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Abstract. The development of students’ social-emotional skills remains limited and tends to 

focus primarily on cognitive aspects and academic subject mastery. This research is important 

because students require strong soft skills to succeed in various life contexts. The study aimed to 

examine the effectiveness of emotional intelligence-based learning methods in enhancing 

students’ soft skills. A mixed-methods approach was employed, involving 730 purposively 

selected elementary school students from the Bandung area. Data were collected through 

Likert-scale questionnaires, in-depth interviews, observations, and documentation of the 

learning process at elementary schools in Buahbatu, Bandung. Quantitative data were 

analyzed using descriptive and inferential statistics with SPSS Version 29.0, while qualitative data 

were analyzed through data collection, reduction, coding, and interpretation of coding results. 

The findings revealed a significant improvement in students’ communication skills, empathy, 

emotional regulation, and collaboration after participating in the emotional intelligence-based 

learning program. Furthermore, the enhancement of students’ soft skills was closely linked to the 

effective management of their emotional intelligence. In conclusion, the development of 

learning programs that integrate personal skills can serve as an educational model supporting 

the curriculum. The practical implication is that fostering social-emotional competence equips 

students with essential abilities to meet future challenges. 
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1. Introduction 

In the era of globalization and rapid technological progress, academic ability alone is not 

enough to guarantee a person's success in the workplace or social life (Zamiri & Esmaeili, 2024; 

Bilbokaitė et al., 2024). Soft skills such as communication, collaboration, empathy, self-

management, and problem-solving are key factors in determining a person's success in various 

aspects of life (Garcia-Chitiva & Correa, 2024; Bustamante-Mora et al., 2023). According to a 

World Economic Forum report, around 65% of current jobs will experience significant changes 

in the next few years and improving soft skills will become a key requirement in the global labor 

market (Tushar & Sooraksa, 2023; Arueyingho et al., 2023). Therefore, developing soft skills in 

students from an early age is a top priority in the national education curriculum in Indonesia 

and internationally (Espanola & Ouano, 2024; Arjaya et al., 2024). Traditional learning processes 

that emphasize cognitive aspects and subject mastery are often less able to develop soft skills 

optimally (Pedagogicheskogo, 2025; Azzahra & Dwiputra, 2024). Several studies have shown 

that traditional methods have not been able to provide students with the socials and emotional 

competencies needed in real life (Guerrero et al., 2024; Benvenuti et al., 2023). According to 

UNESCO data, only around 35% of students in various countries feel that their education system 

is capable of developing soft skills adequately (Garcia-Chitiva & Correa, 2024; Ibarra-Vazquez 

et al., 2023). This case shows the need to develop educational methods that are able to 

integrate the development of emotional intelligence as part of the teaching and learning 

process (PLEȘEA & RACU, 2022; Arciniegas-Romero et al., 2025). Emotional intelligence (EQ) is 

an important aspect that needs to be developed in the education process (Atobatele & 

Okonkwo, 2025). The concept of emotional intelligence was first introduced by Daniel 

Goleman, who emphasized that the ability to recognize, understand, and manage one's own 
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emotions and the emotions of others greatly influences an individual's success (Rahman et al., 

2024; Tjimuku et al., 2025). Developing emotional intelligence through EI-based learning 

methods is expected to effectively improve students' intrapersonal skills (Sharmin et al., 2024). 

Mayer and Salovey's research shows that EI is positively correlated with various aspects of 

intrapersonal skills such as empathy, effective communication and stress management 

(Manjarres et al., 2023). Other studies report that curricula focused on developing EI can 

improve students' social and emotional competencies significantly improving their academic 

performance and behavior in the school environment (PLEȘEA & RACU, 2022; Herut et al., 2024). 

1.1. Problem Statement 

Specifically, in the context of education in Indonesia, the challenges in developing students' 

intrapersonal skills are increasing (Umar et al., 2025). Data from the Human Resources 

Development Agency (BPSDM) of the Indonesian Ministry of Education and Culture shows that 

students' social emotional literacy is still low, with only around 40% being able to manage their 

emotions well and show empathy towards others (Shinta et al., 2024; Rasdiana et al., 2024). This 

is very concerning, because underdeveloped intrapersonal skills can hinder students' social 

integration and prepare them for the job market (Gazi et al., 2024). In addition, learning 

methods that do not fully integrate aspects of emotional intelligence (EI) make intrapersonal 

skills development less than optimal (Solih et al., 2024). To overcome these challenges, an EI-

based teaching approach has been introduced as an innovation in education (Ertiö et al., 

