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Abstract. This study aims at identifying various types of conflicts experienced by students of 
elementary school teacher study program during online learning of elementary social studies 
learning courses during the COVID-19 pandemic, and determining the strategies they used to 
resolve conflicts they encountered . This study uses a descriptive research method with a survey 
design. The research participants were 4th semester students of the PGSD study program in a 
private university in the West Java region, totaling 243 that consisted of 182 female students and 
61 male students. The instruments used in this study were interviews that were used to identify 
the conflicts experienced by students during online learning, and closed questionnaires that 
were distributed to determine the strategies used to resolve the conflicts; which were  analyzed 
descriptively. Based on the data obtained from the interviews, it was revealed that the conflicts 
experienced by students during online learning were completing group assignments, bullying 
between students, discriminatory attitude, and acknowledging/taking goods/works of others 
without asking permission. Meanwhile, based on the data obtained from the questionnaires 
regarding the students' strategies in resolving conflicts, it was found that students used 
cooperative strategies in resolving these conflicts. 
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INTRODUCTION ~ The learning process in the even semester of 2020/2021 in all universities 

throughout Indonesia was held based on the Joint Decree of the Minister of Education and 

Culture, Minister of Religion, Minister of Health, and Minister of Home Affairs, Number 

04/KB/2020, Number 737 of 2020, Number HK.01.08/Menkes/7093/2020, and Number 420-3987 

of 2020 concerning Guidelines for the Implementation of Learning for the 2020/2021 Academic 

Year and 2020/2021 Academic Year during the Coronavirus Disease 2019 (COVID-19) 

Pandemic, and Circular Number 6 in 2020 regarding the implementation of learning in the even 

semester of 2020/2021 Academic Year . This was a new situation that held the potential to have 

negative impacts on students. Therefore, it was necessary to conduct a survey regarding their 

experiences during online learning (Rahayu et al., 2020; Rahayu & Fauzi, 2020).  

This survey was important because when viewed from the perspective age, the students were 

between 18-21 years old, which were categorized as late adolescents  (Ayas et al., 2010). 
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Adolescents facing a changing environment and new conditions may experience some 

difficulties and challenges. The accumulation of emotions in the face of some difficulties and 

challenges can lead to conflict (Akan, 2020). Therefore, the survey in this study focused on the 

students’ experiences during online learning, particularly the conflicts they experienced and 

how to resolve them.  

Conflict is something that is natural and must be experienced by every individual, it has a 

positive impact as well as a negative impact (Tuimur & Chemwei, 2015). For a conflict to have 

a positive impact, individuals need to have conflict resolution skills such as knowing the source 

of the conflict, who is in conflict, and the right strategies and tactics to resolve the conflict 

(Gibbons, 2010).  

This study is based on the results of previous studies on conflict resolution. Shanka & Thuo (2017) 

concluded that the school leaders need to understand the sources of conflicts and have the 

mechanisms of opportunity for staff to voice their concerns. Additionally, the leaders need to 

continuously build leadership competencies; be open to change, and involve and provide the 

staff with opportunities to grow. Furthermore, the schools’ leaders should look for ways to 

acquire and expand funding sources. A study by Tuimur & Chemwei (2015) suggested that the 

current preparation of teachers to teach conflict and conflict resolution is inadequate with 

regards to their ability to design relevant teaching and learning resources and effectively use 

them in the teaching and learning process. In addition, the available instructional materials in 

the sampled schools were insufficient. Lastly, a study by Ayas et al (2010) revealed that 

adolescents generally tend to use destructive and non-cooperative conflict resolution 

strategies, such as physical violence, cursing, joking, nicknaming, jealousy in interpersonal 

conflicts. Also, the results indicated that the use of conflict resolution strategies was found to 

significantly differ with regard to gender. 

