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1. INTRODUCTION

Education is increasingly recognized as a cornerstone of global efforts to achieve
sustainable development and promote social cohesion in an increasingly complex and
interdependent world. The global discourse on education has expanded beyond its traditional
role in economic development and workforce preparation, emphasizing its transformative
potential in fostering peace, justice, and sustainability (Bell, 2016; Casey & Asamoah, 2016).
As the Chinese philosopher Confucius, cited by UNESCO (2015), aptly stated, “peace begins
with hope that is nurtured by education.” This statement underscores the vital role education
plays in shaping not only individual character but also broader societal values and global
citizenship. Education is now regarded as a strategic vehicle for achieving the Sustainable
Development Goals (SDGs), particularly those targeting inclusive, just, and peaceful societies.

In this global context, peace and sustainable development are increasingly viewed as
interlinked and mutually reinforcing (Amadei, 2021; Howe, 2019). Goal 16 of the United
Nations Sustainable Development Goals (SDGs) emphasizes the importance of promoting
peaceful and inclusive societies, providing access to justice for all, and building effective,
accountable institutions at all levels (United Nations, 2015). Without peace, sustainable
development remains elusive; conversely, sustainable development fosters the conditions
necessary for lasting peace (Zuber, 2014). Despite this synergy, achieving peace at all societal
levels remains a formidable challenge in many parts of the world, including countries
undergoing democratic transitions, economic inequality, and intergroup tensions.

Goal 4.7 of the SDGs further supports this agenda by explicitly calling for the integration
of education for sustainable development and global citizenship into formal education
systems. This includes promoting human rights, gender equality, peace and non-violence,
cultural diversity, and appreciation for the contributions of culture to sustainable
development (UNESCO, 2015). By embedding these values into educational systems, children
and young people can be equipped with the knowledge, skills, and attitudes necessary to
become proactive agents of peace (Kioupi & Voulvoulis, 2019; Upadhyaya, 2020).

The role of peace education has thus emerged as a critical component in global efforts to
build resilient and inclusive societies. Peace education is defined as the deliberate process of
promoting knowledge, skills, values, and behaviors that contribute to a culture of peace
(Deutsch, 2015; Salomon, 2002). It emphasizes conflict resolution, non-violent
communication, empathy, and cooperation, competencies crucial for social harmony in
diverse and pluralistic societies. Harris (2008) and Castro & Nario-Galace (2008) further argue
that peace education plays a vital role in counteracting the normalization of violence,
fostering positive interpersonal relationships, and promoting social justice across
generational lines.

Despite these global commitments, violence among school-aged children remains a
persistent issue in various national contexts, including Indonesia. According to the Ministry of
Women's Empowerment and Child Protection of the Republic of Indonesia, a total of 195,001
cases of violence were reported between 2019 and 2023, with physical (24%), psychological
(20%), and sexual (26%) violence being the most prevalent (PPA, 2024). Alarmingly, a
significant portion of these cases involves children aged 6-12, corresponding to the
elementary school level. Among the nine education categories analyzed, elementary schools
ranked third in terms of the number of violence cases reported. These data highlight the
urgency of addressing violence from an early age and underscore the importance of schools
as critical sites for intervention.

In light of this, elementary education becomes a strategic entry point for peace-building.
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Early interventions are particularly effective because children’s attitudes and behaviors are
more malleable during the foundational years of development. As noted by Saripudin et al.
(2022), instilling values of peace, justice, and cooperation from an early age can lead to the
development of responsible and empathetic citizens. The school, therefore, becomes not only
a space for academic instruction but also a powerful platform for socialization and value
formation.

A growing body of literature has examined the importance of integrating peace education
into school curricula (Setiadi & llfiandra, 2019; Wulandari, 2010). However, the successful
implementation of peace education is contingent upon the role of teachers, as both
curriculum agents and moral exemplars (Hantzopoulos, 2011; Lauritzen & Nodeland, 2017).
Teachers are the primary facilitators of classroom interactions and play a central role in
embedding values-based education into daily instruction. Research has shown that a
teacher’s experience, knowledge, and attitude significantly influence how effectively
educational innovations, including peace education, are integrated and sustained (Bashir &
Akbar, 2021; Divan & Adam, 2023; Novelli & Sayed, 2016).

