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ABSTRACT
This study

skills among students in Iragi schools. While English is increasingly
vital for academic, professional, and social success globally,
traditional teaching methods in Iraqgi schools focus on rote
memorization and grammar instruction, neglecting practical
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language use. As a result, students are often unprepared for real- Keyword:

world

communication. This research explores alternative
methodologies, particularly Communicative Language Teaching

(CLT), which emphasizes meaningful interaction and real-life
language application. Using a qualitative research design, the
study collected data through semi-structured interviews with
English teachers and classroom observations. The findings reveal
that traditional methods provide a grammatical foundation but fail
to improve students’ speaking and listening skills. Barriers such as
resource limitations, large class sizes, and resistance to change
prevent the adoption of communicative approaches. Classroom
observations confirmed that instruction remains predominantly
teacher-centered, with limited student engagement. Despite
these challenges, CLT strategies showed potential in fostering

fluency,

confidence, and active participation. To enhance

communication skills, Iragi schools must transition to interactive,

student-centered

teaching methodologies. Complementing

traditional methods with real-life language applications and
addressing systemic challenges, such as inadequate resources and
teacher training, will better prepare students for success in an
interconnected global society.
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1. INTRODUCTION

In today's interconnected world, English proficiency has become a critical skill for success
across academic, professional, and social domains. As the global lingua franca, English enables
effective communication across cultural, geographical, and political boundaries, facilitating
international collaboration and providing access to opportunities on a global scale. For non-
English-speaking countries like Iraq, English proficiency holds particular significance, as it
serves as a gateway to economic advancement, academic development, and socio-cultural
integration. Despite this importance, the English Language Teaching (ELT) system in Iraq faces
persistent challenges in cultivating students’ communication skills. Traditional teaching
methods that emphasize rote memorization and grammar instruction fail to address the
practical aspects of language use in real-life scenarios. Consequently, many students graduate
with theoretical knowledge but lack the confidence and fluency needed for meaningful
communication in English (Fahad, 2015; Zainuddin, 2019).

Communication skills, comprising speaking, listening, reading, and writing, are
fundamental components of language proficiency. Beyond linguistic competence, these skills
foster critical thinking, intercultural awareness, and global citizenship, attributes essential for
navigating the complexities of the modern world (Richards & Rodgers, 2014; Shliakhovchuk,
2021). In Irag, where English is taught as a second or foreign language, these competencies
are crucial for students to participate in global discourse, pursue higher education
opportunities abroad, and improve their employability in a competitive job market (Mok et
al., 2016; Saeed, 2021). However, the traditional ELT approach in Iraqi schools often falls short
of fostering these abilities. By focusing narrowly on grammar and vocabulary, students are ill-
equipped to engage in real-life communication, revealing a critical gap between theoretical
instruction and practical language application.

Efforts to address these limitations have prompted researchers and educators to explore
alternative methodologies that prioritize communication competence. Among these,
Communicative Language Teaching (CLT) has emerged as a promising strategy. Unlike
traditional methods that focus on the mechanical aspects of language learning, CLT
emphasizes authentic language use in real-world contexts, encouraging interaction and
collaboration among learners (Richards & Rodgers, 2014; Thamarana, 2015). By shifting the
focus to communication tasks and meaningful interaction, CLT fosters fluency, confidence,
and intercultural competence. Despite its proven effectiveness, the implementation of CLT in
Iraqi schools faces systemic challenges, including large class sizes, limited resources, and
resistance to change among educators (Audil & Mustafa, 2024; Sourani et al., 2023). These
obstacles underscore the need for targeted interventions to support the adoption of
innovative teaching strategies in the Iraqi context.

A significant barrier to the effectiveness of ELT in Iraq is the lack of adequately trained
English teachers. Many educators rely on outdated teaching approaches due to insufficient
pedagogical training and limited access to professional development programs.
Consequently, teacher-centered methods that prioritize rote memorization continue to
dominate ELT classrooms, hindering the development of students’ communication skills
(Abdulhameed & Louber, 2024). Furthermore, large class sizes prevent individualized
attention, making it difficult for teachers to address the diverse needs of students. These
challenges are exacerbated by the socio-political instability in Iraq, which has disrupted the
education system, reduced funding for teacher training, and limited access to modern
educational resources (Samier, 2018).
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To overcome these challenges, researchers have proposed various strategies to enhance
communication skills in ELT. Task-based learning, a cornerstone of CLT, has demonstrated its
effectiveness in promoting active participation and engagement among students by involving
them in meaningful, real-world tasks (Milon et al., 2023; Qasserras, 2023). Similarly, the
integration of technology into ELT has shown promise in supplementing traditional teaching
methods. Digital tools, such as educational software, interactive applications, and online
platforms, offer students dynamic and personalized language-learning experiences that
enhance communication skills (Chen et al., 2023; Hubbard, 2016; Nosirova, 2023). However,
despite its potential, the integration of technology in Iraqgi ELT classrooms remains limited due
to infrastructural constraints, lack of teacher training, and insufficient funding (Al-Ali, 2017,
Saeed & Jafar, 2015).