Following an analysis of these studies, it was concluded that there has not been any study on 

conflict resolution involving elementary teacher education (PGSD) students in online learning 

during the COVID-19 pandemic. Therefore, the proposed research questions are: (1) what are 

the conflicts experienced by PGSD students during online learning? and (2) what are the 

strategies used by them in resolving these conflicts? The novelty of this study includes an 

investigation that was carried out to analyze the strategies of PGSD students in overcoming 

conflicts in online learning during the COVID-19 pandemic. This is a novelty because, based on 

the results of several previous studies, there has not been any study that investigated students’ 

strategies in overcoming conflicts in online learning during the COVID-19 pandemic. In 

addition, the contribution of this study is to determine what kind of learning is appropriate to 

be implemented during online learning, and  to match students’ strategies in resolving conflicts. 
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THEORETICAL FRAMEWORK 

Conflict Resolution 

Conflict is something natural that is experienced by every individual in everyday life and it can 

have a positive impact as well as a negative impact on individuals involved in the conflict or 

on those not involved in it (Kreidler, 1997; Mishra, 2021). For a conflict to have positive impacts, 

individuals need to have resolution skills such as knowing the sources of the conflict, who are 

involved in it, and the right strategies and tactics to resolve it (Crawford & Bodine, 1996; 

Gibbons, 2010). The positive impacts that individuals can have when they are able to resolve 

conflicts is that they have good personalities such as having good problem-solving skills, good 

communication skills, good critical thinking, and creative thinking skills (Yavuzer, 2012).  

The types of conflicts based on their scope are as follows: (1) Intrapersonal conflict, which is a 

conflict occurring within individuals. Differences in goals, interests, ethical questions, and other 

problems can lead to this type of conflict; (2) Interpersonal conflict is a conflict that is caused 

by problems or concerns between individuals: (3) Intra-group conflict, the one that occurs 

between people, members, or factions belonging to the same group; (4) Intergroup conflict, 

a type of conflict arising between different groups of society; for example, between different 

classes, different organizations, different groups and so on; (5) National conflict, which is a 

conflict that arises within a nation, where various groups from the same nation are involved; (6) 

International conflict, which is a conflict arising between different countries/nations for various 

reasons (Bakken & Buhaug, 2021; Iqbal et al., 2017).  In this study, the conflict being investigated 

focuses on interpersonal conflict in online learning during the COVID-19 pandemic. 

According to Kreidler (1997), there are five dimensions of conflict, namely (1) sources of conflict 

i.e. Is it over? Resources? Values and beliefs? Emotional goals and needs? (2) Relationship 

between conflicting parties i.e., is the party-friendly or hostile? How interdependent are the 

parties? Is there a balanced strength? Is one side stronger than the other? How well do they 

know each other? (3) the history of the conflict i.e. How long (duration)? How often 

(frequency)? What is the emotional or violent intensity of the conflict? How familiar, interesting, 

and visible to the people involved? (4) the opposing parties or groups i.e. Who/how many are 

involved? Is the conflict internal, interpersonal, intergroup, intragroup, international, or global? 

and (5) responses to conflict i.e., how do people and groups choose to deal with the conflict? 

violently or nonviolently? By avoiding, spreading, or engaging in conflict? By coercing, 

accommodating, or solving problems collaboratively? 

After understanding the meanings, types, and dimensions of the conflict in order to realize 

conflict resolution, it is necessary to know conflict management. The management or conflict 

resolution strategy according to Doe & Chinda (2015), Kreidler (1997), and Shanka & Thuo, 
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(2017)  is avoiding conflict, accommodating conflict, compromising on conflict, directing and 

controlling conflict, and working together in resolving conflict. 

METHOD 

Research Design 

The method used in this study is descriptive research with a survey design. It is in accordance 

with the objectives and questions of this study because it can obtain measurable and easy-to-

analyze data (Guo & Yang, 2012). The procedure of this study consists of three stages, namely 

planning, implementation, and evaluation. The planning stage consists of analyzing conflict 

resolution activities, compiling research instruments, and validating instruments. The 

implementation stage consists of interviewing students and distributing questionnaires, whereas 

the evaluation stage consists of processing and analyzing data obtained from interviews and 

questionnaires, as well as drawing conclusions. 

Participant 

This study was conducted in one of the private universities in West Java Province, with the 

subjects of the study involving 4th-semester students of PGSD study program, totaling 243 

consisting of 182 female students and 61 male students. The selection of the participants of this 

study was because the university was one of the universities carrying out full online learning so 

that it was in line with the purpose of this research, which was to identify the conflicts 

experienced by students during online learning and the strategies and tactics they used to 

resolve these conflicts. 