Despite the growing recognition of the role of teachers in peace education, there is a
notable gap in empirical studies examining how teachers’ personal and professional
characteristics relate to the implementation of peace education, particularly in the
Indonesian context. Much of the existing literature focuses either on policy-level discussions
or on broader curricular frameworks, leaving a significant research gap in understanding the
micro-level dynamics that influence peace education in practice. In particular, little is known
about how elementary school teachers’ experience, knowledge, and attitudes shape their
approach to integrating peace education into classroom settings.

This study seeks to fill that gap by investigating the relationship between elementary
school teachers’ knowledge and experience with peace education, their perceptions and
attitudes, and the extent to which they implement peace education in their classrooms. By
analyzing these variables, this research not only provides a contextualized understanding of
peace education in Indonesia but also offers broader insights into best practices for fostering
a culture of peace through education.

2. METHODE
2.1 Research Design

This study adopts a quantitative research design rooted in a positivist paradigm. These
hypotheses are empirically tested through systematic data collection and analysis. The
guantitative design employed is correlational in nature, aiming to examine the relationship
between these variables without manipulating any aspects of the research environment. This
approach is appropriate for exploring the degree and direction of association between
naturally occurring variables, particularly in educational contexts.

2.2 Data Collection Technique

Data were collected through a structured questionnaire developed using a Likert-scale
format, which was distributed electronically via Google Forms to elementary school teachers
in Bandung Regency, Indonesia. The use of digital platforms facilitated efficient data
collection while ensuring accessibility and respondent anonymity. The instrument was
designed to capture information across several dimensions: teachers’ professional experience
related to peace education, their knowledge of peace education principles, their perceptions
and attitudes toward peace values, and the extent to which they integrate peace education
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into their teaching practices. Each item employed a five-point Likert scale ranging from
“Strongly Disagree” (1) to “Strongly Agree” (5), allowing for the quantification of subjective
responses in a standardized format suitable for statistical analysis.

The sampling technique utilized in this study was convenience sampling, a form of non-
probability sampling wherein participants are selected based on their availability and
willingness to participate. This approach enabled the researcher to recruit respondents who
met the criteria of being actively employed as elementary school teachers while being easily
accessible. Participation in the study was voluntary, and ethical considerations such as
informed consent, confidentiality, and the right to withdraw were strictly upheld throughout
the data collection process.

2.3 Data Analysis Technique

The analytical method applied in this research is correlational statistical analysis using
Pearson’s product-moment correlation coefficient. Pearson correlation is a statistical
technique used to measure the strength and direction of the linear relationship between two
continuous variables. This method is particularly useful for predictive purposes, as it allows
researchers to determine whether changes in one variable correspond with changes in
another. The correlation coefficient (r) ranges from -1.00 to +1.00, where values closer to
+1.00 indicate a strong positive correlation, values closer to -1.00 indicate a strong negative
correlation, and values near 0 suggest no linear relationship. This study investigates the extent
to which teachers’ experience and knowledge are correlated with the implementation of
peace education, as well as the relationship between teachers’ perceptions and attitudes and
their implementation behavior. The use of correlational analysis in this context provides
empirical evidence regarding the influence of key teacher-related variables on the effective
delivery of peace education in elementary schools.

3. RESULT AND DISCUSSION
3.1. Results

Table 1 presents the results of the Pearson correlation analysis conducted to examine the
relationships between the study variables: experience and knowledge, perception and
attitude, and the implementation of peace education. The analysis reveals statistically
significant correlations among the variables, indicating meaningful associations relevant to
the research objectives. These findings provide initial empirical support for the proposed
hypotheses.