Another critical yet often overlooked aspect of ELT is cultural sensitivity. Language and
culture are deeply intertwined, and fostering cultural awareness is essential for effective
communication. In a multicultural society like Iraq, where students come from diverse
linguistic and cultural backgrounds, integrating intercultural communicative competence into
ELT curricula can enhance students’ ability to navigate cultural differences and communicate
across cultural boundaries (Al-Obaydi, 2019; Barzinji, 2024). This approach not only improves
linguistic competence but also promotes empathy, mutual understanding, and global
citizenship (Hossain, 2024; Hunduma & Mekuria, 2024). Addressing cultural considerations in
ELT can create an inclusive learning environment that supports both linguistic and
intercultural competence.

Despite the potential of innovative approaches such as CLT and task-based learning, there
is a notable gap in the literature regarding their application in the Iragi context. Most studies
on ELT in Iraq focus on identifying challenges rather than evaluating the effectiveness of
alternative methodologies. While researchers have documented the limitations of traditional
methods, few have examined how CLT can be practically implemented in Iraqgi classrooms or
assessed its impact on students’ communication skills. This lack of empirical research
underscores the need to explore strategies that are tailored to the specific challenges and
opportunities within the Iraqgi ELT system.

Preliminary findings from recent studies indicate that integrating CLT into Iraqi ELT
classrooms can significantly enhance students’ communication skills. For instance, research
by Ghafar et al. (2023), demonstrated that students taught using CLT methods showed
greater improvement in speaking and listening skills compared to those taught using
traditional approaches. However, these studies also highlight persistent barriers, including
teacher resistance to change, limited professional development opportunities, and
inadequate classroom resources. These findings emphasize the importance of equipping
teachers with the necessary training, support, and resources to adopt innovative
methodologies effectively.

The urgency of enhancing communication skills in ELT is further amplified by the increasing
importance of English in global communication and economic competitiveness. As Iraq seeks
to integrate into the global economy, equipping students with effective communication skills
is essential for their academic, professional, and social success. This study aims to address this
critical gap by investigating alternative ELT methodologies that prioritize communication
competence. By exploring innovative strategies and addressing the systemic barriers to their
implementation, this research seeks to provide actionable insights for educators,
policymakers, and researchers in Iraq and beyond.
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In conclusion, fostering communication skills in ELT requires a comprehensive approach
that addresses systemic challenges while adopting innovative teaching methods. By
integrating communicative approaches, leveraging technology, and promoting cultural
sensitivity, educators can empower Iragi students to develop the skills necessary to thrive in
an interconnected world. This research aims to bridge the gap in existing studies, offering
practical recommendations to enhance the effectiveness of ELT practices and contribute to
the broader discourse on language education reform in Iraq.

2. METHODOLOGY
2.1 Research Design

This study adopts a qualitative research design to investigate the state of English language
education in lIragi secondary schools, with a specific focus on improving students’
communication proficiency. The design incorporates multiple data sources, including surveys,
semi-structured interviews, and classroom observations, to provide a comprehensive
understanding of the educational landscape. Conducted across 88 secondary schools in Thigar
City, South Iraq, the study aims to capture a representative sample of diverse teaching and
learning environments. Grounded in an exploratory framework, the research seeks to identify
discrepancies between existing teaching practices and the principles of communicative
language teaching (CLT). The insights generated from this study will inform recommendations
to improve instructional strategies and address systemic challenges in English language
education.

2.3 Data Collection

The study employs a triangulated approach to data collection, integrating surveys,
interviews, and classroom observations to ensure robust and reliable findings. Surveys are
distributed to both teachers and students to gather demographic data, document teaching
practices, and capture perceptions of communication skills. Semi-structured interviews with
educators, administrators, and policymakers provide deeper insights into systemic
challenges, such as resource limitations, classroom dynamics, and attitudes toward
innovative pedagogical methods like CLT. The semi-structured format ensures flexibility,
enabling interviewers to explore predetermined themes while allowing respondents to
elaborate on their experiences and perspectives.

2.4 Data Analysis

The study employs of qualitative methods to analyze the collected data, ensuring a
comprehensive and nuanced understanding of the findings. Thematic analysis is applied to
gualitative data derived from interviews and open-ended survey responses to uncover
recurring themes, patterns, and key insights. This process involves coding responses to
identify challenges, effective teaching practices, and educators’ perspectives on fostering
communication skills.

