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Abstract. This study aims to identify relevant competencies for accounting students in auditing and design a relevant learning model to face the disruption era. This research uses a survey method with a descriptive quantitative approach. The selection sample technique in this study used purposive sampling technique involving practitioners in the fields of accounting, finance and auditing. The results showed that the relevant competencies for accounting students in the field of auditing in accordance with industry needs are intellectual, technical and functional, organizational and management, interpersonal and communication, and personal competencies. Meanwhile, the design of the learning model in this study is based on learning methods that are relevant to universities and in accordance with industry needs. The learning methods used are lectures, group discussions, and cooperative learning for Audit Fundamentals, group discussions and simulations for Advanced Audit, case-based learning and project-based learning for Audit Practicum.
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INTRODUCTION 
Accounting has become very important in terms of information disclosure and achieving fiscal transparency which is expected to ensure the level of clarity and reliability of information (Carrera, 2010). However, today, the development of highly competitive markets has led to unexpected changes in social, political, and demographic fields (Beard, 1998). In the midst of these changes and developments, one profession that has been significantly affected is the auditor profession. The main challenges faced by auditors include globalization, new technology, increased competence, changes in government regulations, and tax reform (Dyball et al., 2010). Technology continues to contribute to economic and financial growth, so that it can trigger the improvement effectiveness and efficiency in the implementation of various activities (James, 2008; Lam et al., 2015). 
Auditors today are faced the pressure not only to understand and apply applicable accounting standards, but also to have a deep understanding of technologies related to auditing, data analysis, and risk management. They must be able to integrate modern technologies, such as big data analytics and artificial intelligence, into their audit practices to improve audit efficiency and effectiveness. Moreover, with the change of in government regulations and increasingly stringent transparency demands, auditors must also maintain their integrity and independence in providing credible audit services. Integrity is a key element in maintaining public confidence in audited financial statements, while independence is an important aspect in ensuring that audits are conducted objectively and unbiasedly. 
In the current disruption era, increased efficiency through the application of technology has fundamentally changed the way of audit. The automation of audit tasks and processes, such as manual verification of documents, data collection and analysis, has stimulated a drastic acceleration in the audit process. The emergence of advanced technologies such as big data analytics, artificial intelligence (AI), and blockchain technology, has enabled auditors to access, analyze, and interpret data more accurately and deeply. In this context, technological developments in this disruption era have had a positive impact on improving the overall quality of audits, while reducing the risk of errors that can arise from manual processes. 
However, along with these positive changes, there are also threats to the auditor profession in the future. Technological advances have created greater competition among auditors. The ability to adapt to technological change is becoming increasingly important, as auditors must be able to master new tools and techniques to deal with changes in this disruption era in order to maintain their competitive performance. The technological standards expected of auditors are getting higher, implying that traditional skills in auditing are no longer sufficient. Auditors of the future must have a deep understanding of the technologies relevant to their profession and be able to incorporate this knowledge into their audit process. In other words, it is no longer enough to be a "good auditor" but also to be a "technologically skilled auditor."
In the face of these developments, the profession must prioritize continuous learning to maintain relevance. Auditors need to adopt a proactive approach to technological change, investing in training that is relevant to the profession. Required, and may also change their paradigm toward audit work. To maintain integrity and high professional standards, auditors must also develop new skills that enable them to operate effectively in an increasingly digital environment. Thus, while technological developments bring challenges, they also open up opportunities for auditors to expand their roles, provide greater added value to clients and organizations, and continue to be relevant in an ever-changing era of disruption. 

METHOD
This research uses a quantitative descriptive method that describes, investigates, and explains something that has been studied in its current form, and uses numbers to get conclusions from observable phenomena. This research uses a survey method using a questionnaire made online via google form. The population in this study were practitioners in the fields of accounting, finance, auditing. The sampling technique used purposive sampling with the criteria, namely practitioners in the fields of accounting, finance, and auditing with a work period of more than 2 years who already have staff. The stages carried out in this study include:
1. Identifying the learning methods used in the research refers to previous research literature.
2. Data on learning methods that have been used at this time were obtained by looking at/studying the syllabus/RPS of Higher Education which can be accessed via the internet.
3. Data from practitioners was collected through a questionnaire that refers to the previous research questionnaire entitled model to develop skills in accounting students for a 4.0 industry and 2030 agenda: from an international perspective. The questionnaire questions consisted of questions related to the information on how the university's Higher education can improve student competence. T h e professional competencies analyzed are in accordance with IFAC recommendations (Luis & R, 2021), namely:
a. Intellectuals
b. Technical and functional
c. Organization and management
d. Interpersonal and communication
e. Personal (related to individual behavior)



RESULTS AND DISCUSSION
Relevant Competencies for Accounting Students in Audit Course 
In this study, the competencies analyzed are intellectual competence, technical and functional competence, organizational and management competence, interpersonal and communication competence, and personal competence (Luis & R, 2021). This research will analyze based on what is applied by universities (RPS) and practitioners. Based on the analysis conducted, the following data were obtained:

Table 1 Competencies analysed

	Analyzed Competencies
	33 Competencies
	College
	Industry

	 
	Knowledge
	20.6%
	19.3%

	 
	Understanding
	20.6%
	19.3%

	Intellectual
	Application of accounting science
	20.0%
	18.2%

	 
	Report analysis ability
	14.9%
	18.7%

	 
	Organizing
	6.3%
	7.7%

	 
	Identification and proble solving that unstructured
	17.7%
	16.7%

	 
Technical and Functional
 
 
 
	Ability to run mathematical applications, statistics, and computer skills
	20.7%
	22.0%

	
	Decision making and risk analysis abilities
	24.8%
	24.0%

	
	Measurement capabilities
	12.4%
	15.0%

	
	Reporting capabilities
	17.4%
	20.0%

	
	Compliance with legal and regulatory requirements
	24.8%
	19.0%

	 
 
Organization and Management
 
 
	Strategic planning capabilities
	26.1%
	19.0%

	
	Project management capabilities
	10.8%
	10.0%

	
	Ability to organize and delegate
	20.7%
	21.0%

	
	Ability to motivate and develop human resources
	15.3%
	18.0%

	
	
	
	
	

	
	Leadership
	8.1%
	18.0%
	

	
	Professional assessment
	18.9%
	14.0%
	

	 
 
Interpersonal and Communication
 
 
 
	Ability to solve group problems
	12.7%
	11.0%
	

	
	Ability to work with a team
	16.0%
	19.0%
	

	
	Interaction ability
	12.7%
	16.0%
	

	
	Negotiation skills
	14.6%
	8.0%
	

	
	Ability to work effectively in an environment and culture
	10.3%
	15.0%
	

	
	Ability to submit reports on time
	5.2%
	14.0%
	

	
	Ability to discuss and defend opinions effectively
	14.1%
	9.0%
	

	
	Ability to listen and read effectively
	14.6%
	9.0%
	

	 
	Self management
	6.3%
	15.0%
	

	 
	Initiative
	15.6%
	16.0%
	

	 
	Ability to influence groups
	12.1%
	3.0%
	

	Personal
	Learn to be independent
	15.6%
	9.0%
	

	 
	Ability to manage resources
	10.3%
	9.0%
	

	 
	Ability to anticipate and adapt to change
	14.3%
	16.0%
	

	 
	Ability to make decisions professionally
	9.8%
	14.0%
	

	 
	Ethics
	16.1%
	17.0%
	




Table 1 shows that universities have successfully accommodated intellectual competencies that are relevant for accounting students in facing the era of disruption, especially in the ability of knowledge and understanding. Furthermore, technical and functional competencies, such as decision-making skills and risk analysis, have also been well accommodated in accordance with industry needs. However, there are differences in organizational and management competencies, where universities prioritize strategic planning skills because these competencies are closely related to the accounting profession. Meanwhile, industry prioritizes the ability to organize and delegate because the complexity of the industry requires an organized and efficient system. In addition, leadership skills also experience significant differences, where universities have a lower percentage in accommodating them, while the industry considers leadership skills very important to achieve company goals.
The interpersonal and communication competencies that have been accommodated by he is are the ability to work with teams, which is in accordance with industry needs. However, there is a difference in the ability to submit reports on time, which the he is do not accommodate, while the industry considers it important because there are often strict schedules and deadlines in the industry. Personal competencies, especially in terms of ethics, have been accommodated by he is in accordance with industry needs. However, there is a difference in the ability to influence groups, where he is place more emphasis on the growth of interpersonal and social skills, particularly the capacity to influence groups. On the other hand, industry may place more emphasis on specific technical skills and domain expertise. Overall, the he is have attempted to adapt and accommodate these competencies in order to meet the needs of the industry in the era of disruption. This is important so that students can be ready to face changes and challenges in the industrial world after graduating from Higher Education.

Relevant Methods Used by Universities in Developing Student Competencies in Auditing Course
This research analyzes the learning methods used by universities today. The courses for which data analysis was carried out were related to the Fundamentals of Audit, Advanced Audit and Audit Practicum courses. Based on the analysis obtained, the following data were obtained:







Table 2 Learning Methods Analysis
	Learning Methods
	College _
	Practitioner

	
	Audit Basics
	Advanced Audit
	Audit Practicum
	

	Lecture
	21.8%
	16.1%
	35.7%
	1.6%

	Discussion Group
	24.4%
	25.8%
	21.4%
	17.9%

	Simulation
	2.6%
	3.2%
	7.1%
	17.2%

	Case Based Learning
	2.6%
	3.2%
	0.0%
	21.9%

	Problem Based Learning
	5.1%
	4.8%
	0.0%
	13.6%

	Project Based Learning
	3.8%
	3.2%
	0.0%
	14.9%

	Cooperative Learning
	9.0%
	11.3%
	0.0%
	11.8%

	Peer Learning
	0.0%
	0.0%
	0.0%
	1.1%

	Presentation
	7.7%
	1.6%
	14.3%
	0.0%

	Tutorials
	2.6%
	0.0%
	0.0%
	0.0%

	Collaborative Learning
	3.8%
	6.5%
	0.0%
	0.0%

	Self-Directed Learning
	3.8%
	6.5%
	0.0%
	0.0%

	Brainstorming
	3.8%
	0.0%
	0.0%
	0.0%

	Practice Laboratory
	1.3%
	1.5%
	7.1%
	0.0%

	Self-Learning
	1.3%
	0.0%
	0.0%
	0.0%

	Discovery Learning
	2.6%
	4.8%
	0.0%
	0.0%

	Contextual learning
	2.6%
	3.2%
	0.0%
	0.0%

	Student Center Learning
	1.3%
	1.6%
	0.0%
	0.0%

	Literature Study
	0.0%
	3.2%
	0.0%
	0.0%

	Searching internet databases and websites
	0.0%
	1.6%
	0.0%
	0.0%

	Work Field
	0.0%
	1.6%
	0.0%
	0.0%

	Independent
	0.0%
	0.0%
	7.1%
	0.0%

	Problem Solving
	0.0%
	0.0%
	7.1%
	0.0%

	Total
	100%
	100%
	100%
	1 00 %




Table 2 shows that there is still a gap between the learning methods applied by universities today and the methods expected by practitioners. The relevant method expected by practitioners that is suitable for improving student competence is the case-based learning method. While In fact, the methods used by universities today mostly use group discussion methods in improving the competence of accounting students. However, if a deeper search is carried out, it can be seen that the learning methods currently applied with appropriate learning methods according to the industrial world, which in this case are represented by practitioners, are able to reduce the portion of the lecture method in audit courses, this is because audit courses tend to carry out more practicum. Encourage students to be active, both in identifying problems and solving problems through their knowledge and skills. As well as encouraging students to be able to work together in teams because basically the implementation of audits in the industrial world is carried out in an audit team.



Audit Course Learning Model for Higher Education
The following is a design of an audit learning model that is relevant to improving competencies for accounting students in facing the disruption era:




Figure 1 Relevant learning models in audit courses
	

Figure 1 shows that in the Basics of Auditing course, the relevant learning methods for universities that are in accordance with the needs of the industry, in this case represented by practitioners, are lecture, group discussion, and cooperative learning methods. The use of lecture, group discussion, and cooperative learning methods is because most of the material taught in the Audit Basics course is theoretical. So that the method is relevant to be used for Higher Education related to the Basics of Audit course. Furthermore, in the Advanced Audit course, the relevant methods used by universities that are in accordance with industry needs are group discussion and simulation learning methods. The use of group discussion and simulation methods because in the Advance Audit course in addition to being theoretical, the Advanced Audit course begins to introduce how to practice audit procedures so that these learning methods are relevant to use for Higher Education.
In the Practicum Audit course, the use of methods that are relevant for universities in accordance with industry needs are case-based learning and project-based learning methods. The use of case-based learning and project-based learning methods is because this audit course emphasizes more on real audit practice. In this Audit Practicum course emphasizes practice related to a real audit case, students are required to be able to solve the case in accordance with audit procedures. So that in this Audit Practicum course, the relevant methods used for Higher Education are case-based learning and project-based learning methods.



CONCLUSION

In this study, there are five competencies that are the main focus, namely intellectual competence, technical and functional competence, organizational and management competence, interpersonal and communication competence, and personal competence. The results showed that universities have successfully accommodated intellectual competencies that are relevant for accounting students in facing the disruption era, especially in the ability of knowledge and understanding. Furthermore, technical and functional competencies, namely decision-making and risk analysis skills, have also been well accommodated in accordance with industry needs. However, there are differences in organizational and management competencies, where universities prioritize strategic planning skills because this competency has a close relationship with the accounting profession. Therefore, strategic planning skills are very relevant to achieve business goals efficiently. Meanwhile, industry prioritizes the ability to organize and delegate because the complexity of the industry requires an organized and efficient system. Interpersonal and communication competencies that have been accommodated by universities are the ability to work with teams, which is in line with industry needs. Personal competencies, namely in terms of ethics, the College has relatively managed to accommodate in accordance with industry needs. Overall, universities have tried to adjust and accommodate these competencies to meet industry needs in the era of disruption. This is important so that students can be ready to face changes and challenges in the industrial world after graduating from Higher Education.
Furthermore, regarding audit learning methods that are relevant to improving accounting students' competencies, there is a gap between the learning methods applied by universities and those expected by practitioners, to develop accounting students' competencies. Universities state that the group discussion learning method is the most relevant, while the industrial world, in this case represented by practitioners, tends to consider case-based learning methods more relevant. Nevertheless, this study shows that universities have reduced the portion of the lecture method in audit courses, because audit courses tend to be more practicum, encourage students to be active, both in identifying problems and solving problems, encourage students to be able to work together in teams because basically the implementation of audits is a team job. 
Finally, the relevant learning model used by universities to develop student competencies in facing the disruption era is in the Fundamentals of Auditing course, a method that is relevant for universities. lectures, group discussions, and cooperative learning. Furthermore, in the Advanced Audit course, the relevant learning methods for Higher Education are group discussion and simulation learning methods. Learning methods in audit practicum courses that are relevant to universities are case-based learning and project-based learning methods.
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