’s artworks advanced to the pseudo-
naturalism stage, characteristic of ages 12-14 (Lowenfeld & Brittain, 1975). This stage
reflects growth in abstract thinking and social awareness, where MR showed
enhanced ability to observe objects in greater detail, increased attention, and a
developing critical perspective toward his own work.

Regarding AL, his paintings before the intervention were categorized within the
pre-schematic stage, typical for ages 4-7, according to Lowenfeld and Brittain (1975).
After the intervention, Al's artworks progressed to the schematic stage,
characteristic of ages 7-9, where the concept of form becomes clearer, children tend
to repeat shapes, and spatial awareness begins to emerge.

The implementation of the therapeutic art model through finger painting learning
can enhance social and emotional skills in both research subjects. This is evident from
the Single Subject Research (SSR) analysis and the students’ finger painting artworks.
Children with autism spectrum disorder can alleviate their stress and boost self-
confidence through engaging in art activities or simply exploring art materials
(Lacour, 2018). However, there is a consistent difference in abilities between the two
research subjects across all dimensions of social and emotional skills, with subject
MR demonstrating higher social and emotional competencies than AL. This
difference is attributed to the unique characteristics and individual differences of
each autistic student. Ongoing intervention is still necessary, particularly by using a
broader range of thematic stimuli, to ensure that improvements in the social and
emotional skills of autistic students become permanent (Pamelia, 2015).

The therapeutic art model through finger painting learning is effective in
enhancing social and emotional skills in both research subjects. This achievement is
partly attributed to the role of the teacher in implementing the intervention, as
evidenced by the Single Subject Research (SSR) analysis and the students’ finger-
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painting artworks. However, there remains a consistent difference in abilities
between the two subjects across all dimensions of social and emotional skills, with
subject MR demonstrating higher competencies than subject AL. This disparity is due
to the unique characteristics and individual differences of each autistic student.
Moreover, the implementation of the therapeutic art model through finger painting
in this study was conducted solely by the researcher and did not involve teachers as
collaborative partners at SLBN Purwakarta. Consequently, some limitations and
shortcomings remain.

5. CONCLUSION

The use of the therapeutic art model in finger painting learning is effective in enhancing
the social and emotional skills of autistic students. In this study, both research subjects
demonstrated improvements in social and emotional competencies, as evidenced by
increased scores before and after the intervention. From an artistic learning experience
perspective, the elements of art were embodied in the themes “My School,” “My Family
(Me),” and “My Favorite Animal.” The students’ finger painting artworks showed a one-
stage advancement in their developmental age periods. During the finger painting process,
neither student exhibited tantrums, and AL showed a reduction in flapping behaviors
throughout the learning sessions. Both autistic students maintained a sufficient level of
focus while painting; however, AL’s concentration was more limited compared to MR, who
was able to concentrate longer and was more diligent in painting. Both students also
demonstrated improvements in communication skills, both verbal and nonverbal.

This success was facilitated by the teacher’s ability to integrate Social Emotional
Learning (SEL) into social-emotional instruction within the classroom. This was achieved
through a conducive environment, strong relationships, explicit instruction, thoughtful
modeling, opportunities for practice, and teachable moments.

The therapeutic art model in finger painting learning has a positive impact on the
behavior of autistic students. Art, particularly finger painting, serves as a facilitator in
building relationships with peers for autistic students and inherently enhances sensory and
motor skills through the use of their fingers. Learning to cooperate, appreciate differences,
and develop other social skills can be practiced in a fun and natural environment.

This study recommends that the therapeutic art model be implemented regularly using
a variety of art materials and themes to provide a greater impact on the behavior of autistic
students. It is also recommended to involve teachers in collaborative efforts at Special
Needs Schools.
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