Table 1. The Result of Correlation Test Between Variables

Experience and Perception

Implementation

Knowledge and Attitude
Experience and Pearson_ 1 432" 304"
Knowledge Correlation
Sig. (2-tailed) 0,011 0,021
N 34 34 34
Perception and Pearson X .
Attitude Correlation 432 1 084
Sig. (2-tailed) 0,011 <.001
N 34 34 34

DOI: https://doi.org/10.17509/pdgia.v23i1.74700
p- ISSN p. ISSN 1693-5276 e- ISSN 2579-7700


https://doi.org/10.17509/pdgia.v23i1.74700

o1 | Pedagogia Jurnal Ilmu Pendidikan, Volume 23 Issue 1, April 2025 pp 87-98

Experience and Perception .
P P Implementation

Knowledge and Attitude
Implementation Pearson' .394° .584" 1
Correlation
Sig. (2-tailed) 0,021 <.001
N 34 34 34

*, Correlation is significant at the 0.05 level (2-tailed).
**_Correlation is significant at the 0.01 level (2-tailed).

The correlational analysis conducted aims to test the positive relationship between the
variables of teachers' experience and knowledge, teachers' views and attitudes, with the
variable of peace education implementation. The analysis results show a significant positive
correlation between these three variables. Teachers who have better experience and
knowledge in peace education tend to implement it more frequently in their teaching
processes. This indicates that teacher competence is an important factor in the successful
implementation of peace education. Additionally, a stronger positive correlation was found
between teachers' views and attitudes and the implementation of peace education. This
means that teachers with a positive and supportive view of peace education are more
motivated to implement it in their teaching practice. These findings emphasize that, in
addition to competence, non-cognitive factors such as teachers' attitudes and beliefs also play
a crucial role in promoting the implementation of peace education.

Correlation values will range from negative one (-1.0) to positive one (1.0), each having
different interpretations. A positive relationship indicates that if variable x increases, variable
y will also increase because they move in the same direction. Conversely, a negative
relationship shows an inverse relationship between the two variables. Ali (2014) explains that
a negative correlation indicates a phenomenon where an increase in variable x is
accompanied by a decrease in variable y. On the other hand, a positive correlation indicates
a phenomenon where an increase in variable x is accompanied by an increase in variable y.
Once it is determined whether the correlation is positive or negative, a value guideline is
needed to interpret the strength of the positive or negative relationship between the tested
variables. Sugiono (2017) classifies the degree of correlation strength into five criteria: (1)
0.00-0.199, very weak correlation; (2) 0.20-0.399, weak correlation; (3) 0.40-0.599, moderate
correlation; (4) 0.60-0.799, strong correlation; and (5) 0.80-1.000, very strong correlation.

Table 2 summarizes the correlation test results between elementary school teachers’
experience and knowledge of peace education (X;) and the implementation of peace
education (Y). The analysis shows a positive and statistically significant relationship, with a
correlation coefficient of 0.394 and a p-value of 0.021. As shown in Table 2, this result
confirms the research hypothesis, indicating that greater experience and knowledge are
associated with higher levels of implementation.

Tabel 2. The Conclusion of Positive Correlation Test Result of x; ony

Variable Correlation Significance Result
Experience and Ho rejected
p value = 0,021
Knowledge 0,394 0 < 0,05 Ha accepted

Implementation *Hipotesis proven
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The results of the correlation analysis using SPSS indicate a significant relationship
between teachers' experience and knowledge and the implementation of peace education.
The Pearson Correlation value for this variable is 0.394, indicating a low positive relationship.
This means that the better the teachers' experience and knowledge, the higher the level of
peace education implementation. Nevertheless, the correlation test results above show that
the relationship between X1 and Y is not very strong, with a significance value of 0.021.

Table 3 displays the correlation test results between elementary teachers’ perceptions and
attitudes toward peace (X;) and the implementation of peace education (Y). The findings
indicate a strong and statistically significant positive correlation, with a coefficient of 0.584
and a p-value of less than 0.001. As shown in Table 3, this result supports the research
hypothesis, suggesting that teachers with more positive perceptions and attitudes are more
likely to implement peace education effectively.