2024). This approach not only focuses on mastering academic materials but also combines 

exercises that improve students' emotional intelligence, such as reflective discussions, empathy 

exercises, and stress and emotion management (Sánchez Mora et al., 2024). Many empirical 

studies have shown the success of this approach. Research conducted in Vietnam showed 

that the application of emotional intelligence-based methods increased students' soft skills 

scores by up to 20% in one semester (Ho et al., 2025). Similarly, a study in Indonesia reported 

that students who participated in an emotional intelligence development programs showed 

significant improvements in communication and collaboration competencies, with 

improvements ranging from 15 to 25% (Yosep et al., 2024). Furthermore, the importance of 

developing soft skills through emotional intelligence-based methods is also supported by the 

increasing need for workplaces that require personal and emotional competencies (Ojha et 

al., 2024). The survey found that 89% of recruiters place soft skills as a key factor in the employee 

recruitment and selection process (Grabowski et al., 2024; Schäfer & Henn, 2023). At the 

educational level, it is believed that improving soft skills through emotional intelligence 

development can prepare students not only to face academic challenges but also to become 

competitive individuals who can contribute positively to society and the workplace (Mohamed 

et al., 2025). The problem that emerged in this study is the low social emotional literacy and 

intrapersonal skills of Indonesian students, which hinders their ability to manage emotions and 

empathize, as well as face academic and competitive challenges in the world of work, so that 

learning innovations based on emotional intelligence are needed to improve students' soft skills 

from an early age. 

1.2. Related Research 

Developing intrapersonal skills in Elementary school students is an important aspect in creating 

competitive individuals in the era of globalization (Budiarto et al., 2024; Bilderback & Thompson, 

2025). One approach that is increasingly gaining attention is the Emotional Intelligence (EQ)-

based learning approach (Saikia et al., 2024; Anacleto Roberto Carolina Soares et al., 2024). 

Developed by Daniel Goleman, the theory of emotional intelligence states that emotional 

intelligence includes self-awareness, self-management, motivation, empathy, and social skills, 

all of which are the main foundations in developing intrapersonal skills such as communication, 

collaboration, leadership, and conflict resolution (Gómez-Leal et al., 2022; Heikkinen et al., 

2025) . Through this approach, students not only gain academic knowledge but also learn to 

recognize and manage their own emotions and understand the emotions of others (Kuo et al., 

2024; PLEȘEA & RACU, 2022). This is important because research shows that intrapersonal skills 

are more closely related to intrapersonal skills and self-management than cognitive abilities 

alone. According to one study, individuals with high emotional intelligence tend to 



 

 

demonstrate better levels of empathy and communication, and are therefore better able to 

adapt to complex social environments (Yosep et al., 2024). At the educational level, a learning 

approach that focuses on developing emotional intelligence can increase students' 

awareness of their strengths and weaknesses, as well as improve their ability to work in teams 

(Solih et al., 2024). In addition, the application of this method also helps students cope with 

academic stress and pressure, which often hinder the development of intrapersonal skills 

(Javaid et al., 2024; Mittal et al., 2022). In the school context, combining exercises such as 

reflective discussions, social situation simulations, and fostering empathy can significantly 

improve students' communication and collaboration skills (Cho & Kim, 2024). Based on 

Vygotsky's social constructivism theory, learning that includes social interaction and self-

reflection will accelerate the mastery of intrapersonal skills, and an emotional intelligence-

based approach is very relevant in this context (Mitsea et al., 2024). Therefore, it can be 

concluded that an emotional intelligence-based learning approach not only improves 

academic understanding but also effectively builds intrapersonal skills in Elementary school 

students, which is very important for their future success (Meyer et al., 2024; Bressane et al., 

2024). 

1.3. Research Objectives 

Research on the development of intrapersonal skills and emotional intelligence in education is 

urgent, given the significant challenges facing the current education system. In an era of 

globalization and rapid technological advancement, academic ability alone is not enough to 

ensure one's future success. This phenomenon creates a real gap between theories that 

emphasize the importance of intrapersonal skills and society's expectations for graduates of 

education who not only have academic intelligence but also the ability to interact socially, 

work together, and manage emotions effectively. At the same time, the reality on the ground 

shows that formals education programs tend to overemphasize cognitive aspects and subject 

mastery, often ignoring or not receiving sufficient attention to the development of intrapersonal 

skills and emotional intelligence. UNESCO data and various studies show that most students 

struggle to develop social and emotional skills, and some even struggle to manage emotions 

and empathize with others. In fact, research shows that developing emotional intelligence can 

significantly improve communication, collaboration, and conflict resolution skills. This gap 

between ideas and practices raises an urgent need to integrate emotional intelligence-based 

learning approaches into the school curriculum, so that the learning process is not limited to 

academic aspects but also improves students' social and emotional aspects. Therefore, this 

research is important to assess the effectiveness of this approach and provide practical 

solutions for improving the quality of education, with the aim of preparing a competent and 

adaptive generation that is ready to face future challenges. This study aims to evaluate the 

effectiveness of an emotional intelligence-based program in developing communication, 

cooperation, empathy, and emotion management skills among Elementary school students. 