Data Collection 

There are two instruments used in this study. Interviews were conducted to identify the conflicts 

experienced by students during online learning, and questionnaires were distributed to identify 

the strategies and tactics used to resolve the conflicts. These instruments were considered 

appropriate to obtain information about the conflicts experienced and how the strategies and 

tactics are carried out by the students to resolve these conflicts. The use of interviews and 

questionnaires is considered appropriate in studies with a survey design (Gall et al., 2014). These 

instruments are distributed online using google forms application. The interview and 

questionnaires used in this study are as follows: 

Table 1. Interview guidelines regarding conflicts experienced by elementary teacher 
education study program (PGSD) students during online learning 

Interview questions Answer 
1. Do you have problems or conflicts with 

your friends during online learning? 
2. If you experience problems or conflicts, 

please state what problems or conflicts 
you experienced during online learning. 
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Table 2. Questionnaire on students’ strategies and tactics in resolving conflicts during online 
learning 

Questionnaire Strategies Tactics 
Students’ strategies 
and tactics in resolving 
conflicts encountered 
when working on group 
assignments 

Avoidance 
Strategy (Score 1) 
 
 
Destructive 
Strategy (Score 2) 
 
 
Conditional 
Strategy (Score 3) 
 
 
 
Cooperative 
strategy (Score 4) 
 
 

I prefer being silent 
I go away from there 
I forget over time 
 
I threaten him/her 
I report him/her to the lecturer 
I stop being friends with him/her 
 
I try to solve it by talking first. If I can't get the 
result, I threaten him/her 
First, I warn him/her. If he/she does it again, I 
report him/her to the lecturer 
 
I ask him/her why s/he didn't do the group 
work, then invite him/her to work in groups 
I tell him/her that what he/she does is wrong 
then invite him/her to work in groups 

Students’ conflict 
resolution strategies 
and tactics in solving 
bullying problems 
 

Avoidance 
Strategy (Score 1) 
 
 
Destructive 
Strategy (Score 2) 
 
 
Conditional 
Strategy (Score 3) 
 
 
 
Cooperative 
strategy (Score 4) 
 

I prefer being silent 
I go away from there 
I forget over time 
 
I threaten him/her 
I do the same to him/her 
I stop being friends with him/her 
 
First, I try to solve it by talking. If I can't get the 
result, I threaten him/her  
First, I warn him/her. If he/she does it again, I 
do the same to him/her 
 
I ask him/her why he/she bullies me, then tell 
him/her to apologize  
I tell him/her that what s/he does is wrong, 
then tell him/her to apologize 

Student conflict 
resolution strategies 
and tactics in resolving 
discriminatory problems 
 

Avoidance 
Strategy (Score 1) 
 
 
Destructive 
Strategy (Score 2) 
 
 
Conditional 
Strategy (Score 3) 
 
 
 
Cooperative 
strategy (Score 4) 

I prefer being silent 
I go away from there 
I forget over time 
 
I threaten him/her 
I do the same to him/her 
I stop being friends with him/her 
 
First, I try to solve it by talking. If I can't get the 
result, I report him/her to the lecturer  
First, I warn him/her. If he/she does it again, I 
stop being friends with him/he 
I ask him why he/she is discriminatory, then tell 
him/her to apologize  
I tell him/her that what he/she does is wrong, 
then tell him/her to apologize 

Students’ conflict 
resolution strategies 
and tactics in resolving 

Avoidance 
Strategy (Score 1) 
 

I prefer being silent 
I go away from there 
I forget over time 
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Questionnaire Strategies Tactics 
the problem of taking a 
things without 
permission 
 

 
Destructive 
Strategy (Score 2) 
 
 
Conditional 
Strategy (Score 3) 
 
 
 
 
 
Cooperative 
strategy (Score 4) 

 
I threaten him/her 
I do the same to him/her 
I stop being friends with him/her 
 
First, I try to solve it by talking. If I can't get the 
result, I report him/her to the lecturer  
First, I warn him/her. If he/she does it again, I 
stopped being friends with him/her 
 
I asked him/her why he/she takes something 
without permission, then tell him/her to 
apologize  
I tell him/her that what he/she does is wrong, 
then tell him/her to apologize 

RESULTS 

Following processing and analysis of data obtained from interviews, it was revealed that the 

conflicts experienced by the 4th semester PGSD students in online learning during COVID-19 

Pandemic were conflicts in completing group assignments, bullying, discriminatory attitudes, 

and taking things/works of others without permission. 