Observational data are systematically compared against benchmarks for communicative
language teaching to evaluate the alignment of current practices with established best
practices. These benchmarks include the use of interactive teaching strategies, task-based
learning, and authentic communication exercises. This systematic comparison highlights both
strengths and areas for improvement in the observed teaching practices.
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3. RESULT AND DISCUSSION
3.1 Result

This study provides an in-depth exploration of English language education in lIraqi
secondary schools, with a focus on communication proficiency as a crucial element of
students’ academic and professional development. Data collected from surveys, semi-
structured interviews, and classroom observations across 88 schools in Thigar City reveal key
insights into teaching practices, communication challenges, and systemic obstacles faced by
educators. The results are enriched with thematic narratives derived from qualitative data,
ensuring a comprehensive understanding of the findings.

The findings reveal that traditional, lecture-based methods dominate English language
instruction in Iraqi secondary schools. Teachers reported prioritizing grammar instruction and
rote memorization over interactive, communicative approaches. “We follow the textbook
strictly to ensure syllabus completion, but this leaves no time for engaging students in
meaningful conversations or listening exercises,” one teacher stated. Observations confirmed
that classrooms were highly teacher-centered, with limited use of activities such as role-
playing, group discussions, or real-life task-based learning. Despite these trends, several
teachers expressed interest in adopting modern methodologies. However, they highlighted
barriers such as a lack of training and support. “We are aware of communicative methods, but
we don’t know how to apply them effectively in large classrooms,” explained one teacher.

A significant theme emerging from the interviews was the lack of professional
development opportunities for teachers. Educators repeatedly cited insufficient training in
communicative language teaching (CLT) as a key barrier. “Many teachers rely on outdated
methods because they’ve never been introduced to alternative, interactive strategies,” one
administrator noted. Observational data corroborated these claims, revealing a widespread
reliance on teacher-centered methods. Resource constraints further compounded the issue,
with teachers facing challenges such as large class sizes, inadequate access to teaching aids,
and limited technological support. “We often have 50 students in one class, and it’s nearly
impossible to give individual attention or organize meaningful group activities,” remarked one
teacher.

The study identified substantial deficiencies in students’ communication skills, particularly
in speaking and listening. Many students demonstrated a basic understanding of grammar
and vocabulary but struggled with practical language application. Students expressed anxiety
and reluctance to participate in spoken tasks. “/ feel nervous when | have to speak English in
front of others because | don’t want to make mistakes,” shared one student. Teachers
attributed these issues to the curriculum’s heavy focus on theoretical knowledge rather than
practical language use. Observations highlighted that students were rarely engaged in
collaborative activities or conversational practice, leading to limited exposure to authentic
communication scenarios. This gap was further exacerbated by a lack of extracurricular
opportunities, such as English clubs or competitions, that could provide additional practice.

The alignment analysis revealed significant gaps between observed teaching practices and
international benchmarks for communicative language teaching. Most classrooms lacked
interactive elements, such as role-playing, problem-solving tasks, or student-led discussions,
which are critical to fostering communication skills. “The education system is structured
around exam performance, which prioritizes rote learning over skill development. This
misalignment prevents students from achieving real proficiency,” remarked one policymaker.
Observations supported this, showing that even teachers who were aware of modern
methodologies were constrained by systemic factors such as time limitations and rigid
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curriculum structures. These findings underscore the need for systemic changes to bridge the
gap between policy objectives and classroom realities.

Despite the challenges, educators displayed optimism regarding the potential for
improving communication skills through targeted interventions. Teachers emphasized the
need for professional development programs tailored to the specific needs of Iraqi educators.
“Workshops should not just introduce theories but provide practical examples that align with
the realities of our classrooms,” one teacher explained. Additionally, resource allocation
emerged as a recurring theme, with educators calling for investments in technology and
infrastructure. “If we had access to language labs or multimedia tools, it would transform how
we teach English,” remarked another teacher.

Administrators also highlighted the importance of policy reform. “We need to revise
evaluation systems to prioritize communication skills over rote memorization. This requires a
coordinated effort to align policies with best practices,” commented one administrator.
Another proposed solution was the establishment of collaborative networks among
educators to share resources, ideas, and strategies. “If teachers could share their experiences
and learn from each other, it would create a supportive environment for innovation,”
suggested another administrator.

The study also uncovered unique insights regarding the cultural and contextual factors
influencing English language education. Teachers noted that societal attitudes toward English
often shaped students’ motivation and engagement. “In rural areas, families see English as
less relevant, which affects students’ willingness to participate,” observed one teacher.
Observational data highlighted that schools in urban areas exhibited slightly more progressive
practices, possibly due to better access to resources and exposure to global trends. These
disparities point to the need for context-sensitive solutions that address the diverse needs of
Iraqi schools.