This study also aims to identify challenges and barriers faced in implementing this program in 

Indonesian education and to examine its benefits on students' behavior and academic 

achievement. Based on the results of this study, it is expected to provide practical 

recommendations for integrating emotional intelligence development effectively into the 

curriculum, thereby supporting students' competencies not only academically but also socially 

and emotionally, thus preparing them to face future challenges with greater efficiency and 

resilience. 

2. Theoretical Framework 

2.1. Soft Skills Development Theory Through Emotional Intelligence Approach 

This theory states that the development of soft skills such as communication, empathy, 

emotional management, and cooperation can be done effectively through an emotional 

intelligence-based approach (Tjimuku et al., 2025). Emotional intelligence plays an important 

role in helping students recognize, understand, and manage their own and other people's 

emotions (Solih et al., 2024). Through activities that focus on these aspects, students are able 

to improve their ability to communicate effectively, show empathy towards others, and 
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manage stress and other negative emotions. This approach provides an example that direct 

experience, simulation, and social practice that are disintegrated in learning provide real 

experiences that strengthen students' social and emotional skills. Thus, the development of soft 

skills is not only limited to theory, but must be developed practically and contextually through 

active social interaction and self-reflection (Costa & Cipolla, 2025; Lim et al., 2022). This theory 

supports the idea that emotional intelligence is the main mediator in the soft skill learning 

process, which emphasizes that emotion-based interventions have a significant positive 

influence on students' interpersonal and intrapersonal abilities. Emotional intelligence is crucial 

for developing soft skills in elementary school students. The ability to recognize, understand, 

and manage one's own emotions and those of others helps children communicate effectively, 

demonstrate empathy, and cope positively with stress (Calandri et al., 2025). Through 

emotional intelligence-based activities, students can strengthen their social and emotional skills 

in practical and contextual ways, which support academic success and interpersonal 

relationships (Tjimuku et al., 2025). This development is not only theoretical, but also through 

direct experience, simulations, and social interactions, enabling children to apply soft skills in 

their daily lives. 

2.2. Theory of the Effectiveness of Emotional Intelligence-Based Programs in Improving Social 

and Emotional Competence 

This theory states that learning programs that focus on developing emotional intelligence can 

significantly improve students' social and emotional competence (Vistorte et al., 2024). 

Empirically, emotional intelligence-based interventions implemented through activities such as 

empathy simulations, communication exercises, and stress management can foster empathy 

and sensitivity to others as well as the ability to control emotions independently. This program 

improves students' overall emotional intelligence, which then has a positive impact on aspects 

such as effective communication skills, teamwork, and self-control (Mitsea et al., 2024). The 

success of this program is also supported by observation and interview data that show real 

developments in students' social and emotional behavior. This theory emphasizes that 

developing social and emotional competence through structured programs based on 

emotional intelligence in schools is an effective solution to prepare students to face the 

challenges of social life and the world of work that are increasingly complex and require high 

interpersonal skills (Rosário & Raimundo, 2024). 

2.3. Theory of Implementing Empirical Practices in Improving Students' Social and Emotional 

Skills 

This theory emphasizes that direct experience and empirical practice are the keys to improving 

students' social and emotional skills (Kuo et al., 2024). Based on research data, activities such 

as group discussions, empathy simulations, and communication exercises are very effective in 

accelerating the process of learning soft skills. Through direct practice, students are able to 

internalize and apply the emotional and social concepts learned, resulting in the transfer of 

skills into real situations (Faella et al., 2025). The use of observation and documentation during 

the activity process supports the success of this method, as it allows for objective assessment of 

changes in student behavior. This theory also highlights the importance of sustainability and 

consistency in the implementation of this practice to ensure long-term results (Setyadi et al., 

2025). The implementation of structured and ongoing empirical practice is the foundation for 

building students' social and emotional competencies effectively, making it a key component 

in the emotional intelligence-based education process in schools. 

3. Method 

3.1. Research Design 

The research method used is a mixed method, which combines quantitative and qualitative 

approaches to obtain a comprehensive picture of the development of students' social skills 

and emotional intelligence (Jose & Thomas, 2024). Research indicators include aspects of 

communication, empathy, self-management, collaboration, and emotional management 

which were measured through questionnaires and interviews. Quantitative data were 



 

 

collected through Likert scale based instruments that have been tested for validity and 

reliability, while qualitative data were obtained from in-depth interviews and observations 

during the implementation of the program. The research stages began with the planning stage, 

preparation of instruments and data collection procedures, implementation of data collection 

through questionnaires and interviews, quantitative data analysis using descriptive and 

inferential statistics, and qualitative data analysis using content analysis techniques. The results 

of both approaches were analyzed integratively to identify correlations, differences, and 

factors influencing students' intrapersonal skills. 