Table 3. The Conclusion of Positive Correlation Test Result of x, ony

Variable Correlation Significance Result
Perception and Ho rejected

Attitude 0,584 Ha accepted
Implementation *Hipotesis proven

p value < 0,001
p<0,01

The analysis shows that teachers' views and attitudes towards peace education have a
stronger relationship with the implementation of peace education, with a Pearson Correlation
value of 0.584. This indicates a strong positive relationship, meaning that the more positive
the teachers' views and attitudes, the higher the implementation of peace education. This
relationship is statistically significant, with a sig. value of less than 0.001, well below the
significance level of 0.05. This suggests that teachers' views and attitudes are important
factors in determining the level of peace education implementation. Teachers' attitudes and
views towards peace education need to be fostered in order to improve the climate of peace
implementation in schools.

Table 4 presents the correlation test results between elementary teachers’ experience and
knowledge of peace education (X;) and their perceptions and attitudes toward peace (X;). The
analysis reveals a moderate positive and statistically significant correlation, with a coefficient
of 0.432 and a p-value of 0.011. As shown in Table 4, this finding confirms the hypothesis that
greater experience and knowledge are associated with more positive perceptions and
attitudes toward peace education

Tabel 4. The Conclusion of Positive Correlation Test Result of x; on x,

Variable Correlation Significance Result
Experience and Ho rejected
Knowledge 0,432 Ha accepted
Perception and Attitude *Hipotesis proven

p value < 0,011
p <0,05

The analysis shows that teachers' experience and knowledge of peace education have a
moderate relationship with teachers' views and attitudes towards peace education, with a
Pearson Correlation value of 0.432. This indicates a moderate positive relationship, meaning
that the more positive the teachers' experience and knowledge, the more positive their views
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and attitudes towards peace education. Based on statistical tests, the relationship between
these two variables is significant, with a sig. value of 0.011, below the significance level of
0.05. This shows that teachers' experience, knowledge, views, and attitudes are important
factors in determining the level of peace education implementation.

3.2 Discussion

The findings of this study underscore the central role of teachers' experience, knowledge,
perceptions, and attitudes in the effective implementation of peace education in elementary
schools. The significant positive correlations found between these variables suggest that
peace education is not merely a matter of curriculum content, but also closely tied to the
human and professional qualities of teachers. These results reinforce Bandura's social
cognitive theory, which highlights the importance of modeling in learning environments.
Teachers with strong knowledge and practical experience in peace education are more likely
to model peaceful behaviors, thus shaping students’ attitudes and dispositions through
observational learning (Bashir & Akbar, 2021; Polat et al., 2016).

Notably, the strongest correlation was observed between teachers’ perceptions and
attitudes and their implementation of peace education. This suggests that non-cognitive
factors, such as beliefs, values, and emotional engagement, may have a more profound effect
on pedagogical practice than knowledge or experience alone. This is consistent with prior
research by Zembylas (2018), who emphasized that teachers who internalize the values of
peace are more likely to foster a classroom climate conducive to dialogue, empathy, and non-
violence. Similarly, Saripudin et al. (2022) argue that teachers who believe in the
transformative power of peace education are more motivated to embed it meaningfully
within their instructional practices. These findings imply that affective components of teacher
development, such as belief formation and value alighment, should not be overlooked in the
design of professional development programs.

In addition, the moderate positive correlation between teachers’ experience and
knowledge (X1) and their perceptions and attitudes (X;) highlights the interconnected nature
of cognition and affect in shaping educational practice. As suggested by Saputra & Hadi
(2022), teaching experience and subject-matter knowledge contribute not only to
pedagogical competence but also to the formation of attitudes and perspectives. The more
experienced and knowledgeable a teacher is about peace education, the more likely they are
to develop favorable perceptions and a commitment to its implementation. This interplay
affirms the need for integrated training programs that address both content mastery and
attitude development. Peace education, therefore, cannot rely solely on curriculum
mandates; it must be supported by deep teacher engagement at the personal and
professional level (Almanza, 2022; Anne Cook, 2014; Bickmore, 2011).