Following processing and analysis of data obtained from questionnaires, resolution strategies 

implemented by PGSD students to resolve conflicts with other students during online learning 

are as follows: 

Table 3. PGSD students’ conflict resolution strategies and tactics in resolving conflicts in the 
process of working on their assignments 

 
 

Female 
N=182 

Male 
N=61 

Strategies Tactics N % N % 
Avoidance 
Strategy 
 
Total 

I prefer being silent 
I go away from there 
I forget over time 

6 
5 
2 
13 

3.3 
2.7 
1.1 
7.1 

7 
4 
1 
12 

11.5 
6.6 
1.6 
19.7 

Destructive 
Strategy 
 
 
Total 

I threaten him/her 
I report him/her to the lecturer 
I stop being friends with him/her  

4 
21 
3 
28 

2.2 
11.5 
1.6 
15.4 

6 
2 
5 
13 

9.8 
3.3 
8.2 
21.3 

Conditional 
Strategy 
 
 
 
 
Total 

I try to solve it by talking first. If I 
can't get the result, I threaten 
him/her 
First, I warn him/her. If he/she 
does it again, I report him/her to 
the lecturer 
 

35 
 
 

32 
 
 

67 

19.2 
 
 

17.6 
 
 

36.8 

7 
 
 
9 
 
 

16 

11.5 
 
 

14.8 
 
 

26.2 
Cooperative 
strategy 
 
 

I ask him/her why s/he didn't do 
the group work, then invite 
him/her to work in groups 

39 
 
 

35 

21.4 
 
 

19.2 

11 
 
 
9 

18.3 
 
 

14.8 
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Female 
N=182 

Male 
N=61 

Strategies Tactics N % N % 
 
 
Total 

I tell him/her that what he/she 
does is wrong then invite him/her 
to work in groups  

 
 

74 

 
 

40.7 

 
 

20 

 
 

32.8 
Total  182 100 61 100 

 

Based on Table 3, it was found that conflict resolution strategies and tactics in resolving conflicts 

encountered when working on their assignments implemented by female students was the 

cooperative strategy with a total of 74 students (40.7%). Male students also preferred the 

cooperative strategy with a total of 20 students (32.8%). It can be concluded that female 

students and male students were included in the good category in resolving conflicts when 

completing tasks in groups.  The results of the questionnaire for the second conflict are as 

follows: 

Table 4. PGSD students’ conflict resolution strategies and tactics in solving bullying problems 
 

 
Female 
N=182 

Male 
N=61 

Strategies Tactics N % N % 
Avoidance 
Strategy 
 
Total 

I prefer being silent 
I go away from there 
I forget over time 

9 
8 
2 
19 

5 
4.4 
1.1 
10.4 

2 
3 
1 
6 

3.3 
5 

1.6 
9.8 

Destructive 
Strategy 
 
Total 

I threaten him/her 
I do the same to him/her 
I stop being friends with him/her 

8 
34 
5 
47 

4.4 
18.7 
2.8 
25.8 

13 
21 
2 
36 

21.3 
34.4 
3.3 
59 

Conditional 
Strategy 
 
 
 
Total 

First, I try to solve it by talking. If I 
can't get the result, I threaten 
him/her  

First, I warn him/her. If he/she does 
it again, I do the same to him/her 

 

34 
 
 
 

21 
 

55 

18.7 
 
 
 

11.5 
 

30.2 

4 
 
 
 
3 
 
7 

6.6 
 
 
 
5 
 

11.5 

Cooperative 
strategy 
 
 
 
Total 

I ask him/her why he/she bullies me, 
then tell him/her to apologize  

I tell him/her that what s/he does is 
wrong, then tell him/her to 
apologize  

37 
 
 

24 
 
 

61 

20.3 
 
 

13.2 
 
 

33.5 

9 
 
 
3 
 
 

12 

14.8 
 
 
5 
 
 

19.7 
Total  182 100 61 100 

 

Table 4 presents that the most chosen strategy to resolve the bullying conflict by female 

students was the cooperative strategy with a total of 61 (33.5%). Meanwhile, male students 

chose the destructive strategy with a number of 36 students (59%). It can be concluded that 
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female students are better than male students in resolving conflicts regarding bullying. And for 

the results of the questionnaire for the third conflict are as follows:  

Table 5. PGSD students’ conflict resolution strategies and tactics in resolving discriminatory 
problems 

 
 