3.2. Respondent 

The research sample consisted of 730 people consisting of Elementary schoolstudents in 

Bandung. The sampling technique used was a purposive sampling technique, where students 

who participated in the emotional intelligence development program and had certain 

indicators such as openness, high motivation, and readiness to participate in the program were 

selected intentionally to ensure diversity and representatives' data. 

3.3. Data Collection 

The data collection technique in this study was carried out by combining quantitative and 

qualitative approaches to obtain a comprehensive picture of the development of students' 

social skills and emotional intelligence. The quantitative approach was used through the 

distribution of Likert-based questionnaires from point 1 to point 5, namely from strongly disagree 

to strongly agree. The research items have been tested for validity and reliability. This instrument 

is designed to measure key indicators such as communication skills, empathy, emotional 

management, collaboration, and self-awareness. Participants who took part in the emotional 

intelligence development program were given questionnaires before and after the program 

was implemented, so that changes that occurred could be analyzed statistically. In addition, 

in qualitative data collection, in-depth interviews and observations were conducted during the 

program implementation process. These interviews were conducted with teachers, students, 

and other educators involved, with the aim of exploring the experiences, perceptions, and 

challenges faced during the implementation of the program. Observations were carried out 

during the activity to monitor the dynamics of social interaction, student participation, and the 

application of emotional intelligence-based learning techniques. Observation data were 

recorded in the form of field notes which were then analyzed in terms of content to find 

patterns and factors that influenced the effectiveness of the program. Sampling was done 

purposively, namely selecting participants who showed high interest, motivation, and readiness 

to participate in the program, so that it is expected that the data obtained can reflect the 

diversity of participant characteristics and provide valid results. In addition, researchers also 

conducted a documentation study of program administration, instruments, and other relevant 

supporting documents to strengthen the validity of the data collected. The data collection 

process took place systematically starting from the instrument preparation stage, socialization 

to participants, implementation of filling out questionnaires, interviews, and direct observation 

during the activity. All collected data was then analyzed using triangulation to ensure the 

accuracy, consistency, and validity of the research results, as well as to provide a 

comprehensive picture of the impact of the data collection techniques applied on the final 

research results. The following are the research indicators and items (Table 1). 

Table 1. Indicators of Learning Methods Based on Emotional Intelligence and Soft Skill 

Development (Solih et al., 2024; Alvarado-bravo et al., 2024) 

No Indicators Items 

1 Communication Skills. 

 

I am able to explain my thoughts clearly to my friends. 

I feel comfortable when speaking in front of the class. 

I listen well when others speak. 

I am able to express my opinions politely and respectfully. 

I am able to use appropriate body language when 

communicating. 

I am able to ask questions when I do not understand information. 

I am able to adjust my communication style according to the 

situation. 
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No Indicators Items 

2 Empathy Skills. I am able to understand other people's feelings by paying attention 

to what they say. 

I care about my friends' problems. 

I can put myself in other people's shoes when they are having a 

hard time. 

I show concern when friends share their feelings. 

I am not quick to judge others in various situations. 

I am able to comfort friends who are feeling sad or angry. 

I understand that everyone has different feelings. 

3 Emotional Management. I am able to control my anger when facing difficult situations. 

I can stay calm when facing pressure in studying. 

I know how to overcome my fear when speaking in front of the 

class. 

I can manage stress when facing exams or assignments. 

I am able to calm myself down after feeling anxious or angry. 

I am able to reduce my negative emotions by doing something 

positive. 

I usually do not show excessive negative emotions in front of others. 

4 Collaboration 

Competence. 

I am able to work together in a group to complete tasks. 

I respect the opinions and roles of my friends in the group. 

I am willing to help friends who are having difficulties. 

I am able to share tasks fairly in a group. 

I am open to criticism from friends when working together. 

I am able to coordinate tasks with group members. 

I enjoy working together to achieve common goals. 

3.4. Data Analysis 

Data analysis techniques in this study include two main approaches, namely descriptive 

statistical analysis and qualitative analysis. For quantitative data obtained from Likert scale-

based instruments, processing was carried out using SPSS Version 29.0 software (Metın et al., 

2025). These findings provide a strong basis for further descriptive analysis, such as calculating 

the mean, frequency, and standard deviation. After ensuring that the data meets statistical 

requirements, descriptive analysis is carried out such as calculating the frequency, 

percentage, mean, and standard deviation for all indicators measured, such as 

communication skills, empathy, emotional management, collaboration, and self-awareness. 