Theoretically, this study contributes to the growing body of literature that situates peace
education within the framework of teacher agency and school culture. While previous studies
have emphasized structural or curricular aspects (Cremin, 2017; Kester & Cremin, 2017,
Zembylas & Bekerman, 2013), the current findings highlight that successful implementation
depends equally on internal teacher variables. This aligns with the conclusions of Castro &
Nario-Galace (2008), who argue that peace education must begin with the transformation of
teachers themselves, as they are the carriers of values that students absorb implicitly through
daily interaction.

From a practical standpoint, the findings suggest that teacher training initiatives must go
beyond technical delivery and aim to foster a reflective understanding of peace education.
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Training should not only increase teachers’ familiarity with peace education concepts, but
also invite them to reflect on their own beliefs, experiences, and emotional readiness to serve
as peacebuilders (Parker, 2016; Tolera, 2019). Furthermore, given the stronger influence of
attitudes on implementation found in this study, it is recommended that professional
development include activities such as value clarification workshops, peace education
simulations, and experiential learning that emphasize empathy, cultural sensitivity, and non-
violent communication.

Nonetheless, several limitations must be acknowledged. First, the relatively small sample
size (n = 34) limits the generalizability of the findings across different regions or school
contexts. Future research should expand the scope of sampling to include various geographic,
cultural, and institutional settings, which may yield more robust and nuanced insights.
Second, this study focused exclusively on quantitative variables, potentially overlooking
gualitative dimensions such as teachers’ lived experiences, emotional labor, and the
contextual barriers they face in implementing peace education. A mixed-methods approach
or longitudinal qualitative research could provide deeper understanding into how and why
certain factors influence implementation over time (Morrison et al., 2022; Van Tiem et al.,
2021).

Moreover, external variables such as school leadership, institutional support, curriculum
policy, and community dynamics were not explored in this study but may play a crucial role
in enabling or constraining the enactment of peace education. As suggested by Eliasa (2023),
the success of peace education does not rely solely on individual teacher attributes but also
requires a supportive school ecosystem and sustained policy backing. Future investigations
should consider including these broader ecological factors to develop a more holistic model
of peace education implementation.

In conclusion, the present study highlights the importance of integrating both cognitive
(experience and knowledge) and affective (perceptions and attitudes) teacher factors in
promoting the implementation of peace education at the elementary school level. The results
contribute valuable empirical support for the design of targeted professional development
programs and underscore the need for policy frameworks that recognize the teacher as a
central agent of peace-building in educational settings. As global education systems strive to
achieve the targets set out in SDG 4.7 and SDG 16, investing in the professional and personal
development of teachers will be essential for cultivating a culture of peace that is sustainable,
inclusive, and transformative.

4. CONCLUSION

Based on the results of the correlation analysis, which revealed statistically significant
positive relationships between teachers’ experience and knowledge, as well as their
perceptions and attitudes toward peace education, both alternative hypotheses (Ha) were
supported, and the null hypotheses (Ho) were rejected. Specifically, the first research
guestion was confirmed: there is a significant positive correlation between elementary school
teachers’ experience and knowledge of peace education and its implementation. This
indicates that teachers with greater exposure to peace education and a deeper understanding
of its principles are more likely to incorporate these values into their instructional practices.
Likewise, the second research question was supported: teachers with more favorable
perceptions and attitudes toward peace education tend to implement it more actively in their
classrooms. These findings affirm that both cognitive competencies (such as knowledge and
experience) and non-cognitive dimensions (such as beliefs and attitudes) are integral to the
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success of peace education initiatives in elementary education.

The implications of these findings are twofold. First, there is a critical need to enhance
teachers' professional competencies through structured training programs that focus not only
on theoretical frameworks but also on practical applications of peace education, including
critical pedagogy, conflict resolution, and inclusive classroom strategies. Second, equal
emphasis must be placed on transforming teachers' attitudes through affective-based
interventions, reflective practice, and values-based dialogue. Establishing communities of
practice, mentoring systems, and engaging stakeholders, including parents and local
communities, can further strengthen the implementation process. Nevertheless, this study is
limited by its relatively small sample size and exclusive reliance on quantitative measures.
Future research should expand the sample scope, include diverse school contexts, and
incorporate qualitative methods to explore deeper insights into the lived experiences and
challenges faced by teachers in implementing peace education.