Female 
N=182 

Male 
N=61 

Strategies Tactics N % N % 
Avoidance 
Strategy 
 
Total 

I prefer being silent 
I go away from there 
I forget over time 

3 
10 
2 
15 

1.7 
5.5 
1.1 
8.2 

2 
5 
4 
11 

3.3 
8.2 
6.6 
18 

Destructive 
Strategy 
 
 
Total 

I threaten him/her 
I do the same to him/her 
I stop being friends with him/her 

1 
8 
13 
 

22 

0.6 
4.4 
7.1 

 
12.1 

11 
3 
2 
 

16 

18 
5 

3.3 
 

26.2 
Conditional 
Strategy 
 
 
 
 
Total 

First, I try to solve it by talking. If I 
can't get the result, I report him/her 
to the lecturer 
First, I warn him/her. If he/she does 
it again, I stop being friends with 
him/her 
 

31 
 
 

36 
 
 

67 

13 
 
 

19.8 
 
 

36.8 

9 
 
 
7 
 
 

16 

14.8 
 
 

11.5 
 
 

26.2 
Cooperative 
strategy 
 
 
 
 
Total 

I ask him why he/she is 
discriminatory, then tell him/her to 
apologize  
I tell him/her that what he/she does 
is wrong, then tell him/her to 
apologize  

36 
 
 

42 
 
 

78 

19.8 
 
 

23.1 
 
 

42.9 

12 
 
 
6 
 
 

18 

19.7 
 
 

9.8 
 
 

29.5 
Total  182 100 61 100 

 

Table 5 above shows that the most chosen strategy to resolve the discriminatory conflict by 

female students was the cooperative strategy with a total of 78 students (42.9%). Male students 

also preferred the cooperative strategy with 18 students (29.5%). It can be concluded that 

female students and male students are included in the good category in resolving 

discriminatory conflicts. And for the results of the questionnaire for the fourth conflict are as 

follows:  

Table 6. PGSD students’ conflict resolution strategies and tactics in resolving taking things 
without permission problem 

 
 

Female 
N=182 

Male 
N=61 

Strategies Tactics N % N % 
Avoidance 
Strategy 
 
Total 

I prefer being silent 
I go away from there 
I forget over time 

7 
9 
1 
17 

3.8 
5 

0.5 
9.3 

7 
3 
3 
13 

11.5 
4.9 
4.9 
21.3 

Destructive I threaten him/her 2 1.1 6 9.8 
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Female 
N=182 

Male 
N=61 

Strategies Tactics N % N % 
Strategy 
 
Total 

I do the same to him/her 
I stop being friends with him/her 

6 
15 
23 

3.3 
8.2 
12.6 

3 
6 
15 

4.9 
9.8 
24.5 

Conditional 
Strategy 
 
 
 
 
Total 

First, I try to solve it by talking. If I 
can't get the result, I report him/her 
to the lecturer 
First, I warn him/her. If he/she does 
it again, I stop being friends with 
him/her 
 

29 
 
 

36 
 
 

65 

16 
 
 

19.8 
 
 

35.7 

9 
 
 
7 
 
 

16 

14.8 
 
 

11.5 
 
 

26.3 
Cooperative 
strategy 
 
 
 
 
Total 

I asked him/her why he/she takes 
something without permission, then 
tell him/her to apologize  
I tell him/her that what he/she does 
is wrong, then tell him/her to 
apologize  

41 
 
 

36 
 
 

77 

22.5 
 
 

19.8 
 
 

42.3 

10 
 
 
7 
 
 

17 

16.4 
 
 

11.5 
 
 

27.9 
Total  182 100 61 100 

 

Table 6 presents that the most chosen strategy to resolve taking things without permission 

conflict by female students was the cooperative strategy with a total of 77 students (2.3%). 

Male students also preferred the cooperative strategy with a total of 17 students (27.9%). It can 

be concluded that female students and male students are included in the good category in 

resolving conflicts of taking other people's things/works without permission. 

DISCUSSION  

This study aims at identifying the experiences of PGSD students during online learning, 

specifically regarding the conflicts experienced by them. The online learning that is the focus 

of this study is the learning of elementary school social studies courses taught to 4th semester 

students of a private university in West Java, totaling 243 students that consist of 182 female 

students and 61 male students. 