This analysis aims to provide an overview of the level of mastery and changes that occur in 

participants before and after participating in the program. The data is also presented in the 

form of tables and graphs to clarify the interpretation of the results. Meanwhile, for qualitative 

data, a data reduction process is carried out by filtering and summarizing data obtained from 

interviews and observations, so that the focus is only on aspects that are relevant to the 

research objectives. The reduced data is then coded systematically, namely by labeling or 

coding parts of the data that have important meanings, such as participant experiences, 

challenges faced, and assessments of program effectiveness. Furthermore, a thematic analysis 

is carried out by grouping similar codes and identifying patterns and themes that emerge from 

the data. The results of this qualitative analysis are then used to support and enrich quantitative 

findings, as well as to draw comprehensive conclusions about the influence of emotional 

intelligence development programs on students' social and emotional aspects. In drawing 

conclusions, researchers integrated the results of statistical analysis and qualitative analysis to 

obtain a complete picture of the effectiveness and challenges in implementing the program, 

as well as the factors that influence its success. 

3.5. Validity and Reliability 

The results of the initial step test in the descriptive statistical analysis indicate that the data 

processing process begins with validation and reliability of the instrument. Instrument validation 

is carried out to ensure that the measuring instrument used is able to measure the indicators 

accurately and in accordance with the variables studied, while reliability is used to test the 

consistency of the instrument measurement results. In this study, content validation was also 

carried out and based on the output of SPSS Version 29.0, the Cronbach's Alpha value for each 



 

 

indicator was above 0.70, namely 0.93, which indicates that the instrument has a fairly good 

and consistent level of reliability for use in further analysis. Furthermore, a normality assumption 

test was carried out using the Kolmogorov-Smirnov and Lilliefors tests, the results of which 

showed that the variable distribution data met the normal assumption (p>0.05) with a p value 

= 0.16. Meanwhile, the homogeneity test of variance was carried out using the Levene test, the 

results showed that the data variance from various groups was relatively the same (p>0.05) 

with p=0.21, thus meeting the requirements of parametric statistical analysis. 

4. Findings 

Based on the Table 2, the results of respondents' assessments of learning methods associated 

with emotional intelligence and soft skills development show that the communication aspect 

shows a fairly high level. 

Table 2. Results of Respondents' Assessment of Learning Methods Based on Emotional 

Intelligence and Soft Skill Development 

No Indicators Items Mean 
Standard 

Deviation 

1 Communication 

Skills. 

 

I am able to explain my thoughts clearly to my friends 4.10 0.45 

I feel comfortable when speaking in front of the class. 4.15 0.40 

I listen well when others speak. 4.05 0.50 

I am able to express my opinions politely and respectfully. 4.08 0.43 

I am able to use appropriate body language when 

communicating. 
4.12 0.44 

I am able to ask questions when I do not understand information. 4.00 0.48 

I am able to adjust my communication style according to the 

situation. 
4.02 0.47 

2 Empathy Skills. I am able to understand other people's feelings by paying 

attention to what they say. 
4.05 0.46 

I care about my friends' problems. 3.98 0.50 

I can put myself in other people's shoes when they are having a 

hard time. 
4.05 0.45 

I show concern when friends share their feelings. 4.12 0.42 

I am not quick to judge others in various situations. 4.10 0.43 

I am able to comfort friends who are feeling sad or angry. 4.05 0.45 

I understand that everyone has different feelings. 4.07 0.44 

3 Emotional 

Management. 

I am able to control my anger when facing difficult situations. 4.15 0.40 

I can stay calm when facing pressure in studying. 4.18 0.39 

I know how to overcome my fear when speaking in front of the 

class. 
4.10 0.41 

I can manage stress when facing exams or assignments. 4.12 0.42 

I am able to calm myself down after feeling anxious or angry. 4.14 0.40 

I am able to reduce my negative emotions by doing something 

positive. 
4.05 0.45 

I usually do not show excessive negative emotions in front of others. 4.10 0.45 

4 Collaboration 

Competence. 