REFERENCES
Almanza, M. (2022). Six educational approaches to conflict and peace. Journal of Peace
Education, 19(2), 205-225. https://doi.org/10.1080/17400201.2022.2087607

Amadei, B. (2021). A systems approach to the sustainability—peace nexus. Sustainability
Science, 16(4), 1111-1124. https://doi.org/10.1007/s11625-020-00902-x

Anne Cook, S. (2014). Reflections of a peace educator: The power and challenges of peace
education with pre-service teachers. Curriculum Inquiry, 44(4), 489-507.
https://doi.org/10.1111/curi.12058

Bashir, S., & Akbar, R. A. (2021). Determining the Effect of Peace Education on Knowledge and
Attitude of Prospective Teachers: An Experimental Study. Bulletin of Education and
Research, 43(3), 47-66.

Bell, D. V. (2016). Twenty first century education: transformative education for sustainability
and responsible citizenship. Journal of teacher education for sustainability, 18(1), 48-
56.

Bickmore, K. (2011). Policies and programming for safer schools: Are “anti-bullying”
approaches impeding education for peacebuilding?. Educational Policy, 25(4), 648-
687. https://doi.org/10.1177/089590481037484

Casey, C., & Asamoah, L. (2016). Education and sustainability: Reinvigorating adult
education’s role in transformation, justice and development. International Journal of
Lifelong Education, 35(6), 590-606. https://doi.org/10.1080/02601370.2016.1217281

Castro, L. N.-C., & Nario-Galace, J. (2008). Peace education: A pathway to a culture of peace.
Center for Peace Education, Miriam College.

Cremin, H. (2016). Peace education research in the twenty-first century: Three concepts
facing crisis or opportunity?. Journal of Peace Education, 13(1), 1-17.
https://doi.org/10.1080/17400201.2015.1069736

Cremin, H., & Bevington, T. (2017). Positive peace in schools: Tackling conflict and creating a
culture of peace in the classroom. Routledge.
https://doi.org/10.4324/9781315304236

DOI: https://doi.org/10.17509/pdgia.v23i1.74700
p- ISSN p. ISSN 1693-5276 e- ISSN 2579-7700


https://doi.org/10.17509/pdgia.v23i1.74700
https://doi.org/10.1080/17400201.2022.2087607
https://doi.org/10.1007/s11625-020-00902-x
https://doi.org/10.1111/curi.12058
https://doi.org/10.1177/0895904810374849
https://doi.org/10.1080/02601370.2016.1217281
https://doi.org/10.1080/17400201.2015.1069736
https://doi.org/10.4324/9781315304236

Muhamad, Christianty, Rustian, Evi, Neng, The Relationship Between Teachers' ... | 96

Deutsch, M. (2015). Educating for a peaceful world. In Morton Deutsch: Major texts on peace
psychology (pp. 89—103). Springer. https://doi.org/10.1007/978-3-319-15443-5 7

Dianasari, Maftuh, B., Malihah, E., & Hidayah, Y. (2021). Kemampuan resolusi konflik
interpersonal dalam menguatkan moral kognitif siswa sekolah dasar. Jurnal
Cakrawala Pendas, 7(2), 233-242. http://dx.doi.org/10.31949/jcp.v6i1.3140

Divan, S., & Adam, G. (2023). Persepsi guru terhadap implementasi kurikulum merdeka di
sekolah dasar. Jurnal Elementaria Edukasia, 6(4), 1580-1596.
https://doi.org/10.31949/jee.v6i4.7152

Eliasa, E. I., Farozin, M., Basuki, A., & Puri, L. W. (2023). The effectiveness of the peace
competency program for guidance and counseling teachers. Bisma The Journal of
Counseling, 7(2), 270-279. https://doi.org/10.23887/bisma.v7i2.66852

Hantzopoulos, M. (2011). Institutionalizing critical peace education in public schools: A case
for comprehensive implementation. Journal of Peace Education, 8(3), 225-242.
https://doi.org/10.1080/17400201.2011.621364