Following data processing and of data obtained from interviews, it shows that the conflict 

experienced by students is a conflict encountered when completing tasks in groups. The 

conflict they experienced was that in every group there were always students who did not 

participate in the conflict resolution process for various reasons such as network constraints, 

difficulty in obtaining references, difficulty in communicating, inadequate understanding of the 

tasks that must be completed in groups, and low motivation from students. In addition to 

network constraints, it can be concluded that the communication pattern in diversity has not 

been maximized as a trigger for the conflict (Böhm et al., 2021; Shimanovskay & Sarychev, 

2021).  
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Following an analysis on data obtained from the questionnaires, it shows that female and male 

students are included in the good category in resolving conflicts when completing tasks in 

groups, namely by choosing a cooperative strategy with the following tactics: asking him/her 

why he/she didn't  do the group work, then inviting him/her to work in the groups and telling 

him/her that what he/she did was wrong and then inviting him/her to work in the group. The 

selection of these strategies and tactics, according to the students, is based on several things, 

namely the students' awareness that students who do not participate in working on 

assignments may be based on logical reasons so it is necessary to confirm to the students 

concerned and the awareness of students that cooperative strategy is a good strategy (Asha 

& Hawi, 2016; Bakken & Buhaug, 2021; Mishra, 2021). 

The second conflict experienced by the students was bullying. Following an analysis on data 

obtained from the questionnaires, as presented in the results section, the most chosen strategy 

by female students was the cooperative strategy. Based on this, female students are calmer in 

dealing with conflicts regarding bullying. Female students have a more stable emotional level 

than male students (Supriyadi et al., 2019; Vogler et al., 2019).   

Meanwhile, male students prefer the destructive strategy with tactics of doing the same thing 

when there are students who are bullying them, they bully back.  This is in line with the nature 

of male students whose emotions are less stable in dealing with a problem (Kadarisma et al., 

2019; Skordoulis et al., 2020; Yavuzer, 2012). This is certainly not a good strategy because with 

a destructive strategy, the conflict will not be resolved (Ay et al., 2019; Türk, 2017).  

The third conflict experienced by students was the discriminatory attitude during online 

learning. This discriminatory attitude occurs when the group is divided, where there are some 

students who are not invited to join the group by some other students for various reasons, one 

of which is that students want to work in groups only with close friends and students do not 

want to group with students who have differences (Bayraktar & Yilmaz, 2016; Karacabey et al., 

2019; Karataş, 2011). However, in solving these discriminatory problems, the strategies and 

tactics that were most chosen by female and male students were good, namely the 

cooperative strategy. 

The fourth conflict experienced by students during online learning the recognition of work 

results and taking things without permission. The most chosen strategy by female and male 

students is the cooperative strategy with the following tactics: asking him/her why he/she took 

something without permission, then telling him/her to apologize, and telling him/her that what 

he/she did was wrong, then telling him/her to apologize.  The students, both female and male, 

confirmed that they realized that claiming or taking other people's things/works is a negative 

thing that triggers a conflict. The choice of this strategy is influenced by students' experiences 

during learning that it is better to resolve conflicts though good communication with individuals 
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who are the target of conflict (Ciuladiene & Kairiene, 2017; Pieng & Okamoto, 2020; Scorzelli, 

2012).  

Based on the results and findings discussed above, the role of educators in solving problems or 

conflicts in the classroom is necessary, particularly in directing students to understand conflicts 

and resolve conflicts by integrating conflict resolution education in the learning process (Iqbal 

et al., 2017). In addition, the selection of a cooperative strategy in conflict resolution is also 

influenced by the students’ prior learning experiences in the previous semesters when they 

studied in groups. Thus, it can be concluded that group learning can have a positive impact 

in choosing strategies and tactics in resolving conflicts or problems (Crawford & Bodine, 1996; 

Doe & Chinda, 2015; Kreidler, 1997).  

CONCLUSION  

Based on the results and findings of the study, it was found that during online learning students 

experience various conflicts, namely conflicts in completing group assignments, bullying 

between students, students' discriminatory attitudes towards one another, and recognition of 

creativity or work of other people without permission and taking other people's things without 

permission. In this study, it can be concluded that female students choose a cooperative 

strategy in resolving conflicts, while male students did not resolve the four conflicts with a 

cooperative strategy, particularly in conflicts caused by bullying, they chose destructive 

strategies instead. In addition, it can also be concluded that the group learning experience 

and the role of educators also have an influence in the selection of strategies in resolving 

conflicts. 

Based on these conclusions, recommendations for other researchers who will study conflict 

resolution are to conduct studies with a broader subject and develop the results of this study 

so that it can benefit students and lecturers, especially in conflict resolution studies. 

Recommendations for related parties are that the results and findings in this study are expected 

to create learning that is in accordance with student strategies in resolving conflicts so that a 

peaceful class can be realized.  
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