I am able to work together in a group to complete tasks. 4.15 0.40 

I respect the opinions and roles of my friends in the group. 4.05 0.50 

I am willing to help friends who are having difficulties. 4.08 0.43 

I am able to share tasks fairly in a group. 4.12 0.44 

I am open to criticism from friends when working together. 4.00 0.48 

I am able to coordinate tasks with group members. 4.02 0.47 

I enjoy working together to achieve common goals. 4.05 0.46 

In this study, the maximum score for each item is 5 and the minimum score is 2, while based on 

the results of the study in Table 2, it can be seen that the average score for communication 

skills reached 4.12 with a standard deviation of 0.44. indicating a relatively high level of 

respondent confidence in conveying thoughts and feelings clearly, and using appropriate 

body language when communicating. Respondents also felt quite comfortable speaking in 

front of the class, with a score of 4.15 and a deviation of 0.40, indicating that they were 

comfortable and confident when speaking in public. Listening skills were also recognized with 

a score of 4.05 and a deviation of 0.50, although slightly lower than other aspects, as an 

indicator that active listening still needs attention. In the area of empathy, the score indicates 

that respondents are quite able to understand and show concern for the feelings of others, as 

seen from the score of 4.05 (deviation of 0.46) which is related to the ability to express opinions 
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politely and respectfully. The aspect of understanding the differences in other people's feelings 

received a score of 4.07 with a deviation of 0.44, which confirms that respondents are able to 

appreciate the diversity of emotions in social interactions. The ability to show real empathy is 

also reflected in the score of 4.02 (deviation of 0.47) in the recognition that they are able to 

adjust their communication style according to the situation, which is an important aspect in 

building effective empathetic relationships. In the aspect of emotional management, the 

results show that respondents are quite capable of controlling anger and stress. The highest 

score was obtained for anger control when facing difficult situations, namely 4.15 with a 

deviation of 0.40, which indicates that they can respond to emotional challenges in a mature 

manner. The ability to remain calm when under pressure to study received a score of 4.18 

(deviation of 0.39), which indicates that they are able to manage emotions in academic 

situations. The ability to overcome the fear of public speaking showed a score of 4.10 with a 

deviation of 0.41, which indicates quite high self-confidence. Stress management when facing 

exams or assignments obtained a score of 4.12 and a deviation of 0.42, indicating their ability 

to maintain emotional stability amid academic pressure. The collaboration or cooperation 

competency aspect also showed positive results. Respondents were able to work together in 

groups with a score of 4.15 and a deviation of 0.40, and showed respect for the opinions and 

roles of group members with a score of 4.05 and a deviation of 0.50. The ability to help friends 

who are facing difficulties obtained a score of 4.08 (deviation of 0.43). The ability to divide tasks 

fairly and be willing to accept criticism from friends also obtained scores of 4.12 and 4.00, with 

deviations of 0.44 and 0.48, respectively. In addition, task coordination and the desire to 

achieve common goals also showed good scores, namely 4.02 and 4.05 with deviations of 0.47 

and 0.46, respectively, illustrating respondents' positive tendency to collaborate. Respondents 

have relatively good levels of emotional intelligence and soft skills in various aspects. 

Communication and collaboration skills were quite mature, while emotional management and 

empathy demonstrated their ability to maintain effective interpersonal relationships. These 

findings are crucial for designing more effective learning strategies to strengthen these aspects, 

thereby enhancing social and emotional competencies, which are the foundation for 

respondents' personal and professional development. 

Table 3. Observation, Interview and Documentation Coding Results 

           Indicator                Observation Results Interview Results Documentation 

Results 

   Findings Intersection 

Communi

cation 

Skills. 

 

Students are able to 

express their opinions 

clearly and politely. 

The teacher stated that 

students are more 

active and confident in 

communicating. 

Speaking and 

listening practice 

instruments. 

All three data show an 

increase in students' 

communication skills and 

self-confidence through 

practice and direct 

experience. 

Empathy 

Skills. 
Students show 

concern and sensitivity 

to friends' feelings. 

Helping friends who 

are having difficulties. 

Teachers stated that 

students are more 

sensitive to other 

people's feelings. 

Students feel more 

caring and able to 

understand other 

people's situations. 

Empathy reflection 

and discussion 

activity notes. 

Empathy simulation 

exercises. 

Consistency shows that 

real-world practice and 

experience support the 

development of student 

empathy as observed 

and reported. 

Emotional 

Manage

ment. 

Students are able to 

control anger and 

stress. 

Demonstrating calm 

when facing 

academic pressure 

and fear of speaking. 

 

Teachers observed 

improvements in 

emotional 

management. 

Students reported 

feeling more confident 

and calmer. 

Stress and emotion 

management 

materials and 

exercises. 

Student self-

evaluation notes. 

Data shows that the 

program effectively 

improves students' 

emotional management, 

supported by students' 

own observations and 

experiences. 

Collabora

tion 

Compete

nce. 

Students are able to 

work together, share 

tasks, and respect 

opinions. 

Coordination within 

the group is better 

over time. 

The teacher stated 

that student 

cooperation has 

increased. 

Students feel satisfied 

and confident when 

working in teams 

Details of group 

activities and project 

outcomes. 

Documentation of the 

collaboration process. 