Harris, 1. M. (2004). Peace education theory. Journal of Peace Education, 1(1), 5-20.
https://doi.org/10.1080/1740020032000178276

Harris, I. M. (2008). History of peace education. In Encyclopedia of peace education (pp. 15—
24). https://doi.org/10.4324/9780203837993

Howe, P. (2019). The triple nexus: A potential approach to supporting the achievement of the
Sustainable  Development Goals?. World Development, 124, 104629.
https://doi.org/10.1016/j.worlddev.2019.104629

Kester, K., & Cremin, H. (2017). Peace education and peace education research: Toward a
concept of poststructural violence and second-order reflexivity. Educational
Philosophy and Theory, 49(14), 1415-1427.
https://doi.org/10.1080/00131857.2017.1313715

Kioupi, V., & Voulvoulis, N. (2019). Education for sustainable development: A systemic
framework for connecting the SDGs to educational outcomes. Sustainability, 11(21),
6104. https://doi.org/10.3390/su11216104

Lauritzen, S. M., & Nodeland, T. S. (2017). What happened and why? Considering the role of
truth and memory in peace education curricula. Journal of Curriculum Studies, 49(4),
437-455. https://doi.org/10.1080/00220272.2016.1278041

Morrison, L., Johnston, B., & Cooper, M. (2022). Mixed methods systematic review: Factors
influencing research activity among nurses in clinical practice. Journal of clinical
nursing, 31(17-18), 2450-2464. https://doi.org/10.1111/jocn.16133

Navarro-Castro, L., & Nario-Galace, J. (2010). Peace education: A pathway to the culture of
peace. Center for Peace Education, Miriam College.

Novelli, M., & Sayed, Y. (2016). Teachers as agents of sustainable peace, social cohesion and
development: Theory, practice & evidence. Education as change, 20(3), 15-37.
https://doi.org/10.17159/1947-9417/2016/1486

DOI: https://doi.org/10.17509/pdgia.v23i1.74700
p- ISSN p. ISSN 1693-5276 e- ISSN 2579-7700


https://doi.org/10.17509/pdgia.v23i1.74700
https://doi.org/10.1007/978-3-319-15443-5_7
http://dx.doi.org/10.31949/jcp.v6i1.3140
https://doi.org/10.31949/jee.v6i4.7152
https://doi.org/10.23887/bisma.v7i2.66852
https://doi.org/10.1080/17400201.2011.621364
https://doi.org/10.1080/1740020032000178276
https://doi.org/10.4324/9780203837993
https://doi.org/10.1016/j.worlddev.2019.104629
https://doi.org/10.1080/00131857.2017.1313715
https://doi.org/10.3390/su11216104
https://doi.org/10.1080/00220272.2016.1278041
https://doi.org/10.1111/jocn.16133
https://doi.org/10.17159/1947-9417/2016/1486

97 | Pedagogia Jurnal Ilmu Pendidikan, Volume 23 Issue 1, April 2025 pp 87-98

Parker, C. (2016). Pedagogical tools for peacebuilding education: Engaging and empathizing
with diverse perspectives in multicultural elementary classrooms. Theory & Research
in Social Education, 44(1), 104-140. https://doi.org/10.1080/00933104.2015.1100150

Polat, S., Arslan, Y., & Glingcavdi, G. (2016). The Qualities of Teachers Who Instruct Peace
Education: Views of Prospective Teachers' Who Attended the Peace Education
Programme. Journal of Education and Practice, 7(28), 36-45.

PPA. (2024). https://kekerasan.kemenpppa.go.id/ringkasan

Salomon, G. (2002). The nature of peace education: not all programs are created equal. In G.
Salomon & D. Nevo (Eds.), Peace education: the concepts, principles, and practices
around the world. Lawrence Erbaum Associates.