3.2 Discussion

The discussion surrounding the enhancement of communication skills in English language
teaching (ELT) in Iragi secondary schools highlights the multifaceted challenges and
opportunities identified in this study. The findings emphasize the predominance of
traditional, lecture-based methods that prioritize rote memorization and grammar instruction
over interactive and communicative approaches. This pedagogical imbalance reflects
systemic issues, including insufficient teacher training, large class sizes, and resource
limitations (Altufaili, 2016). Communicative Language Teaching (CLT), which prioritizes
meaningful interaction and real-life communication, presents a promising framework for
addressing these challenges. However, the practical implementation of CLT in Iragi schools is
constrained by contextual factors, such as resource deficits and entrenched reliance on
traditional methodologies (Hashim, 2023; Lafta, 2021). A balanced approach that gradually
integrates communicative tasks, such as role-playing and collaborative discussions, alongside
conventional instruction, may provide a practical and effective pathway for transformation
(Hussein, 2024).

Teacher training emerged as a pivotal factor in overcoming the challenges of implementing
communicative methodologies. Many educators reported a lack of confidence in adopting
modern strategies due to inadequate professional development opportunities (Taha, 2022).
Effective training programs tailored to the Iraqi context should focus on providing practical
tools and classroom management techniques, enabling teachers to foster communication
skills even within resource-constrained environments. Ongoing professional development
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programs, such as workshops and collaborative learning communities, can sustain progress
by offering continuous support and a platform for sharing best practices (Dakhil et al., 2022).
Simultaneously, curriculum design must align with communicative objectives, shifting from
exam-oriented outcomes to learner-centered activities that simulate real-life language use.
Authentic, task-based activities and the integration of technology, such as language learning
apps and online collaborative tools, have the potential to enhance student engagement and
improve practical communication skills (Jassem & Sarkhosh, 2024).

The socio-cultural context of Iraq also plays a critical role in shaping students’ motivation
and engagement in ELT. Teachers reported that societal attitudes toward English, particularly
in rural areas, often impede students’ willingness to participate actively. Addressing this issue
requires culturally sensitive approaches that incorporate locally relevant content into lesson
plans, making language learning more relatable and meaningful for students. Furthermore,
promoting intercultural communicative competence (ICC) can prepare students to navigate
cultural diversity, fostering global citizenship alongside linguistic proficiency (Burhan, 2024).
Extracurricular activities, such as English clubs and community partnerships, can provide
informal opportunities for students to practice communication skills outside traditional
classroom settings. These initiatives can help reduce anxiety and increase confidence,
providing a supportive environment for students to develop fluency in English (Hussein, 2024;
Namaziandost et al., 2024).

A comprehensive approach to enhancing communication skills in Iragi secondary schools
involves addressing pedagogical practices, teacher training, curriculum design, and cultural
sensitivity. By gradually integrating CLT, providing tailored professional development, aligning
curricula with communicative objectives, and fostering a supportive socio-cultural
environment, Iragi schools can empower students to become confident communicators.
These efforts require systemic reforms and collaborative initiatives among educators,
policymakers, and stakeholders to ensure sustainable progress. Ultimately, enhancing
communication skills in English language education will better prepare Iragi students to thrive
in an increasingly interconnected global society.

4. CONCLUSION

In conclusion, this study highlights the urgent need for comprehensive reform of English
language teaching (ELT) methodologies in Iragi schools to effectively enhance students’
communication skills. The findings underscore the inadequacy of traditional, grammar-
focused instruction, which fails to equip students with the speaking and listening proficiency
essential for real-world communication. Communicative Language Teaching (CLT) emerges as
a promising alternative, emphasizing meaningful interaction, authentic language use, and
active student engagement. However, systemic challenges such as resource limitations, large
class sizes, and insufficient teacher training hinder its widespread adoption. To overcome
these barriers, this study advocates for the gradual integration of student-centered and
interactive strategies into ELT practices, fostering students’ confidence, fluency, and
intercultural competence in an increasingly interconnected world.

The implications of this study extend to policymakers, educators, and stakeholders.
Policymakers should prioritize communication competence by realigning curriculum
objectives, shifting the focus from exam-oriented learning to skill-based outcomes, and
increasing investments in teacher training programs and educational resources. Schools must
incorporate language labs, digital tools, and extracurricular opportunities, such as English
clubs and competitions, to support communicative and collaborative learning environments.
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Additionally, educators should receive tailored professional development to equip them with
the skills needed to implement communicative methodologies effectively, even in resource-
constrained contexts.

Future research should explore the development of context-specific CLT frameworks for
resource-limited settings, assess the long-term impact of communicative approaches on
student outcomes, and investigate the socio-cultural factors influencing students’
engagement with English. By addressing these critical areas, the findings of this study can
serve as a foundation for meaningful reforms in ELT, empowering Iraqgi students to thrive in a
globalized society. Moreover, these insights can inform educational transformation in other
similar contexts, contributing to a broader discourse on enhancing communication skills
through innovative pedagogical practices.
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