Findings indicate that 

direct experience and 

observation support 

student reports that 

collaboration skills 

improved through the 

training program. 



 

 

Based on Table 3, various aspects of student development, such as empathy, communication 

skills, emotional management, and collaboration, showed significant progress through various 

exercises and direct experiences. In the empathy aspect, students showed concern and 

sensitivity to their friends' feelings and were able to help them when facing difficulties, as 

reflected in observations and reflective discussions. Empathy simulation exercises and real-life 

experiences gradually supported the development of students' emotional sensitivity. 

Meanwhile, students showed improvements in emotional management, including the ability to 

control anger and stress, thanks to stress management exercises and self-assessment, so that 

they felt more confident and calm in facing academic pressure. In the area of communication, 

the ability to express opinions politely and clearly also increased; students felt more confident 

and comfortable speaking in public, as supported by speaking and listening exercises and 

communication training materials. Equally important, the collaboration aspect showed 

students' ability to work together, share tasks, and respect the opinions of others, with 

coordination and cooperation improving over time. Documenting the collaboration process 

and project results supports the report that practical experience with friends improves 

teamwork skills. Coding results from observations, interviews, and documentation indicate that 

consistent practice and real-world experiences are key to improving students' social and 

communication skills comprehensively and sustainably. 

5. Discussion 

This study found that the development of students' emotional intelligence and intrapersonal 

skills can be achieved through an educational approach based on direct experience and 

practical exercises. Data obtained from observations, interviews, and documentation showed 

a significant increase in communication, empathy, emotional management, and cooperation 

among students after participating in various activities that stimulate the development of these 

aspects. In the communication aspect, students showed increased confidence in expressing 

opinions verbally and nonverbally, as evidenced by an average score of 4.15 in the aspects of 

public speaking and using appropriate body language. This shows that active speaking and 

listening exercises are very effective in improving communication skills that are important in 

social and academic interactions. Consistent with these findings, previous studies have shown 

that simulation techniques and group discussions can accelerate the mastery of 

communication skills and significantly increase students' self-confidence (A. Hakami et al., 2024; 

Rayamajhi et al., 2024). The communication theory developed by Shannon and Weaver 

strengthens these findings, which states that successful communication is highly dependent on 

the effectiveness of the message delivery process supported by practical experience (Aslam 

et al., 2025; Karimi et al., 2024). In addition to communication, the development of empathy is 

an important outcome, which shows an increase in students' ability to understand and feel the 

emotions of others. Through empathy exercises, simulations, and direct observation, students 

showed greater concern for their peers' feelings and were able to help them when they faced 

difficulties. The mean score on the empathy subscale was 4.07, indicating a high level of 

understanding of emotional differences and social situations. This is in line with Goleman's 

theory of emotional intelligence, which states that empathy is a key component of emotional 

intelligence and supports the development of healthy intrapersonal relationships (Jose & 

Thomas, 2024). 

Previous research has also confirmed that empathy-based training can improve students’ 

emotional sensitivity, which in turn improves their social competence (Cano et al., 2021). 

Emotional management is another area that shows positive developments, particularly in 

responding to academic stress and fear of public speaking. There are many people who want 

to live on the same street that can be used at all times. A small area of 4.18 in an area where 

there are many people connected to it. This is where I did the work on the old Main Street and 

Lazarus and Folkman, and there is a strategy behind it on the street (Jean-Baptiste et al., 2020). 

Previous research has shown that relaxation exercises and self-assessment integrated into the 

learning process can significantly improve students’ emotional management skills (Ai et al., 

2025). The collaboration area also shows positive results, with the quality of student 

collaboration increasing throughout the learning process. There are a large number of different 
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parts of the same group, with different orange pendants, and other parts of the same color. 

There is a lot of data available along with 4.12, and there are many people who lose their 

money and also a large group of people who work hard and work together to save money. 

Johnson and Johnson's collaborative theory states that hands-on experiences in groups 

increase collaborative efficiency and enhance learning motivation (Vuoriainen et al., 2024). 

The results of this study support research showing the effectiveness of group learning activities 

in building trust and enriching students' social experiences (Goagoses & Montero, 2024). This 

will make it much easier for you to interact with others related to social and emotional issues. 

Improving communication, empathy, emotional management, and cooperation shows that 

the development of intrapersonal skills is very important as a basis for students' readiness to 

face the challenges of the modern world. There are many different types of items, each item 

has different emotional characteristics, and there is a lot to do with each item (Schifferstein, 

2024). That is, you can use sunlight to clean your cell phone and share it with others who want 

the phone to connect to social media and emotional content (Andrade & Viñán-Ludeña, 

2025). Research also shows that the development of intrapersonal skills is not limited to 

mastering theory but must be balanced with practice and practical experience in everyday 

situations. If there is little information, then many people want to feel emotions and touch social 

media, connect with each other, and interact with each other personally (Gulzar et al., 2024). 