Saputra, D. W., & Hadi, M. S. (2022). Persepsi guru sekolah dasar Jakarta Utara dan Kepulauan
Seribu tentang kurikulum merdeka. HOLISTIKA: Jurnal llmiah PGSD, 6(1), 28-33.
https://doi.org/10.24853/holistika.6.1.28-33

Saripudin, M., llfiandra, I., & Sunarya, Y. (2022, June). Early childhood peace education
curriculum. In International Conference on Education (Vol. 1, No. 1, pp. 16-24).

Setiadi, E. M., & Kolip, U. (2011). Pengantar sosiologi pemahaman fakta dan gejala
permasalahan sosial: Teori, aplikasi, dan pemecahannya. Jakarta: Kencana Prenada
Media Group.

Setiadi, R., & llfiandra (2020, February). Peace education pedagogy: a strategy to build
peaceful schooling. In International Conference on Educational Psychology and
Pedagogy-" Diversity in Education"(ICEPP 2019) (pp. 161-166). Atlantis Press.

Tolera, M. (2019). The Role of Peace-Education as a Coexistence, Reconciliation and Peace-
Building Device in Ethiopia. Electronic Research Journal of Social Sciences and
Humanities, 2, 61-74.

UNESCO. (2015). Rethinking education: Towards a global common good? France: UNESCO.

United Nations. (2015). Transforming our world: The 2030 agenda for sustainable
development. Resolution adopted by the General Assembly on September 2015.

Upadhyaya, P. (2020). Building peace through education and culture: evolving UN
perspectives. Strategic Analysis, 44(5), 429-437.
https://doi.org/10.1080/09700161.2020.1824456

Van Tiem, J. M., Schacht Reisinger, H., Friberg, J. E., Wilson, J. R, Fitzwater, L., Panos, R.J., &
Moeckli, J. (2021). The STS case study: an analysis method for longitudinal qualitative
research for implementation science. BMC medical research methodology, 21(1), 1-
12. https://doi.org/10.1186/s12874-021-01215-y

Wulandari, T. (2010). Menciptakan perdamaian melalui pendidikan perdamaian di
sekolah. Mozaik: Kajian lImu Sejarah, 5(1), 68-83.
https://doi.org/10.21831/moz.v5i1.4340

Zembylas, M. (2018). Critical peace education as a response to school Violence: Insights from
critical pedagogies for non-violence. The Wiley Handbook on Violence in Education:

DOI: https://doi.org/10.17509/pdgia.v23i1.74700
p- ISSN p. ISSN 1693-5276 e- ISSN 2579-7700


https://doi.org/10.17509/pdgia.v23i1.74700
https://doi.org/10.1080/00933104.2015.1100150
https://kekerasan.kemenpppa.go.id/ringkasan
https://doi.org/10.24853/holistika.6.1.28-33
https://doi.org/10.1080/09700161.2020.1824456
https://doi.org/10.1186/s12874-021-01215-y
https://doi.org/10.21831/moz.v5i1.4340

Muhamad, Christianty, Rustian, Evi, Neng, The Relationship Between Teachers' ... | 98

Forms, Factors, and Preventions, 577-594.
https://doi.org/10.1002/9781118966709.ch29

Zembylas, M., & Bekerman, Z. (2013). Peace education in the present: Dismantling and
reconstructing some fundamental theoretical premises. Journal of peace education,
10(2), 197-214. ttps://doi.org/10.1080/17400201.2013.790253

Zuber, R. (2014). SDG 16. Spotlight on Sustainable  Development, 115-
121. https://neu.globalpolicy.org/sites/default/files/contentpix/spotlight/pdfs/spotli
ght ch2 15.pdf

DOI: https://doi.org/10.17509/pdgia.v23i1.74700
p- ISSN p. ISSN 1693-5276 e- ISSN 2579-7700


https://doi.org/10.17509/pdgia.v23i1.74700
https://doi.org/10.1002/9781118966709.ch29
https://doi.org/10.1080/17400201.2013.790253
https://neu.globalpolicy.org/sites/default/files/contentpix/spotlight/pdfs/spotlight_ch2_15.pdf
https://neu.globalpolicy.org/sites/default/files/contentpix/spotlight/pdfs/spotlight_ch2_15.pdf