The term learning by doing" used in this study also builds a strong foundation that practical 

experience is a key factor in developing students' social and emotional competencies. 

Important implications for developing learning processes that focus on students’ emotional 

intelligence and social skills. The results of the study showed that by integrating direct 

experience and practical exercises, students were able to significantly improve their 

communication, empathy, emotion management, and cooperation skills. The first implication 

of this is the need to design educational programs based on learning methods through direct 

practice and simulation, so that students can internalize these skills through real-life 

experiences. This approach can build self-confidence and improve students’ intrapersonal 

skills, which ultimately support their success in academic and social contexts. In addition, these 

findings emphasize that developing emotional intelligence is not just a theoretical concept; it 

must be taught practically to develop mature personalities and social skills. Teachers and 

educators need to design activities that facilitate direct experience, such as group discussions, 

empathy exercises, and communication simulations, as part of a continuous and systematic 

curriculum. Another implication is the importance of addressing emotional aspects in various 

learning activities so that students can manage stress and conflict effectively. Improving these 

intrapersonal skills not only improves relationships among students but also has a positive 

impact on their learning environment and academic achievement. 

6. Conclusion 

The conclusion of this study is that developing emotional intelligence can improve soft skills in 

the learning process. Significant results were found in aspects such as communication, students 

were able to express opinions clearly and confidently, this was supported by active speaking 

and listening exercises in the classroom. In addition to communication, empathy skills also 

developed, reflected in students' increased sensitivity to others' emotions and concern for 

peers, which was strengthened through simulations and observations during direct observation. 

Emotional management also experienced significant progress, students were able to control 

anger, tension, and fear when speaking in public. This was influenced by the many relaxation 

and reflection exercises implemented in the learning program. The ability to work together in 

teams and build harmonious social relationships, such as respecting opinions and sharing tasks, 

also improved through group activities and collaborative projects. This study emphasizes that 

the development of emotional intelligence is not limited to theory but must be taught 

practically through activities that combine direct experience and real-life situations in the 

classroom. The implication of this study is the importance of including practical exercises, such 

as group discussions among students, empathy simulations in the classroom, and 

communication exercises between students, as part of the ongoing development of the 

curriculum. This success also positively impacts student relationships, provides a conducive 



 

 

learning environment, and enhances students' academic and social confidence. Through 

experiential learning methods and direct engagement, the program sustainably and 

effectively enhances students' emotional and social competencies, providing a solid 

foundation for future personal and professional development. 

Limitation 

The main limitation of this study lies in the use of qualitative data collection methods, such as 

observation, interviews, and documentation. Although it provides an in-depth picture of the 

development of students' intrapersonal skills, this approach is less able to produce quantitative 

and objective data, so the results can be influenced by subjective interpretations of observers 

and participants. Furthermore, the success of this program is highly dependent on the context 

and characteristics of the participants, so the generalization of the results to other settings or 

populations may be limited. Furthermore, the scope of this study is limited to a single institution 

or location, so local environmental and cultural factors may influence the results, making it 

difficult to fully apply on a large scale. The lack of long-term testing is another weakness, as it is 

uncertain whether these improvements in intrapersonal skills can be maintained over a longer 

period of time or are only temporary after program participation. Furthermore, external factors, 

such as students' psychosocial circumstances, which are not fully controlled, can also influence 

the results and mask the impact of the learning methods used. Although the pragmatic 

approach is effective, the variability in students' initial ability levels and their level of 

engagement in activities are also variables that are not adequately controlled. 

Recommendation 

The first suggestion is that future research should include more diverse and objective data 

collection methods, such as the use of standardized quantitative tools to increase the validity 

and reliability of the findings. This approach can help to obtain a more comprehensive picture 

of the program's impact on students' personal skill development in a broad and statistically 

measurable manner. Furthermore, it is recommended to conduct research in diverse contexts 

and locations to generalize the findings across cultural, social, and educational backgrounds. 

Long-term research is also important to determine the sustainability of the improvements 

achieved, including their impact on academic performance and other social aspects. 

Furthermore, involving various stakeholders, such as parents, teachers, and the community, 

can provide a comprehensive picture of the factors that support and hinder the success of 

sustainable social and emotional skill development. Another suggestion is to conduct an in-

depth study of the individual factors that influence student engagement and response to the 

program, so that more personalized and effective strategies can be developed. Future 

research should also consider external and internal factors that may influence the learning 

process and personal skill development, as well as examine other training methods that may 

be more appropriate and effective. 
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